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Abstract: This paper is a book review of author Danping Wang’ book, Multilingualism and Translanguaging in Chinese Language Classrooms. A 

thorough evaluation of the target book’s strengths and limitations is provided. Equally important, this review details how the ideas of 

multilingualism and translanguaging in Chinese language classrooms can be used to inform Canadian educational practices. 
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mong teachers in English as a foreign language classrooms in China, as well as those teaching in Chinese as 
second language classrooms outside of China, there is concern that utilizing students’ first language (L1) will 

weaken the language teaching and learning effect. However, research has shown that there are great value 

and benefits for L1 being used in the second language (L2) classrooms (Ontario Ministry of Education, 2007). 

Yet, if students are allowed to speak their native language in language programs, what is the ideal proportion of using 

students’ first language in class? How can teachers systematically make use of multiple languages to create a 

comfortable environment for students from diverse cultural backgrounds? Those puzzles led Danping Wang to 

conduct a research project investigating Chinese as a Second Language (CSL) classroom language practices and 

policies in Hong Kong (Wang, 2019). Using ethnography to explore the opinions and attitudes of teachers, 

policymakers, CSL course developers, and learners, Wang (2019) analyzed qualitative and quantitative data with the 

sociocultural framework and language learning theories. The book consists of five chapters. Chapter 1 and 2 introduce 

the current challenges of teaching Chinese in multilingual contexts and review the argument around monolingual and 

multilingual pedagogies, especially the medium of instruction. Chapters 3 and 4 present the theoretical framework, 

research design, literature review on classroom language research, and main results including participants’ practices 

and perceptions. Chapter 5 reconceptualizes classroom language research.  

 

Starting with the background of the study, Wang (2019) found that traditional immersion language instruction 

cannot meet the needs of more and more emerging multilingual learners in Hong Kong. Local teachers realized that 
the monolingual language teaching approach does not fit with CSL students who were at the beginners’ level. As a 

result, it is urgent to conduct research exploring the mixed language practices in the CSL context and understand 

teachers’ and students’ perceptions of the multilingual approach. The findings show that many factors can influence 

the preferences of teachers and students in choosing monolingual or multilingual approaches, such as their previous 

educational background and the ability to use other languages. According to García (2009), “translanguaging is the 

act performed by bilinguals of accessing different linguistic features or various modes of what are described as 

autonomous languages, in order to maximize communicative potential” (p.140). Most classroom translanguaging 

practices followed an educationally principled approach. And teachers’ preferences of the medium of instruction were 

based on three principles: comprehension, efficiency, and motivation (Wang, 2019). Wang argued that language 

teaching should reflect on learners’ needs and adopt a creative way to utilize students’ linguistic resources by 

translanguaging.  

 

In this book, Wang (2019) completed a literature review that covered many important concepts and theories in 

multilingualism and translanguaging, such as the history of monolingual principle, the function of L1 in L2 

classrooms, and sociocultural theories. Therefore, the book covers the topics with rich literature support, and it can be 

situated within the existing types of research within the field of translanguaging. According to Guo (2019), there are 

three trends in translanguaging research. Firstly, the potential and significance of systematically using heritage 
languages in classrooms has been highlighted to search for “teachable” strategies and to develop students’ academic 

performance and language awareness (Barker & Giles, 2010; Creese & Blackledge, 2010; García & Li 2014). 

Researchers present dialogues in classrooms to investigate the role of translanguaging as the pedagogical strategy to 

support bilingual and multilingual students in academic literacy (Creese & Blackledge, 2010; García & Li, 2014; 

Cummins, 2015). Secondly, scholars look at bilingual people’s biliteracy practices, social justice, identities, and 

ideologies (Wei, 2011; Song, 2016). Thirdly, some studies attempt to survey students’ attitudes toward immersion 

programs (Macaro & Lee, 2013) and teachers’ perception of mixing languages in the classroom through actual 
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investigation by means of questionnaires and interviews (Guo, 2019). Based on the synthesis of previous literature, 

Wang (2019) discussed the controversial issues of former studies, and the research of Wang (2019) covered the topics 

in the first and third types of translanguaging research. In the future, researchers and educators can continue with the 

academic conversations in translanguaging and get a contextualized understanding of CSL in Hong Kong. For 

example, researchers can further explore CSL in Hong Kong from a longitudinal perspective. Through comparing the 

practices and perceptions of conducting translanguaging as pedagogy at different time periods, researchers may better 

observe how Chinese language learners’ translanguaging changes across time and whether teachers’ attitudes would 

change with students’ different language levels. In addition to that, doing a narrative inquiry in future translanguaging 
studies to connect students’ language learning with their life outside of the classroom is also meaningful to help 

understand socio-linguistic decision making in a situated manner.  

 

Despite the limitations mentioned above, the book is still highly recommended as CSL teaching and learning has 

not been popular in Hong Kong. A better understanding of CSL in China “not only benefits its further development 

but also sheds light on the complexities of CSL in a wider variety of global contexts” (Zhou, 2020, p.482). In Canada, 

more and more students in K-12 and post-secondary show interest in Chinese and its culture. For example, Chinese 

immigrant parents send their kids to heritage schools for learning Chinese and to maintain their cultural identity (Shan 

& Walter, 2015). Those schools are usually run by Chinese associations or local communities. Furthermore, in 

Canadian universities, students and teachers can participate in some international exchange or service-learning 

programs, in which Chinese will be taught. For example, Reciprocal Learning in Teacher Education and School 

Education between Canada and China, a program sponsored by SSHRC and directed by Dr. Shijing Xu and Dr. 

Michael Connelly (Connelly & Xu, 2019), had some Canadian teacher candidates from the University of Windsor go 

to China for three months from 2013 to 2019. The program “focuses on reciprocal learning in preservice teacher 

education as one of the pedagogies of working with diversity in the global context” (Xu et al., 2015, p.139). They 

visited Chinese universities to attend a series of lectures and workshops on Chinese educational philosophy, education 

system, school system and culture, observe in local Chinese schools, and participated in cultural activities and 
fieldtrips (Xu & Connelly, 2017). The program fully took Canadian teacher candidates’ interests and needs into 

consideration before, during and after the trip to China. For instance, before the trip, there was the Chinese language 

learning class based on the teacher candidates’ level and after the trip, some of them continued to learn the Chinese 

language with the support of the research assistants and the program director.  

 

Overall, translanguaging in Chinese language classrooms can be applied to other CSL contexts outside of China, 

as there are similar challenges and difficulties. For example, linguistic purism is still popular since many people 

believe the best way to learn a language is to put learners in an immersion program and forbid the use of L1. Yet, the 

prevailing approach has limitations in the globalized world, such as the lack of full consideration of learners’ identity 

and cognitive resources (Lin, 2006; Manan et al., 2021). Therefore, this book provides insight into bilingualism, 

multilingualism, and translanguaging research. For language educators, teachers, practitioners, policymakers, 

Multilingualism and Translanguaging in Chinese Language Classrooms critically discusses the core issue of teaching 

Chinese as a second language, with vivid and complex classroom language practices. It not only conforms to the trend 

of plurilingual discourses in both societies and schools but also reminds us of preparing language teaching in a post-

monolingual era. 

 

Acknowledgement 
 

Thank you, anonymous reviewers, for the insightful and constructive suggestions. 

 

REFERENCES 

 
Barker, V., & Giles, H. (2004). English-only policies: Perceived support and social limitation. Language & 

Communication, 24(1), 77-95.  https://doi.org/10.1016/S0271-5309(03)00030-2  
Connelly, F. M., & Xu, S. (2019). Reciprocal learning in the partnership project: From knowing to doing in 

comparative research models. Teachers and Teaching, 25(6), 627-646. 

https://doi.org/10.1080/13540602.2019.1601077  

Creese, A., & Blackledge, A. (2010). Translanguaging in the bilingual classroom: A pedagogy for learning and 

teaching? The Modern Language Journal, 94(1), 103–115. https://doi.org/10.1111/j.1540-

4781.2009.00986.x  



Canadian Journal for New Scholars in Education  Volume 13, Issue / Numéro 1 

Revue canadienne des jeunes chercheures et chercheurs en éducation  Spring / Printemps 2022 

 

122 

Cummins, J. (2015, Apr. 20). Translanguaging: What does it mean to teach for transfer educating multilingual 

students? Spaces for translanguaging in diverse language learning situations [Conference session]. 

Translanguaging – Practices, Skills and Pedagogy 2015 Conference, Dalarna University, Falun, Sweden. 

Du, X. (2017). Rethink about heritage language learning: A case study of children’s Mandarin Chinese learning at a 

community language school in Ontario, Canada. Language and Literacy, 19(1), 4-20. 

http://doi.org/10.1177/0741713614549231  

García, O. (2009). Education, multilingualism and translanguaging in the 21st century. In A. Mohanty, M. Panda, 

R. Phillipson, & T. Skutnabb-Kangas (Eds.), Multilingual education for social justice: Globalising the local 
(pp. 128-145). Orient Blackswan. 

García, O., & Li W. (2014). Translanguaging: Language, Bilingualism and Education. Palgrave Macmillan. 

Guo, H. (2019). Exploring Chinese primary school students’ cognitive needs of translanguaging in EFL classroom: 

A case study. [Master’s thesis, Beijing Foreign Studies University]. China National Knowledge 

Infrastructure. 

Lin, A. (2006). Beyond linguistic purism in language-in-education policy and practice: Exploring bilingual pedagogies 

in a Hong Kong science classroom. Language and Education, 20(4), 287-305. 

https://doi.org/10.2167/le643.0  

Macaro, E. & Lee, H. (2013). Teacher language background, codeswitching and English- only instruction: 

Does age make a difference to learners’ attitudes? TESOL Quarterly, 47(4), 717-742.  
https://doi.org/10.1002/tesq.74  

Manan, S. A., Channa, L. A., David, M. K., & Amin, M. (2021). Negotiating English-only gatekeepers: teachers’ 

agency through a public sphere lens. Current Issues in Language Planning, 22(3), 290-307. 

https://doi.org/10.1080/14664208.2020.1839219  

Ontario Ministry of Education. (2007). English as a second language and English literacy development: The Ontario 

curriculum grade 9 to 12. Queen’s Printer for Toronto. 

Shan, H., & Walter, P. (2015). Growing everyday multiculturalism: Practice-based learning of Chinese immigrants 

through community gardens in Canada. Adult Education Quarterly, 65(1), 19-34. 

https://doi.org/10.1177/0741713614549231  

Song. K. (2016). ‘‘Okay, I will say in Korean and then in American’’: Translanguaging practices in bilingual homes. 

Journal of Early Childhood Literacy, 16(1), 84-106. https://doi.org/10.1177/1468798414566705  

Wang, D. (2019). Multilingualism and translanguaging in Chinese language classrooms. Palgrave Macmillan.  

Wei, L. (2011). Moment analysis and translanguaging space: Discursive construction of identities by multilingual 

Chinese youth. Journal of Pragmatics, 43(5), 1222-1235. https://doi.org/10.1016/j.pragma.2010.07.035 
Xu, S., & Connelly, F. M. (2017). Reciprocal learning between Canada and China in teacher education and school 

education: Partnership studies of practice in cultural context. Frontiers of Education in China, 12(2), 135-

150. 
Xu, S., Chen, S., & Huang, J. (2015). Pedagogies of working with diversity: West-East reciprocal learning in 

preservice teacher education. In C.J. Craig, & L. Orland-Barak (Eds.), International teacher education: 

Promising pedagogies (Part B). Emerald Group Publishing Limited. https://doi.org/10.1108/S1479-

368720150000025006  

Zhou, C. (2020). Multilingualism and translanguaging in Chinese language classrooms. Language and Education, 

34(5), 482-485. http://doi.org/10.1080/09500782.2020.1800029 

 
ABOUT THE AUTHORS 

 

Haojun Guo : Haojun Guo is a PhD student at the Faculty of Education, University of Windsor. She got her Bachelor’s 

degree from Beijing University of Posts and Telecommunications and her Master’s degree from Beijing Foreign 

Studies University. She has an Applied Linguistic background and is interested in translanguaging, narrative inquiry 

and childhood bilingualism.  

 
 

 

 

 

 
. 

https://doi.org/10.1108/S1479-368720150000025006
https://doi.org/10.1108/S1479-368720150000025006

