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Abstract: By comparing the academic processes of immigrant groups, this review aimed to explore the impact of immigration status and cultural
backgrounds on academic achievement. By exploring acculturation, parental expectations, self-efficacy, goal adjustment, motivation, and control
beliefs of university students, the constructs best correlated to academic achievement were explored. In investigating first, second, and third-
generation immigrant groups, many contrasts were evident amongst these groups. It was found that not only do these groups differ in their academic
achievements, but these groups are unique from one another in key areas. This article specifically explores the differences in constructs amongst
immigrant groups with an analysis provided to highlight existing results of quantitative comparisons supplementing the literature.
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Introduction

since the second World War as individuals and families settle in locations that show promise of political, social,

and economic prosperity (Immigration, Refugees, and Citizenship Canada, 2020). Canada is a global leader in
immigration, as immigrants represent 1 in 5 people in the country with rates steadily rising. Just over three hundred
thousand immigrants were granted permanent residency in Canada in the year 2019, marking the highest influx of
immigrants into the country since 1913 (2020). Canada maintains these high immigration rates because immigration
is perceived by immigrants as enhancing economic prosperity and educational gain through welcoming policies,
accommodating social services, and providing quality school infrastructure (Immigration, Refugees, and Citizenship
Canada, 2020).

I mmigration is the movement of people across countries. In 2018 and 2019, migration was the highest worldwide

As first-generation immigrants to Canada settle in their new country of residence, they often start a family and
have children who are identified as “second-generation immigrants.” These individuals are born in Canada but have
at least one parent born outside of the country (Statistics Canada, 2018). As the number of first-generation immigrants
is on the rise, comprising about 22% of the total Canadian population, the number of second-generation immigrants
in Canada also continues to increase; this demographic accounts for 17.7% of the total population (Statistics Canada,
2017). In Ontario specifically, second-generation immigrants comprise approximately 22% of the current population
(Statistics Canada, 2018). Third-generation immigrants in Canada comprise the largest demographic of Canadians,
making up approximately 60% of the population, and are defined as those who have both parents and sometimes
grandparents born in Canada. The changing demographics reflects positive Canadian sociocultural practices such as
diversity and inclusion, but also leads to questions regarding group similarities or differences.

Research reveals that second-generation immigrants tend to fare better than their first-generation and third-
generation immigrant peers in educational attainment (Statistics Canada, 2018; Statistics Canada, 2017). They tend to
attain higher GPAs, and account for 40% of post-secondary school graduates as compared to the 24% accounted for
by children of Canadian-born parents, who include “third-generation immigrants” (Hou & Bonikowska, 2016;
Statistics Canada, 2018). With the unique circumstances presented by second-generation immigrants, it is important
to understand the factors that may contribute to or hinder their academic achievement.

Immigrant groups differ from one another in many ways, one of which is regarding their reporting of
ethnocultural origins, which may inform their ethnic ties, values, and attitudes. Specific cultural values may be
indicators of the behaviours and attitudes exhibited by members of a specific community. For example, cultures rooted
in attaining fiscal and social prestige identify success in education as a requirement to achieve the desired social and
financial standing (Picot & Hou, 2011; Tao & Hong, 2013). Research on Canadian educational attainment indicates
that second-generation immigrants from China, India, Africa, other parts of Asia, and the Middle East have the highest
percentage of university graduates (Abada et al., 2008; Kucera, 2008). In part, this may be attributable to views on
education, as Eastern cultural values emphasize the importance of success in schooling (Costigan et al., 2010). When
these cultural values are brought to Canadian societies, they may be difficult to maintain or pass along to future
generations.
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Cultures tend to be characterized based on a continuum of varying degrees of interdependence or independence
among groups and individuals (Klassen, 2004). Collectivist cultures tend to view a collaborative society as a more
functional one, with emphasis on community or familial duty, collective identity, and group solidarity. In contrast,
individualistic cultures focus on individual initiative and consciousness, as well as independence (Klassen, 2004).
Canada is commonly categorized as an individualistic society (Rothwell, 2016). An intergenerational acculturation
gap may occur as a result of becoming immersed in a new society with alternative values. For example, immigrants
to Canada from collectivistic cultures common in South Asian and East Asian might be compelled to reconcile with
the values they wish to maintain from their culture of origin, and the values they wish to adopt from their new culture
(Renzaho, et. al., 2017; Renzaho, et. al., 2011).

The emergence of a “dichotomous” identity occurs when second-generation immigrants learn to balance multiple
attitudes towards areas of emphasis in their lives, thus, creating a complex and distinctive bicultural second-generation
immigrant student experience. As second-generation immigrants have the unique opportunity to choose which of their
cultures’ values they recognize as beneficial, they have the advantage of the “best of both worlds.” Positive attributes
of their culture of origin tend to carry over in educational settings, providing the differences in academic success found
across groups (Valdivia et al., 2016). Understanding Canadian infrastructures and being more fluent in English than
first-generation immigrants prepare them to navigate Canadian society (Myers et al., 2020; Valdiviaet al., 2016).
Although second-generation immigrants have the ability to choose their values, often, there are disparities between
some of the newly adopted values from Canadian culture and the ones found in their culture of origin. Being immersed
in the Canadian society leaves some immigrant youth feeling that their culture of origin and Canadian culture are
incompatible.

Potential conflicts between Canadian culture and the culture of origin can create constant comparisons between
the two cultures (Grant, 2007) because immigrant families may differ in terms of family solidarity, expectations for
success, and familial obligations. Youth may become vulnerable to the dilution of their culture and values as they
grow up in Canadian society, and for some, this may mean adopting more individualistic values (Merz et al., 2009).
Second-generation immigrants represent critical prospects for a family of immigrants; they serve as the fruits of
parental labour and sacrifice, they are the face of the summation of child rearing, they reflect the family’s customary
values, and are the ones who are primed to fulfill familial goals of economic mobility and social prestige to foster a
prosperous future (Ajrouch, 2000; Sabatier & Berry, 2008). Therefore, second-generation immigrants face both
opportunities and pressures that culminate into factors of their personalities and demonstrative elements in education.

To investigate these complexities further, cognitive variables that may affect academic achievement were
explored for the three immigrant groups: first-generation, second-generation, and third-generation immigrants. By
using a developmental lens and researching relevant literature, the constructs of acculturation, parental expectations,
self-efficacy, goal adjustment, motivation, and control beliefs were individually found to best contribute to academic
achievement (Abada et al., 2008; Gifford et al., 2006; Kucera, 2008; Nowicki et al., 2004; Peng & Wright, 1994; Picot
& Hou, 2011). The proposed research investigates the potential for the combination of all or specific constructs to
create an impact on academic achievement especially amongst differing immigrant groups and was thus explored in
this article.

Literature Review

Cognitions, values, and behaviours of individuals are greatly impacted by environmental influences, as theorized in
the ecological systems theory (Bronfenbrenner & Morris, 1998). In accordance with this model, the developmental
influences of an individual are affected by the broader environment of cultural ideologies known as the macrosystem,
including cultural norms and laws. In the exosystem, financial difficulties within a family of origin or parental
experiences at work that affect the home environment play a role in the development of an individual. The mesosystem
is concerned with interconnections between social spheres, such as with parents and teachers or peers. Finally, the
microsystem is the most immediate source of influence, including an individual’s family, school, religious institutions,
and peers (Bronfenbrenner & Morris, 1998). Using this model as a reference with a top-down approach, constructs
impacting a student’s development and behaviours can be measured using variables that contribute to academic
achievement, taking into account the constructs of acculturation, parental expectations, self-efficacy, goal adjustment,
motivation, and control beliefs from a holistic perspective.
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Abada et al. (2008) and Kucera (2008) found that the higher rate of educational achievement for second-
generation immigrant students may be related to the education levels attained by the parents of the students. In addition,
a large number of youth and young adults attaining higher levels of education than their parents are observed among
the first and second-generation immigrant population. Variables of family structure, family income, and education
levels were determinants of educational attainment among second-generation immigrant students (Abada, Hou, &
Ram, 2008; Kucera, 2008). Kucera (2008) found contradictory patterns to Abada, Hou, and Ram’s (2008) study by
controlling for individual differences, which indicated that parental education had no effect on the university
attainment of first-generation immigrants; this result may also be extended to apply to second-generation immigrants.
Childs and colleagues (2015) added that although parental education may have some impact, second-generation
immigrants who did not have parents with high levels of education or income still attended university in higher
numbers despite the disadvantages they faced (Childs et al., 2015; Heath, Rothon, & Kilpi, 2008). Second-generation
immigrants can attribute their successes to multiple factors including their own attitudes and behaviours which are
supported by cultural influences from their home culture and the culture of the “new” country.

Acculturation. As individuals experience prolonged interaction with another culture, gradual cultural and
psychological adaptations occur, contributing to the complex process of acculturation (Cheng & Fox, 2008; Fung,
2015). Enculturation measures the extent that individuals maintain an identity with their heritage culture involving
intellectual, personal, cultural, and social life, while acculturation measures how much they wish to integrate with the
greater society in which they currently live (Cheng & Fox, 2008; Fung, 2015). Length of residence in a country is
shown to strengthen assimilation to the new culture while weakening identification with the culture of origin, as seen
when comparing second-generation immigrants and newcomers to the same country (Ward, 2004). First and second-
generation immigrant students typically must learn how to engage and fit into both of their cultures and adapt to the
customs of both cultures, often establishing an “in-between” bicultural identity (Berry, 2005; 2015; Lanphier & Abu-
Laban, 1982). The process of acculturation imparts experiences of negotiation, adaptation, mediation, assimilation,
and potential conflict interpersonally and intra-personally to varying degrees (Berry, 2005; Lanphier & Abu-Laban,
1982). Acculturation includes individual and group processes of adaptation to cultures. Youth and their families
experience variations in the rates and extents to which they acculturate, which may lead to potential for conflicts in
value attributed to education or domain that may be difficult to reconcile given the goals of parents and students (Berry,
2005). In order to reconcile internal or external conflicts, the necessary supports are essential for life satisfaction and
success within Canada, as well as being able to have strong ties to both one’s heritage culture and the mainstream
society (Berry & Hou, 2016; Berry et al., 2006; Sam & Oppedal, 2003).

Multiculturalism is normalized and widely welcomed by Canadian social policies (Sabatier & Berry, 2008), with
these policies significantly affecting the outcomes of acculturation. In regard to academics, higher levels of education
are linked to stronger identification with the culture of the country of residence (Ward, 2004). The question remains
about how acculturation may affect school performance. Research finds that stress due to acculturation does not have
an effect on academic performance, although the effects of acculturation as one develops may provide different results
(Karilian-Konyalian, 2008). However, contrasting studies conducted in Canada suggest that having a more Canadian
orientation, or being more acculturated, is more beneficial for schooling (Paterson & Hakim-Larson, 2012).
Acculturation occurring via adaptations of ethnic identity, ethnic interactions, and language use are all impacted by
social climate, policies, accessibility to resources, and are a determinant of how acculturated one has become (Berry
et al., 2006; Cheng & Fox, 2008).

Parental Expectations. In the lives of students, parents play an integral role on many fronts, including
influencing post-secondary school attendance, grades, perseverance, and goal setting (Bronstein, Ginsburg & Herrera,
2005). In most cases, parents provide direction, guidance, and act as role models for their offspring. Parental
aspirations are important predictors of academic achievement as they have been positively related to a child’s
educational attainment. The aspirations parents hold help to communicate the expectations and standards for their
children to follow (Spera et al., 2008). It is important to recognize that parental expectations for their children’s
education depict realistic prospects for children reflective of the child’s education and abilities (Dimitrova et al., 2018;
Yamamoto & Holloway, 2010). This trend of higher expectations resulting in higher achievement also links to other
constructs including goal adjustment and motivation (Peng & Wright, 1994; Yamamoto & Holloway, 2010).
Yamamoto and Holloway (2010) identify connections between these processes across racial and ethnic groups.
Additionally, there is further evidence indicating achievement varies across immigration statuses (Pivovarova &
Powers, 2019; Somerville & Robinson, 2016). Somerville and Robinson (2016) note the intergenerational influences

91



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

first and second-generation immigrant parents instill on their children due to their expectations, with children tending
to adopt similar values of educational attainment, academic achievement, and motivation as their parents.

“Family mobilization theory” highlights the influences parents convey to their children. This theory proposes that
parents tend to immigrate to locations with more opportunities, driven by the expectations of success in their children
(Childs et al., 2015; Heath et al., 2008). A common acknowledgement among immigrant parents is that they “uprooted”
themselves for their children, demonstrating a sense of sacrifice by parents for their children’s futures (Childs et al.,
2015; Heath et al., 2008; Somerville & Robinson, 2016). Immigrant parents commonly retain the values of their
cultural backgrounds, dwelling on the beliefs that academic achievement will lead to future financial stability, success,
and social status. Parents tend to believe that children will be guaranteed the most success if the child is studying or
employed in a field deemed by them to be more “prestigious,” such as in medicine, science, or mathematics (Picot &
Hou, 2011; Somerville & Robinson, 2016). This ideology may take precedence in the educational and career choices
that offspring make. Pursuing education in these desired fields will enhance the personal prestige of youth as well as
reinforcing the values of education, motivation, academic success, and goals learned from their parents (Picot & Hou,
2011, Somerville & Robinson, 2016).

Self-Efficacy. The construct of self-efficacy describes one’s confidence or belief in their expression of behaviours
that will lead to a desired outcome (Bandura, 1977). This definition is expanded upon in most recent research in
different domains, as academic self-efficacy refers to students believing that their capabilities and behaviours will lead
to desired academic success (Schunk, 1991). Self-efficacy is evident in learning processes, as it is shown to have a
direct positive relationship with success in academic performance, especially amongst post-secondary students (Lee
et al., 2014; Multon et al., 1991; Zimmerman, 2000). This construct can influence a student’s effort on educational
tasks by mediating learning processes, increasing persistence, and enhancing confidence in one’s academic abilities
(Solberg et al., 1993; Zimmerman, 2000). Although self-efficacy has been identified as one of the strongest predictors
of academic success (Hattie, 2009, as cited in Arnold, 2011), differences in one’s perceived self-efficacy are apparent
as a function of immigration statuses (Solberg et al., 1993). Studies have shown that academic self-efficacy is
moderately heightened in second-generation immigrant students as opposed to first-generation immigrant students
(Majer, 2009; Vuong et al., 2010; Wang, & Castafieda-Sound, 2008). Generational immigration status also interacts
with race and ethnicity to further influence academic self-efficacy (Bondy, Peguero, & Johnson, 2017). Interestingly,
studies indicate that a correlation is present with increased assimilation and acculturation into Canadian society, an
immigrant youth’s academic self-efficacy will increase (Bondy et al., 2017).

Despite some evidence, many contradictions remain regarding levels of self-efficacy amongst individuals of
different ethnicities or backgrounds. Collectivist ideologies and optimism serve as prevalent determinants of lower
self-efficacy scores among youth from collectivist cultures compared to third-generation immigrant students
integrated into individualistic cultures (Bondy et al., 2017; Kao, 1999; Klassen, 2004). Collectivistic ideals are thought
to be related to lower levels of self-efficacy. However, lower reported self-esteem does not interfere with levels of
achievement in this group (Bondy et al., 2017; Jaret & Reitzes, 2009; Klassen, 2004). The collectivistic views claim
to be “realistic” as opposed to optimistic (Klassen, 2004), which interestingly contrasts with the heightened optimism
usually shown by immigrant parents in their children’s prospects (Kao & Tienda, 1994; Raleigh & Kao, 2010).

Goal Adjustment. As people create goals to pursue for themselves, goal adjustment theory helps explain how
one may adapt in the event of not being able to achieve the goal they have set by using strategies of adjustment (Mens
et al., 2015; Wrosch et al., 2003). Goal adjustment includes relinquishing an unattainable goal and committing to a
new goal, which drives an individual to disconnect from what is unachievable and focus on what may be more
realistically attainable. In expending effort to another endeavor, one uses the strategy of reengagement to identify,
commit, and put effort towards an alternative goal that is more achievable (Mens et al., 2015). Although the
applicability of goal adjustment for academic goals is still not thoroughly researched, assumptions can be made about
how the capacity for goal engagement or reengagement may be applied to students’ performance in higher education.
Direct feedback provided by schools can give rise to perceived goal unattainability, affecting student’s future goals
and aspects of self. Evidence suggests that disengagement from an unattainable goal may have positive effects on
one’s self-mastery but must be combined with reengagement with another goal to have a positive effect on wellbeing
(Boudrenghien et al., 2012; Wrosch et al., 2003). It is important to reallocate limited resources such as time and effort
to goals that are more attainable, as students must use strategic goal setting, or goal reengagement to aid in the pursuit
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and completion of their future goals, as well as their wellbeing (Boudrenghie et al., 2012; Ntoumanis & Sedikides,
2018).

One may relinquish their goals as per their attitudes and perspectives about what the goal may mean to them and
what it may bring them, for example, life satisfaction and social attributions (Wrosch et al., 2003). Many immigrants
that move to Canada are highly skilled and have high levels of education (Statistics Canada, 2017), although some
foreign degrees and licensures do not have equivalency to Canadian education standards (Government of Canada,
2020). Skilled immigrants tend to experience under-employment, which include job mismatch or obtaining high status
occupations at slow rates, earning below their potential or having jobs not fully utilizing their skills (Fong & Jiao,
2013; Frank, 2013; Guerrero & Rothstein, 2012). In addition to the difficulties in economic integration, immigrants
feel frustration and disappointment, or “goal striving stress” when their initial aspirations are not met as they must
shift their perspectives of goal attainment in their job sectors (Fong & Jiao, 2013; Frank & Hou, 2016). Considering
principles of the goal adjustment theory, immigrants could reallocate their focus of goal importance in the face of
being over-qualified for their employment in Canada. To adjust their current realities, they reassess their goals as they
become accustomed to their situations, placing less importance on unattainable goals (Frank & Hou, 2016; Mens et
al., 2015). For example, attaining the significant goal of immigrating holds precedence in terms of their perceptions
of satisfactory wellbeing (Frank et al., 2016), bringing to light the positive effects of goal adjustment. Limited research
is available on the utility of goal adjustment theory in understanding immigrant success across immigration statuses
(Frank & Hou, 2017).

Motivation. Motivation is related to academic achievement and therefore to an individual’s path to success.
Motivation may have a strong influence on the success a student can have in education (Arnold, 2011; Linnenbrink-
Garcia et al., 2018). Motivation takes on a variety of forms, clarified through individual incentive and related
behaviours. Motivation can be classified as extrinsic or intrinsic. Extrinsic motivation is described as being driven by
external rewards or a means to an end outside the task at hand. Intrinsic motivation is defined as personal satisfaction,
interest in learning, and self-determined behaviour for the purpose of individual benefit. A third variation known as
amotivation is explained to be the lack of extrinsic or intrinsic motivation, as one will believe that their behaviours
are connected to external factors while attributing a lack of competence and value to activities and outcomes (Cokley
et al., 2001; Deci et al., 1991; Vallerand et al., 1992). In post-secondary institutions, intrinsic motivation is more
commonly recognized amongst those with high academic achievement, as they tend to demonstrate higher GPAs due
to their high engagement with learning materials (Cokley et al., 2001; Deci et al., 1991; Linnenbrink-Garcia et al.,
2018). It is also noted that academic success may be achieved through intrinsic motivation regulated by extrinsic
motivational factors (Cokley, 2001; Deci, 1991) differentiated by cultures with dominant societal values on academic
success (Cokley, 2001; Dekker & Fischer, 2008).

The construct of motivation varies across cultures, which may account for inconsistencies across research studies
(Dekker & Fischer, 2008). A pattern identified amongst immigrants of certain cultures is that higher levels of academic
achievement are found compared to their non-immigrant counterparts, as well as higher levels of intrinsic motivation;
this would mean that intrinsic motivation is a positive predictor of academic achievement as shown amongst these
populations (Areepattamannil & Freeman, 2008; Areepattamannil et al., 2011). Many factors influence the academic
achievement styles found in immigrants, such as identity or acculturation, attitudes and behaviours, cultural values,
or context (Areepattamannil et al., 2011; Dekker & Fischer, 2008; Isiksal, 2010). Intrinsic motivation could be driven
by the attitudes and cultural values held by students from collectivistic backgrounds. These values may include being
a role model to younger siblings or having shared goals such as achieving good grades that are supported in social
contexts, which also further complicates the definition of motivation cross-culturally (Isiksal, 2010; Nishimura &
Sakurai, 2017; Turner et al., 2009). It seems that despite conflicting factors and differing sources of motivation, most
research argues for the need for intrinsic motivation regulated by extrinsic motivation to create the most efficient value
system for achieving academic success in Canadian post-secondary institutions (Areepattamannil & Freeman, 2008;
Freeman & Klinger, 2011; Isiksal, 2010).

Control Beliefs. Individuals’ beliefs in their ability to control outcomes are referred to as a locus of control, or
as control beliefs (Rotter, 1966). Individuals attribute the responsibility for an outcome on their abilities, or on factors
surrounding them (Rotter, 1966). This theory is also applicable in an academic setting, as there are many studies
pointing to evidence of positive correlations between academic achievement and control beliefs, notably that students
with higher levels of internal control beliefs have higher rates of academic success and higher GPAs (Gifford et al.,
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2006; Nowicki et al., 2004). Students with a high internal locus of control feel that they achieve academic outcomes
based on their educational efforts, whereas those with external control beliefs attribute their academic outcomes to
external sources such as their professors, their environment, etc., and are, therefore not responsible for the
consequences (Crandall, et al., 1965; Rotter, 1975).

It is important to emphasize that in some cases, the value of a task at hand may be subjective. Thus, if an individual
with a high internal locus of control does not see value in a positive outcome, one may not engage in the necessary
efforts to achieve that result (Rotter, 1975). Effort is highlighted as one key principle to success in the value system
held by minority students, as low achievement is attributed to a lack of effort. Both internal and external loci can
explain this belief. Internal control beliefs take precedence in that individual efforts will lead to achievement, despite
the presence of external factors that may work against the learner (Li, 2003; Yan & Gaier, 1994). The role of locus of
control in academic achievement supports the comparison of external versus internal beliefs as a factor in student
success.

Summary

By exploring specific constructs related to academic achievement, better insight can be provided into the determinants
and cognitive processes required to achieve academic success for immigrant groups. Parental expectations, goal
adjustment, self-efficacy, control beliefs, motivation, and acculturation may be further investigated in order to attempt
to resolve the questions unanswered by current literature. In a proposed study, recruiting university students to take
questionnaires to score their aptitude for the selected constructs and compare them by immigrant group and assess
their correlation to academic achievement may help address the gaps in literature.

Second-generation immigrants face unique circumstances that factor into their academic performance, as noted
by relevant literature. Preliminary research has already identified some differentiation in constructs amongst
immigrant groups (Table 1) (Haddad, 2021) but still requires more thorough investigation. There is still significant
research to be done to explain the factors of their achievement more accurately, although it is unrealistic to expect
upward mobility from an entire group. By exploring the gaps in literature, better methods of teaching, learning
resources, and awareness of differing needs can be made more apparent. Differences based on immigration status and
culture amongst students in post-secondary education should be further investigated based on factors relating to
educational attainment and success across different groups of immigrants.

Table 1

Between subject comparisons for immigrant groups

First-generation Second-generation Third-generation
Immigrants Immigrants Immigrants
M M M F Value and Sig
(SD) (SD) (SD)

Enculturation 49.05a 50.85a 60.26b 12.92**
(11.00) (12.25) (6.52)

Acculturation 46.44a 51.29b 56.92c 29.15**
(8.01) (5.93) (3.12)

Efficacy 27.43 26.96 26.90 .160
(5.40) (4.69) (4.02)

Parental 34.83a 32.07a 26.46b 9.67**

Expectations (10.91) (8.35) (7.39)

Amotivation 8.53 8.04 6.36 2.10
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(6.01) (4.75)
Extrinsic 67.47 68.77
Motivation (13.86) (9.29)
Intrinsic Motivation  59.41 53.81
(13.55) (13.34)
Disengagement 11.88 11.90
(1.62) (1.97)
Reengagement 23.31 22.40
(3.70) (3.28)

(4.31)

67.40
(8.25)

55.03
(13.56)

11.63
(1.78)

22.07
(3.09)

337

2.21

327

1.51

** p< 001

Note(s). These results were retrieved by a study by Haddad (2021) indicating that some of the constructs discussed

from literature demonstrated differences amongst immigrant groups.

95



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

REFERENCES

Abada, T., Hou, F., & Ram, B. (2008). Group differences in educational attainment among the children of
immigrants. Analytical Studies Branch Research Paper Series, Catalogue no. 11F0019M — No. 308.
Ottawa, Canada: Statistics Canada. Retrieved from
http://www.statcan.gc.ca/pub/11f0019m/11f0019m2008308-eng.pdf

Ajrouch, K. J. (2000). Place, age, and culture: Community living and ethnic identity among
Lebanese American adolescents. Small Group Research, 31, 447-469. doi:10.1177/104649640003100404

Areepattamannil, S., & Freeman, J. G. (2008). Academic achievement, academic self-concept, and academic
motivation of immigrant adolescents in the Greater Toronto Area secondary schools. Journal of Advanced
Academics, 19, 700-743. doi:10.4219/jaa-2008- 831

Areepattamannil, S., Freeman, J. G., & Klinger, D. A. (2011). Intrinsic motivation, extrinsic motivation, and
academic achievement among Indian adolescents in Canada and India. Social Psychology of Education, 14,
427-439. doi:10.1007/s11218-011-9155-1

Arnold, I. (2011). John Hattie: Visible learning: A synthesis of over 800 meta-analyses relating to achievement.
International Review of Education / Internationale Zeitschrift Fiir Erziehungswissenschaft, 57, 219-221.
d0i:10.1007/s11159-011-9198-8

Bandura, A. (1977). Self-efficacy: Toward a unifying theory of behavioral change. Psychological Review, 84, 191-
215. doi:10.1037//0033-295%.84.2.191

Berry, J. W. (2005). Acculturation: Living successfully in two cultures. International Journal of Intercultural
Relations, 29, 697-712. doi:10.1016/j.ijintrel.2005.07.013

Berry, J. W., & Hou, F. (2016). Immigrant acculturation and wellbeing in Canada. Canadian
Psychology/Psychologie canadienne, 57, 254-264. doi:10.1037/cap0000064

Berry, J. W., Phinney, J. S., Sam, D. L., & Vedder, P. (2006). Immigrant youth: Acculturation, identity, and
adaptation. Applied Psychology, 55, 303-332. doi:10.1111/j.1464-0597.2006.00256.x

Bondy, J. M., Peguero, A. A., & Johnson, B. E. (2017). The children of immigrants’ academic self-efficacy: The
significance of gender, race, ethnicity, and segmented assimilation. Education and Urban Society, 49, 486—
517. doi:10.1177/0013124516644049

Boudrenghien, G., Frenay, M., & Bourgeois, E. (2012). Unattainable educational goals: Disengagement,
reengagement with alternative goals, and consequences for subjective well-being. European Review of
Applied Psychology, 62, 147-159. doi:10.1016/j.erap.2012.04.002

Bronfenbrenner, U., & Morris, P. A. (1998). The ecology of developmental processes. In W. Damon & R. M. Lerner
(Eds.), Handbook of child psychology: Theoretical models of human development (pp. 993-1028). John
Wiley & Sons Inc.

Bronstein, P., Ginsburg, G. S., & Herrera, |I. S. (2005). Parental predictors of motivational orientation in early
adolescence: A longitudinal study. Journal of Youth and Adolescence, 34, 559- 575. d0i:10.1007/s10964-
005-8946-0.

Cheng, L., & Fox, J. (2008). Towards a better understanding of academic acculturation: Second language students in
Canadian universities. Canadian Modern Language Review, 65, 307-333. doi:10.3138/cmlr.65.2.307

Childs, S., Finnie, R., & Mueller, R. E. (2014). Why do so many children of immigrants attend university? Evidence
for Canada. Journal of International Migration and Integration, 18, 1-28. doi:10.2139/ssrn.2462299

Cokley, K., Bernard, N., Cunningham, D., & Motoike, J. (2001). A psychometric investigation of the academic
motivation scale using a United States sample. Measurement and Evaluation in Counselling and
Development Journal, 34, 109-119. doi:10.1080/07481756.2001.12069027

Costigan, C. L., Hua, J. M., & Su, T. F. (2010). Living up to expectations: The strengths and challenges experienced
by Chinese Canadian students. Canadian Journal of School Psychology,25, 223-245.
d0i:10.1177/0829573510368941

Crandall, V. C., Katkovsky, W., & Crandall, V. J. (1965). Children’s beliefs in their own control of reinforcements
in intellectual-academic achievement situations. Child Development, 36, 91-109. doi:10.2307/1126783

Deci, E. L., Vallerand, R. J., Pelletier, L. G., & Ryan, R. M. (1991). Motivation and education: The self-
determination perspective. Educational Psychologist, 26, 325-346. do0i:10.1207/s15326985ep2603&4 6

Dekker, S., & Fischer, R. (2008). Cultural differences in academic motivation goals: A meta-analysis across 13
societies. Journal of Educational Research, 102, 99-110. doi:10.3200/JOER.102.2.99-110

Dimitrova, R., Ferrer-Wreder, L., & Ahlen, J. (2018). School climate, academic achievement and educational

96



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

aspirations in Roma minority and Bulgarian majority adolescents. Child & Youth Care Forum, 47, 645-
658. d0i:10.1007/s10566-018-9451-4.

Fong, E., & Jiao, P. S. (2013). Job matching for Chinese and Asian Indian immigrants in Canada. Canadian Studies
in Population, 40, 23-34. doi:10.25336/p6c326

Frank, K. (2013). Immigrant employment success in Canada: Examining the rate of obtaining a job match.
International Migration Review, 47, 76-105. doi:10.1111/imre.12014

Fong, E., & Jiao, P. S. (2013). Job matching for Chinese and Asian Indian immigrants in Canada. Canadian Studies
in Population, 40, 23-34. doi:10.25336/p6c326

Frank, K. (2013). Immigrant employment success in Canada: Examining the rate of obtaining a job match.
International Migration Review, 47, 76-105. doi:10.1111/imre.12014

Frank, K., & Hou, F. (2017). Over-education and life satisfaction among immigrant and non-immigrant workers in
Canada (Canada). Ottawa: Statistics Canada. Retrieved from
https://www150.statcan.gc.ca/n1/pub/11f0019m/11f0019m2017393-eng.htm

Frank, K., Hou, F., & Schellenberg, G. (2016). Life satisfaction among recent immigrants in Canada: Comparisons \
to source-country and host-country populations. Journal of Happiness Studies, 17, 1659-1680.
d0i:10.1007/s10902-015-9664-2

Fung, K. (2012). Psychological acculturation. Encyclopedia of Immigrant Health, 1233-1234. doi:10.1007/978-1-
4419-5659-0_620

Gifford, D., Bricefio-Perriott, J., & Mianzo, F. (2006). Locus of control: Academic achievement and retention in a
sample of university first-year students. Journal of College Admission, 191, 18-25. Retrieved from
http://web.b.ebscohost.com.libproxy.wlu.ca/ehost/pdfviewer/pdfviewer?vid=1&sid=099d
521f-c2a7-4882-9491-91368ec6546e%40pdc-v-sessmgr06

Government of Canada. (2020, May 22). Foreign credential validation against Canadian standards. Retrieved from
https://www.canada.ca/en/public-service-commission/jobs/services/gc-jobs/degree-equivalency.htmi

Government of Canada. (2020) Six selection factors — Federal skilled worker program (express entry). Retrieved
from https://www.canada.ca/en/immigration-refugees-citizenship/services/immigrate-canada/express-
entry/eligibility/federal-skilled-workers/six-selection-factors-federal-skilled-workers.html

Grant, P. R. (2007). Sustaining a strong cultural and national identity: The acculturation of immigrants and second-
generation Canadians of Asian and African descent. Journal of International Migration and Integration /
Revue De Lintegration Et De La Migration Internationale, 8, 89-116. doi:10.1007/s12134-007-0003-2

Guerrero, L., & Rothstein, M. G. (2012). Antecedents of underemployment: Job search of skilled immigrants in
Canada. Applied Psychology: An International Review, 61, 323-346. doi:10.1111/j.1464-
0597.2011.00470.x

Haddad, K., "Bicultural Identity and Academic Achievement: The Second-Generation Immigrant Student
Experience"” (2021). Theses and Dissertations (Comprehensive). 2410. https://scholars.wlu.ca/etd/2410

Heath, A. F., Rothon, C., & Kilpi, E. (2008). The second-generation in Western Europe: Education, unemployment,
and occupational attainment. Annual Review of Sociology, 34, 211-235.
doi:10.1146/annurev.soc.34.040507.134728

Hou, F., & Bonikowska, A. (2016). Educational and labour market outcomes of childhood immigrants by admission
class. Analytical Studies Branch Research Paper Series. Retrieved from
https://www150.statcan.gc.ca/n1/pub/11f0019m/11f0019m2016377-eng.htm

Isiksal, M. (2010). A comparative study on undergraduate students academic motivation and academic self-concept.
The Spanish Journal of Psychology, 13, 572-585. doi: 10.1017/s1138741600002250

Immigration, Refugees, and Citizenship Canada. (2020, July 09). 2019 Annual Report to Parliament on
Immigration. Retrieved from https://www.canada.ca/en/immigration-refugees-
citizenship/corporate/publications-manuals/annual-report-parliament-immigration-2019.html

Jaret, C., & Reitzes, D. C. (2009). Currents in a stream: College student identities and ethnic identities and their
relationship with self-esteem, efficacy, and grade point average in an urban university. Social Science
Quarterly, 90, 345-367. doi:10.1111/j.1540-6237.2009.00621.x

Kao, G. (1999). Psychological well-being and educational achievement among immigrant youth. In D. J. Hernandez
(Ed.), Children of Immigrants: Health, Adjustment, and Public Assistance. (pp. 410-477). Washington, DC:
The National Academy Press.

Kao, G., & Tienda, M. (1994). Optimism and achievement: The educational performance of immigrant youth.
Chicago, IL: Population Research Center, NORC and the University of Chicago.

Karilian-Konyalian, S. (2008). Acculturation stress and academic performance among foreign-born Armenian youth

97



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

in the United States and Canada: An exploratory study (Order No. MR42470). Available from ProQuest
Dissertations & Theses A&I; ProQuest Dissertations & Theses Global. (304476229). Retrieved from
https://libproxy.wlu.ca/login?url=https://searchproquest.com.libproxy.wlu.ca/docview/304476229?accounti
d=15090

Klassen, R. M. (2004). A cross-cultural investigation of the efficacy beliefs of South Asian immigrant and Anglo-
Canadian nonimmigrant early adolescents. Journal of Educational Psychology, 96, 731-742.
d0i:10.1037/0022-0663.96.4.731

Klassen, R. M. (2004). Optimism and realism: A review of self-efficacy from a cross-cultural perspective.
International Journal of Psychology, 39, 205-230. doi:10.1080/00207590344000330

Kucera, M. (2008). The educational attainment of second-generation immigrants in Canada: Analysis based on the
general social survey. HRSDC Learning Research Series. 1-27.
Retrieved from http://www.publications.gc.ca/site/eng/336127/publication.html

Lanphier, C. M., & Abu-Laban, B. (1982). An olive branch on the family tree: The Arabs in Canada. Canadian
Journal of Sociology / Cahiers Canadiens De Sociologie, 7, 252. doi:10.2307/3340205

Lee, W., Lee, M.-J., & Bong, M. (2014). Testing interest and self-efficacy as predictors of academic self-regulation
and achievement. Contemporary Educational Psychology, 39, 86-99. doi:10.1016/j.cedpsych.2014.02.002

Li, J. (2003). Affordances and constraints of immigrant Chinese parental expectations on children's school
performance. Alberta Journal of Educational Research, 49, Retrieved from
https://libproxy.wlu.ca/login?url=https://search-proquest-
com.libproxy.wlu.ca/docview/228622230?accountid=15090

Linnenbrink-Garcia, L., Wormington, S. V., Snyder, K. E., Riggsbee, J., Perez, T., Ben-Eliyahu, A., & Hill, N. E.
(2018). Multiple pathways to success: An examination of integrative motivational profiles among upper
elementary and college students. Journal of Educational Psychology, 110, 1026-1048.
d0i:10.1037/edu0000245

Majer, J. M. (2009). Self-efficacy and academic success among ethnically diverse first-generation community
college students. Journal of Diversity in Higher Education, 2, 243-250. do0i:10.1037/a0017852

Mens, M. G., Scheier, M. F., & Wrosch, C. (2015). Goal adjustment theory. The Encyclopedia of Adulthood and
Aging, 1-5. doi:10.1002/9781118521373.wheaal92

Merz, E., Ozeke-Kocabas, E., Oort, F. J., & Schuengel, C. (2009). Intergenerational family solidarity: Value
differences between immigrant groups and generations. Journal of Family Psychology, 23, 291-300.
d0i:10.1037/a0015819

Multon, K. D., Brown, S. D., & Lent, R. W. (1991). Relation of self-efficacy beliefs to academic outcomes: A meta-
analytic investigation. Journal of Counseling Psychology, 38, 30-38. doi:10.1037/0022-0167.38.1.30

Myers, P., Riveros, G., & Duggal, A. (2020). Identities in transition: Investigating the encounters of Colombian
mothers with Canadian schools. Journal of Latinos and Education, 19, 120-131.
doi:10.1080/15348431.2018.1478297

Nishimura, T., & Sakurai, S. (2017). Longitudinal changes in academic motivation in Japan: Self-determination
theory and East Asian cultures. Journal of Applied Developmental Psychology,48, 42-48.
doi:10.1016/j.appdev.2016.11.004

Nowicki Jr., S., Duke, M. P., Sisney, S., Stricker, B., & Tyler, M. A. (2004). reducing the drop-out rates of at-risk
high school students: The effective learning program (ELP). Genetic, Social & General Psychology
Monographs, 130, 225-239. doi:10.3200/MONO.130.3.225-240

Ntoumanis, N., & Sedikides, C. (2018). Holding on to the goal or letting it go and moving on? A tripartite model of
goal striving. Current Directions in Psychological Science, 27, 363-368. doi:10.1177/0963721418770455

Sabatier, C., & Berry, J. W. (2008). The role of family acculturation, parental style, and perceived discrimination in
the adaptation of second-generation immigrant youth in France and Canada. European Journal of
Developmental Psychology, 5, 159-185. doi:10.1080/17405620701608739

Sam, D. L., & Oppedal, B. (2003). Acculturation as a developmental pathway. Online Readings in Psychology and
Culture, 8, doi:10.9707/2307-0919.1072

Schunk, D. H. (1991). Self-Efficacy and academic motivation. Educational Psychologist, 26, 207-231.
d0i:10.1080/00461520.1991.9653133

Solberg, V. S., Obrien, K., Villareal, P., Kennel, R., & Davis, B. (1993). Self-efficacy and Hispanic college students:
Validation of the college self-efficacy instrument. Hispanic Journal of Behavioral Sciences, 15, 80-95.
doi:10.1177/07399863930151004

Somerville, K., & Robinson, O. (2016). Keeping up appearances within the ethnic community: A disconnect

98



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

between first and second-generation South Asians’ educational aspirations. Canadian Ethnic Studies, 48,
99-117. doi:10.1353/ces.2016.0015

Spera, C., Wentzel, K. R., & Matto, H. C. (2008). Parental aspirations for their children’s educational attainment:
Relations to ethnicity, parental education, children’s academic performance, and parental perceptions of
school climate. Journal of Youth and Adolescence, 38, 1140-1152. doi:10.1007/s10964-008-9314-7

Statistics Canada. (2013). Immigration and ethnocultural diversity in Canada: National household survey 2011
(Canada). Ottawa, ON: Minister of Industry. Retrieved March 15, 2021, from
https://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-010-x/99-010-x2011001-eng.pdf.

Statistics Canada. (2018, July 25). Generation status: Canadian-born children of immigrants. Retrieved from
https://www12.statcan.gc.ca/nhs-enm/2011/as-sa/99-010-x/99-010-x2011003_2-eng.cfm

Statistics Canada. (2017, November 29). Education in Canada: Key results from the 2016 census. Retrieved from
https://www150.statcan.gc.ca/nl/daily-quotidien/171129/dq171129a-eng.htm

Statistics Canada (2017). Focus on geography series, 2016 census. Statistics Canada Catalogue no. 98-404-
X2016001. Ottawa, Ontario. Data products, 2016 Census. Retrieved from
https://www12.statcan.gc.ca/census-recensement/2016/ref/lang/lang-note-eng.cfm

Statistics Canada. (2017, August 2). Linguistic diversity and multilingualism in Canadian homes (Canada). Ottawa:
Minister of Industry. Retrieved August 18, 2020, from
https://www12.statcan.gc.ca/census-recensement/2016/as-sa/98-200-x/2016010/98-200-
x2016010-eng.cfm.

Paterson, A. D., & Hakim-Larson, J. (2012). Arab youth in Canada: Acculturation, enculturation, social support, and
life satisfaction. Journal of Multicultural Counseling and Development, 40, 206-215. doi:10.1002/j.2161-
1912.2012.00018.x

Peng, S. S., & Wright, D. (1994). Explanation of academic achievement in Asian American students. Journal of
Educational Research, 87, 346-352. doi:10.1080/00220671.1994.9941265

Picot, G., & Hou, F. (2011). Preparing for success in Canada and the United States: The determinants of educational
attainment among the children of immigrants. SSRN Electronic Journal. doi:10.2139/ssrn.2016608

Pivovarova, M., & Powers, J. M. (2019). Generational status, immigrant concentration and academic achievement:
Comparing first and second-generation immigrants with third-plus generation students. Large-Scale
Assessments in Education, 7. doi:10.1186/s40536-019-0075-4

Raleigh, E., & Kao, G. (2010). Do immigrant minority parents have more consistent college aspirations for their
children? Social Science Quarterly, 91, 1083-1102. doi:10.1111/j.1540-6237.2010.00750.x

Renzaho, A. M., Dhingra, N., & Georgeou, N. (2017). Youth as contested sites of culture: The intergenerational
acculturation gap amongst new migrant communities—Parental and young adult perspectives. PLoS One,
12. doi:10.1371/journal.pone.0170700

Renzaho, A., McCabe, M., & Sainsbury, W. (2011). Parenting, role reversals and the preservation of cultural values
among Arabic speaking migrant families in Melbourne, Australia. International Journal of Intercultural
Relations, 35, 416-424. doi:10.1016/j.ijintrel.2010.09.001

Rothwell, J. D. (2016). In the company of others: An introduction to communication (5th ed.). Oxford University
Press.

Rotter, J. B. (1966). Generalized expectancies for internal versus external control of reinforcement. Psychological
Monographs: General and Applied, 80, 1-28. d0i:10.1037/h0092976

Rotter, J. B. (1975). Some problems and misconceptions related to the construct of internal versus external control
of reinforcement. Journal of Consulting and Clinical Psychology, 43, 56-67. doi:10.1037/h0076301

Tao, V. Y., & Hong, Y. (2013). When academic achievement is an obligation: Perspectives from social-oriented
achievement motivation. Journal of Cross-Cultural Psychology, 45, 110-136.
d0i:10.1177/0022022113490072

Turner, E. A., Chandler, M., & Heffer, R. W. (2009). The influence of parenting styles, achievement motivation, and
self-efficacy on academic performance in college students. Journal of College Student Development, 50,
337-346. d0i:10.1353/csd.0.0073

Valdivia, I. M., Schneider, B. H., & Carrasco, C. V. (2016). School adjustment and friendship quality of first- and
second-generation adolescent immigrants to Spain as a function of acculturation. Journal of Adolescent
Research, 31, 750-777. doi:10.1177/0743558415592179

Vallerand, R. J., Pelletier, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vallieres, E. F. (1992). The academic
motivation scale: A measure of intrinsic, extrinsic, and amotivation in education. Educational and
Psychological Measurement, 52, 1003-1017. doi: 10.1177/0013164492052004025

99



Canadian Journal for New Scholars in Education Volume 13, Issue 3
Revue canadienne des jeunes chercheures et chercheurs en éducation Special Issue / Hors série 2022

Vuong, M., Brown-Welty, S., & Tracz, S. (2010). The effects of self-efficacy on academic success of first-
generation college sophomore students. Journal of College Student Development, 51, 50-64.
d0i:10.1353/csd.0.01009.

Wang, C.-C. D., & Castafieda-Sound, C. (2008). The role of generational status, self-esteem, academic self-efficacy,
and perceived social support in college students psychological well-being. Journal of College Counseling,
11, 101-118. doi: 10.1002/j.2161-1882.2008.th00028.x

Wrosch, C., Scheier, M. F., Carver, C. S., & Schulz, R. (2003). The importance of goal disengagement in adaptive
self-regulation: When giving up is beneficial. Self and Identity, 2, 1-20. doi:10.1080/15298860309021

Wrosch, C., Scheier, M. F., Miller, G. E., Schulz, R., & Carver, C. S. (2003). Adaptive self-regulation of
unattainable goals: Goal disengagement, goal reengagement, and subjective well-being. Personality and
Social Psychology Bulletin, 29, 1494-1508. doi: 10.1177/0146167203256921

Yamamoto, Y., & Holloway, S. D. (2010). Parental expectations and childrens academic performance in
sociocultural context. Educational Psychology Review, 22, 189-214. doi: 10.1007/s10648-010-9121-z

Zimmerman, B. J. (2000). Self-efficacy: An essential motive to learn. Contemporary Educational Psychology, 25,
82-91. doi:10.1006/ceps.1999.1016

ABOUT THE AUTHOR

Karimeh Haddad, M.A., M.A. (C): The author is currently completing a Master’s degree in Spiritual Care and
Psychotherapy from Wilfrid Laurier University after receiving a Master of Arts in Developmental Psychology
degree from Wilfrid Laurier University. The author has recently published her master’s thesis of the same title as
this journal article on Wilfrid Laurier’s repository of theses and dissertations. The author is interested in obtaining
licensure as a registered psychotherapist and furthering her research interests in bicultural identity, cognitions, and
academic achievement in the future.

100



