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Today' ducator ar witne to a paradox: in the mid t of cientific 
ucc s , t chnical wonder and cholarly advanc the very in titution 

that ha made all thi po ible - the mod rn r earch-oriented univer ity 
- i increa ingly the obj et of critici m and even of outright phy ical 
attack. The h alth of the uni er ity i b ing que tioned by an ever 
wid ning audience. How v r, for tho e who wer p rceptive enough to 
r ad them, the ign of malignancy have long b en pre ent. Sub titute 
"mod rn" for "G rman" and the following line by ietz che might well 
b thought to flow from th pen of any on of a number of contemporary 
critic of higher learning in America: 

Her and ther I corn in to c ntact with G rman univers ities : wha t an 
atmosph re prevails among their scholars, what d solat spirituality - and 
how contented and lukewarm it has becom ! It would b a profound mis­
und rs tanding ii one wan t d to adduce German sci nc against m e .. . . F or 
seventeen years I have n v r tir d o.f caJling atten tion to the despiritualizing 
influ nc of our curren t science-industry. The hard h lotism to whlch the 
trem ndous range of th sciences condemns very scholar today is a ma in 
reason why those with a .fuller, richer , profounder disposition no longer find 
a cong nial education and congenial ed11,cators. There is n oth ing o.f which 
our culture suff rs mor than o.f the superabundanc o.f preten tious jobb rs 
and .fragmen ts o.f huma nity; our universiti s are, against their will, th real 
hothouses of this kind o.f withering o.f the instincts of the spirit.1 

If on agree , a thi writ r doe , with ietzsche' g neral diagno i , 
th re i till the ta k of tabli hing the p cific etiology and then, hope­
fully, of providing a r m dy. The illne which cripples our univ rsitie 
i of unknown magnitud . W do know that its manife tations are num­
erou and its cau manifold, that nothing le than a complete medical 
hi tory i nece ary to fully comprehend the malady. But pr liminary to 
uch a full- cale undertaking, a thorough analy i of ach of the diver 

components which con titute th body academic would em to be in order. 
An e p ially fruitful point of focu i the faculty - the cholarly com­
munity upon which the lif -force of the univ r ity o dearly depends. 

l Twilight of t he I dols, 'What the G rmans Lack," 3. The P ortable Nietzsche, 
translat d and select d with an In troduction, Preia a nd otes by Walter Ka uf­
mann ( ew York: The Viking Press, 1960), pp. 507-50 . In this a nd the forth­
coming .footnotes the num b rs imm diately following the titles o.f ietzsche's 
works re.fer to chapter and/or section divisions. 
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In the following pages we shall first trace Nietzsche's careful but merci­
le s dis ection of the scholar, then indicate the direction in which the 
scholar must turn if he is to cure him elf and in conclusion, illu trate the 
harmful effect of the cholarly ideal by hawing how it corrupts teacher 
and tudent of philo ophy. 

THE Drs ECTION OF THE CHOLAR 

In the name of objectivity and cientific rigor univer ity scholar con­
sider it their duty to view the world a a eries of intellectual problems, 
carefully divorced from their own passion and in tincts. The result being 
that "scholar hip [Wissen chaft] has th ame relationship to wisdom as 
righteousne s has to holiness: it is cold and dry, it is loveless and knows 
no deep feelin gs of inadequacy or longing." 2 

The danger, as ietzsche ee it, is that the condition which promote 
cholar hip hind r self- urpassing [Selb tuberwindung ] and the cultiva­

tion of superior men.3 promi ing young man who embark on a chol­
arly car er, who lives and works with reputable cholars, will oon o ify 
into a bloodle pecim n of academic r pectability. " If one accu tom 
oneself to tran lating ev ry experience into a dialectic play of question 
and answer and into a pur ly int 11 ctual matter, it is astonishing in how 
hart a time man can wither up at such activity and b come a bunch of 

rattling bones."4 But why, then, would anyone want to join the ranks of 
cholarship? To answer this qu stion ietzsch ugg st that w adopt 

the cholar's technique of bloodl di ection - only in this ea e the 
scalpel will be applied to the scholar him elf, to di cover what motive , 
value and desir s lure and chain him to the academic life. we proce d 
with th dissection it will become cl ar that the cholar "consists of a 
confu ed tangle of very different motive and stimuli,"5 that he po e es 
certain valuable trait and kil1 but that the e are u ually wa ted or 
mi employed b cause of a distort d hierarchy of values. 

Three General Traits 

There are thr e general trait that ar r gularly to be een among 
cholar : first, "a trong and ever-increa ing inqui itiv ne , the earch 

of int 11 ctual adventure."6 In the cholar thi impul e lead him to 

2Schopenhauer as Educator, A Gateway Edition, translated with otes by J ames 
W . Hillesheim and Malcolm R. Simpson, Introduction by Eliseo Vivas (Chicago: 
Henry Regnery Co., 1965), 6, p. 71. Cf. Zarathustra's proclamation that "if you 
seize them [the scholars] with your hands they raise a cloud of dust like fl our 
bags, involun tarily; but who could g uess that their dust corn s from grain and 
from the yellow delight of summer fields?" Thus Spoke Zaratlm tra, II, "On 
Scholars." The Portable Nietzsche, p. 237. 
3The terms "superior man," "genius" and "philosopher" are used by ietzsch 
to indica te the creative, se!I-surpassing individual. In his later words ietzsche 
employs the term Ubermensch or "superman." 
4Schopenhauer a Educator, 6, p. 71. 
5fb id., p. 72. 
6Jbid. 
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whatever is "new and rare in contrast to th old and boring."7 A second 
trait is "a certain inclination to dialectical leuthing, the huntsman's joy 
in cunning, foxy way of thought, o that it i not actually truth which 
i ought but rather the eking its If, and the hi f plea ure i found in 
a cunning ncircling and an artful kill." 8 third general trait is "the 
compul ion to contradict; the cholar' p r onality will a ert i elf in 
oppo ition to all other ; battle become a joy, and p r onal victory i the 
goal, wherea the fi ght for truth is only th pr t xt."9 

One might well remark that inqui itivene , dialectical leuthing and 
onte t ar neces a ry qualitie in ietzsche's image of the educated man. 

Tru . But in the cholar the e impuls s lack proper dir ction: they ar 
not b ing guid d by th supreme goals of lf-surpa ing and truth-seek­
ing. In tead of pur uing the truth wherever it may lead, the scholar 
pur ue only tho particular truth that h fe 1 will bring him recogni­
tion, income, s curity, promotion and oth r personal benefits. The scholar 
inquir s not out of a pa ion for truth, but "out of ervility to particular 
ruling p ople, ea tes, opinion , churches and governm n , because he 
f l that he i advancing him elf by bringing 'truth' to their side."10 

Twelve Additional Trai t 

In addition to the thr g n ral traits just described ther are everal 
oth r qualitie to be found in th cholar. Th qualitie occur "le s 
regularly, but oft n nough." 11 Fir t, th r i r p tability and a rever-
nc for old or a cepted opinions. Howe er, "this r p ctability is of littl 

worth and eldom fruitful even for scholar hip, in it i a slave to con­
v ntion and i in the habit of t lling th truth only in imple matters or 
in adiaphoris; for in th ea es it i ea ier to tell th truth than to k ep it 
quiet." 12 The scholar t nd to r s ist anything that is r ally new, anything 
that "n ce itat s a re-1 a rning."13 ietz che argu that " very genera­
tion of cholar ha an involuntary standard for permi sible sagacity."H 
If any cholar hould b imprudent nough to ugg t an hypothesi which 
hall nge the current tandard, the hypothe i i not only doubted but 

"u d a a basis for an attack on the cholar' r putation."16 A good 
xampl of thi i th op rnican hypoth i , which "was opposed by a 

r pectability which had common en e and cu tom on its side."16 

7Tbid. 
8/ bid. 
9/ bid. 
10 / bid. 
I I /bid. 
12 / bid., pp. 72-73. 
13f bid., p. 73. 
14 /bid. 
15fbid. 
IGSchopenhauer as Edtwator p. 73. peaking throug h the m outh of Zarathustra 

ietzsch commen ts on his xperi nc among sch Ja rs: "I have m oved f rom the 
house of the scholars a nd I even banged the door beh ind me. My soul sat 
hungry a t their ta ble too long; I am not, like them, trained to pursue knowledge 
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cond, the scholar has a highly dev lop d " harpsightedne s for near 
objects ... " 17 This trait, which is almo t univer al among academic and 
scientific laborer , is unfortunately "linked with a evere myopia for 
distant and general objects."18 If we look carefully we find that 

the scholar's field of vision is usually very small, and his ey s must be held 
close to the object. I£ he wants to move from one point which he has just 
investigated to another, he must move his whole seeing apparatus. H 
analyzes a picture into sections, like someone who uses opera g lasses to see 
the stage, and sees now a hand, now a piece of clothing, but nothing com­
plete. He never sees those single sections connectedly, he only infers their 
interrelationship; therefore, he has no strong impr ssion o.f anything general. 
For xample, he judges a piece of writing by single passages, sentences or 
errors because he is incapable of seeing it as a whole; he would be tempted 
to maintain that an oil painting is a confused heap of blotches.1 9 

Third, the scholar is g nerally of a "sober and conventional"20 disposi­
tion. This trait will often expre s itself as an inter st in historical studies, 
whereby the scholar r ceiv s special d light in di covering his own com­
monpla e motives in the events of the past. " mole is happiest in a 
mole-hill ." 2'- Because his own motives and pref rence are shamelessly 
commonplace he is " incapable of understanding and valuing what is rare, 
great and uncommon, that is, what is important and e ential ."22 

Fourth, the cholar has a detached, cold, hard, even cruel quality 
which allow him "to p rform vivi ection ."23 Thus he is able to venture 
into "realms where other's hearts quake." 24 This may appear to be a 
sign of courage, but in r ality it is simply an indication of the scholar's 
"poverty and dryness of feeling."25 The motions having b en allowed to 
wither away, the scholar "has no idea of the suffering which accompanies 
many kind of knowledge." 26 People may think that he "is audaciou , but 
he is not - not any mor than th mule which does not know dizzine ."27 

Another characteristic i that by and large scholars ar humble and 
modest. They how "little elf-e teem"28 or prid . "Even though they 
are cond mned to obscurity, th y have no sens of sacrifice or wasted 
ffort." 29 Ther is no en e of sacrific b cau e they "seem to know that 

deep down in th m they ar creatures that crawl, not fly." 30 

as if it were nutcracking. I love freedom and the a ir over the fresh earth ; 
rather would I sleep on ox hides than on their decorums and respectabilities." 
Thus Spoke Zarathu tra, II, "On Scholars." The Portable Nietzsche, pp. 236-237. 
11 Schopenhauer as Educator, 6, p . 73. 
1 Ibid. 
19/ bid. 
20 /b id. 
21 /b id., p. 74. 
22 / 1:Jid. 
23 /bid. 
24 /bid. 
25/bid. 
26 /bid. 
27Jbid. 
2 Ibid. 
29Jbid. 
30/bid. 
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follow r , fa ithful imitators of "their teach rs and 
ader ." 31 cholar are thankful for guidance and de irous to help their 

acad mic up rior , for th y r alize that "it i only t hrough them that 
t hey gained entranc into the worthy hall of scholar hip, into which they 
would n ver hav corn had th y followed their own way." 32 A uriou 
con equence i that with o many young graduate pre ing to be let into 
th academic rank , "whoe er open up a new field, where ev n le ser 
mind can work with some su , b corn famou in a hort time." 33 

However, thi i a mi ed blessing for the graduat ' teacher, for in the 
proce of imitation ' hi faults appear immoderat ly large and xagg r­
ated. Th ma t r' virtu ar thu corr pondingly dimini hed becau 
t hey occur in such petty individual ."34 

William Jam r mark d that habit i the gr at flywheel of society. 
owh r i thi mor vid nt than in th ociety of scholars who, lacking 

id a , routin ly progr s in t h ir career out of h r "force of habit." 36 

Such persons are coll c tors, xplainers a nd compiler s o.f indices and herb­
aria ; they study and do r search in the fi eld .for th simple r eason that it 
d s not occur to them tha t th re a re other fi elds. Their indus try has some• 
thing of the huge tupidity of the .forces o.f gravity.36 

Eighth, the cholar pur u s hi work out of a fear of boredom. Whil 
th tru educator d ir nothing o much a leisur , "th common cholar 

not know what to do with it." 37 The cholar's 
primary mean of e cape is the print d page. 

inth , the scholar is fac d, a are mo t labor r , with the probl m of 
arning a living, "that i , the famo u 'borborygmu of an empty tom­

a h.' "3 However, it i difl'icuJt to set limi to on ' material needs, and 
oon he cholar know no high r goal than t hat of hi own economic 

advan tage. Hi life and tud i s are t h n controll d by hi d sir to earn 
a much money a possibl : 

Truth is serv d wh en it is abl t promot on quickly to good salari and 
hig her posit ions, or at l as t to win the favor o.f those who have bread and 
honors to confer . Bu t only this truth i served. Th re.for , a Jin can be 
drawn be twe n th profitabl e truths, which are erved by many, a nd the 
unprofita ble truths, to which v ry .few ar e dcvoted .39 

"rar r but high r motive than the la t , y t not uncommon,"40 i the 
holar' r spect for hi oll ague and his willingnes to abide by the 

ru le of t he academic gam 

3Ll bid. 
32l bid., p. 74. 
33 l bid., pp. 74-75. Could th is possibly include the fi eld la beled "F ounda tions of 
Education?" 
34lbid. 
35 l bid, p. 75. 
36l bid. 
37 Ibid. 
3 Ibid. 
39 Ibid., pp. 75-76. 
40Jbid., p. 76. 
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All the m embers of the g uild most jealously watch over ach other so that 
the truth, on which so much hangs - br ad, office and h onor - might be 
baptized in the name of its di coverer. One pays strict tribute to the other 
man for the tTUth that he has found in order to demand the tribute back in 
case one should discover a truth himself. Mistakes and rrors ar noisil y 
explod d so that th e numb r of competitors does n ot becom too larg ; yet 
sometimes ven the real truth is exploded, so for a short time at l ast th 
way i cleared for stubborn and brazen rrors. I L 

om what I frequ nt i vanity. Th vain cholar "wants, if po sible, 
to hav a field all to him elf, and for thi rea on he choo es curiositi s, 
specially when they involve unu ual exp nditur , travels, excavation 

and numerous connections in variou countrie ."42 His ati faction come 
not from financial r muneration but from th honor and r cognition given 
him a an exp rt and peciali t. 

twelfth characteri tic to be found in th cholar i the play-in tinct. 
d light in looking for and olving knotty problems in th 

ci n , taking are not to ex rt him lf too much 1 st h lo e th pirit 
of th game."43 It i true that th cholar's "playfulne " is a d ice for 
avoiding depth, but it does hav the saving virtu of allowing him to per­
ceive things that the overly somber, "prof ional scholar, with hi labor-
iou ly creeping eye , never s "44 

WHAT THE CHOLAR LACKS 

on idering this motley coll tion of d irable as well as all-too-human 
trai that characteriz th scholar, what judgm nt ar w to mak as to 
his worth? ietz che' conclu ion i that at hi be t the cholar i a 
harm] drudg , and at his wor t a corrupter of youth. The rea on for 
the unfruitful natur of th cholar is not that he po esse all-too­
human trait and animalistic impul e (for the geniu - uperman also 
posse the e) but that he lacks the axiological orientation whi h would 
lead him on to more creative ndeavor . The scholar's life is not b ing 
guided by the ultimat aim of If- urpa ing. He has given up or never 
joined in the truggle to produc condition of challenge favorable to the 
gene i of geniu . If the scholar heed th call, "B corn who you are!" 
he will c ase to b a cholar and becom a philo opher, a lover of wisdom, 
a true ducator. it tand th cholar is simply "too ignorant of the 
goal of cultur " 45 

41 Tbid. 
42Tbid., p. 76. Scholars may stick cl ely tog ther, but it is not without suspicion 
and malice. In the words of Zarathustra: "They watch each other closely and 
mistrustfully. Inventive in petty cleverness, they wait .for those whose knowl­
edge walks on lame feet: like spiders they wait. I have always se n th m 
carefully preparing p ison ; and they always put on gloves of g lass to do i . 
They also know how to play with loaded dice; and I have seen them play so 
eagerly that th y sweated." Thtts Spoke Zarathtt.stra, II, "On cholar ." The 
Portable Nietzsche, pp. 237-238. 
43Schopenhatter as Educator, 6, pp. 76-77. 
44 Jbid., p. 77. 
45Jbid., p . 7 . 
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P dagogically the holar lack the one trait mo t n c sary to learning 
- i.e. passion. To b eff ctiv as a teacher or as a 1 arner one mu t be 
on fire with the pa sion to know and the d ir to er at a just cultur 
(i.e. a culture which valu indi idual gr at m n). ietzsche asserts that 
"a spark from the fir of ju ti , when it falls into th oul of a scholar, 
i enough to enflam hi whol life and aspiration , to con ume and at th 
ame time to purify them, o that h has no mor r t and is driven out 

for good from th luke-warm or fro ty mood in which mo t cholar 
do th ir daily work."46 

i tz che beli v that it i of utmost importanc not to confu e the 
cholar with the self- urpa ing man. If we fail to k ep the two typ of 

men di tinct we are in dang r of Jevating the cholar to the position of 
rving as our ducational id al. ietz che argue that we should not 

rror of thinking t hat one can b both a cholar and a er ativ 
per on : "Geniu and scholars have at all tim b en at war."47 Ind d, 
hi tory teache u that "v ry fortunate time neither needed nor knew 
the cholar; ick and decadent time valued him a t he highe t and mo t 
worthy man and rank d him highly."4 

The reaction of the produ tive thinker to t h pa ionl 
pr s ed in the metaphor of Zarathu tra : 

cholar is e -

I am too hot and burned by my own thoughts; often it nearly take my 
breath away. Then I must go out into the open and away from all dusty 
rooms. But they [the scholars] sit cool in the cool shade: in everything 
th y want to be m er sp tators, and th y b ware o.f sit ting where the sun 
burns on the steps. Like those who stand in th street and gape at the people 
who pass by, they too wait and gape at thoug hts that other have thought.49 

THE CHOLAR D THE TEACIDNG OF P HILO PHY 

P rhap t he be t illu tration of the corrupting ffect of t he cholarly 
ideal can b e n in th teaching of philo ophy. Both profe or and stu­
dent uffer when philo oph make conces ion to cholar hip. L t u 
onclude our analy i with a bri f account of the harmful fleets . 

Wh n the ideal of the cholar r ul , the philo ophy profe sor i not 
expected "to b a think r but at the most an int II ctualizer and cer -
brater, and above all a l arn d connoi ur of all early thinker ; he will 
always b abl to t 11 omething about th m which hi tudents did not 
know."50 

46Jbid., p. 77. 

47 Jbid., p. 78. 

48Jbid. 

49ThtlS Spoke Zarathttstra, II, "On cholars." The Portable N ·ietzsche, p. 237. 
50Schopenhatter as EdttCator, , p . 97. 
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In the hand of the cholar, with hi narrow hi torical interests, his 
lack of pas ion and hi wither d imagination, philosophy prostit ute i If 
to the hi tory of philo ophy. E r udition i ub tituted for insight .51 

ietz che counters thi cholarly ideal by arguing t hat "the l arned 
hi tory of the pa t was n ver th busine of a true ph ilo opher, ither 
in India or in Gr ce; and a philo ophy profe sor, if h concerns him-

If with such things, must be content with people aying of him at 
be t: 'He is a nexcellent philologi t, antiquary, linguist, hi tor ian' -
but n v r: 'H i a ph ilo oph r.' " 52 By this crit rion much that pa es 
for philo ophy in our in titution of higher learning and in our scholarly 
journal is not philosophy at all, but m r ly a di play of the academi­
cian' delight in "wallowing in trange and twi ted opinion .''53 

If out doubts the extent of the inroads made by the pedants i tz eh 
sugge ts that one look at mod rn scholarly works d aling with Gr ek 
philo ophy. i tz che cite s veral reputable ninete nth- ntury German 
cholars - Ritter , Brandis and Zeller - a examples of univer ity pro­

f or who have nothing b tt r to do t han write "horribly boring" texts 
which pread a " oporific haz " over t he g niu of the Gre k .54 ietzsch 
go s o far as to ay that "I at lea t pref r reading Diog ne Laertius to 
Zell r, b cause in the form r at l ast the pirit of the anci nt philosophers 
liv s, in t he latt r, however, neit h r that nor any other pirit live ." 55 A 
profe or who is more concerned with accura te hi torical information t han 
with re-creating a living, passionate image of a great thinker ha no right 
to b all d an ducator. 

Wh n we t urn to the plight of the philosophy tudent we see to what 
xtent t he cholarly ideal ha prevaded the coll ges and univer itie . 
ietz eh exclaim : 

51That ietzsche is speaking from personal experience can be seen in th follow­
ing reflec ti ons mad late in life on his past academic career: "I saw that it was 
hig h time for a lit tle introspection . At once it became a ppa llingly clear to me 
how much t ime I had already wasted - how useless, how w ill.ful my whole 
exis tence as a philologist a ppeared by the s id of my life-task . I was 
asha med of th is false m odesty .... Ten years were beh ind m , during which I 
ha d r ceived a bsolu tely no spiritual nourishm nt, during which I had acquired 
no useful knowledge, bu t had forgotten countless th ings in the pursuit of a 
ha tch-patch of d ry-as-dust scholarsh ip. T o plow th rough old Greek m tricians, 
meticul ously, ha lf-blind - that wa what I had come to!" Ecce H omo, "Human, 
All-too-Human," 3. The Philosophy of Nietzsche, trans. by Thomas ommon, 
et al ., with an In troduction by W. H. Wright ( ew York: Modern Library, 1954), 
p. 1. 
52Schopenhauer as Educator, , p. 9 . 
53Jbid. 
54Jbid. Of the three his torians cited only Eduard Zeller (1 14-190 ) is s till 
widely r ad . Zeller 's major wri ting on the Greeks are curr ently in p rint -
some ven in pap rback edi tions. His Outline of the H istory of Greek Philoso­
phy is "r ecommended reading" in man y ph ilo ophy classes in th is coun try today. 
55/ bid. Diogenes Laertius, who probably lived in the early third-cen tury A.D., 
is the author of an extant work titled Lives of the Philosophers. This work 
con tains much fas cina ting in formation about the priva te lives of the ancien t 
Gr k philosoph rs. The f ull th rus t of ietzsche's comparison can only be und r­
s tood in light of th fact t hat Diogen ' Lives i considered to be unreliable, un­
crit ical, perha p largely fi ctiona l, and of no r al p hilosoph ical value in itself 
(as ietzsche was well aware!). 
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F or heaven's sak , what business have our y u ths with the history of 
philosophy? Shall th con.fus ion o.f opinions discourage th m .from having 
opinions o.f their own ? hall they be trained to j oin in the jubila tion o.f our 
wonder f ul progress ? ha ll they even learn to hate and despise philosophy? 
One would almos t thinlc the latter was the cas i.f one knew how studen ts 
hav to t rture themselves for th ir philosophy examina tions in order to cram 
into their brains the crazi s t and sharpest ideas o.f th human mind together 
with the g reatest and m ost difficult. Th only criticism o.f a philosophy which 
i p ssible, and which al o prov s som ething - tha t o.f seeing i.f one can 
live by it - has never b en ta ught at the univ rs iti s: but always criticism 
of words by words. And now le t one imag ine a youthful and in xperienced 
mind, in which forty verba l sys tems and fi fty criticisms of the sam e are 
tored next to each othe r in coniusion - what wild rness, what cha s, what 

mockery of the phil osophical ducation! In fact, one is not educated for 
philosophy, as is admi t ted, bu t for a philosophy examina tion: the usual resul t 
being, as is w 11 known , tha t the person ta king the test - a n all too severe 
tes t! - says to hims If with a heavy sigh : "Thanlc God tha t I am no philoso­
pher, but a Christian and a ci t izen o.f my State !"56 

In brief, the mo t harmiul con quenc of scholar ma querading as 
philo opher i that "they make philo ophy omething ridiculous,,"7 and 
th r by in ur that tud nts will look with corn on the high t goal 
of cultur : "th production of philo ophi al g niu ."5 If the univ r ity 
i to regain its h alth, if it i to fulfill i function a a promoter of 
fr inquiry, if it i to timulat youth to plumb the depth of human 

i tence, the id al of t h elf- urpa ing educator mu t replace that of 
the cholar. 

56Schopenhauer as E diicator, pp. 9 -99. 
51 fbid., p. 103. 
58/bid., p. 99. 




