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. B. Hodgetts, What Culture. What Heritage. : tudy of ivic Educa-
tion in anada. (R port of the ational History Project, Trinity 
College chool, Port Hope). Ontario Institute of tudies in Educa­
tion, Toronto, 196 . (Cuniculwn erie , No. 5.) Pp. 122+ v. 2.00. 

When I reviewed, in th is Journal, Society' Children; A Study of 
Res entiment in the Secondary School, • I concluded with the sugge tion 
that, while nited Stat findin g did not nece arily apply to anada, 
we would be well ad i d to ubject our own schools to equally critical 
xamination, when the i ue is the vital on of what i happening to our 

youth to make or mar them, both a mature hwnan beings and as 
democratic citizen . I did not exp et at that time to have uch an 
immediate opportunity to r ad a Canadian tudy, of comparabl author­
ity and qually earching analy i . 

Thi i what thi mo t recent example of O.I. .E. initiatives provides. 
It i in my judgment (and I will list som of the evidenc ) one of the 
mo t ignificant little book on ducation that has b en written in Can­
ada in a decade. It i intriguing to add that, wh r a ociety' Children 
arose out of concern in t he U.S. t hat youngst r with ci ntific tal nt 
were showing eriou lag in motivation What Culture. What H eritage. 
d rives from a concern which can ju ti:fiably for Canada be regarded 
a even more important; nam ly, the extent to which our new gen ra­
tion is aided by our chool to understand th i ue and conflicts of 
being anadian - whether thi is the much v x d question of identity, 
or the bridging of the cultural and ocialization barri r between "Fr nch" 
and "Engli h,11 or t he ultimate one of th kind of world anadian live 
in today and mu t help to recreate tomorrow. In " ubjec II term , the e 
ar th i ues of hi tory, civic , and ocial tudie : in r ali tic t rm , it 
m an th cla room and what goe on in it, th students and what they 
get out of it. Th se are actually the title of hapter 2 and 3 of this 
lucidly written r port, and i down-to- arth language i one of its many 
virtue . 

Befor w fac the conclu ion , l t' "evaluate the methodology." The 
ational Hi tory Project took two year , mployed a team which ob erved 

47 classroom teachers in h istory and ocial studie and 4 in current 
v nts; in twenty citi in all ten provinc ; u d questionnaire , tudent 

interview , t acher int rview , chool "profile ,11 recorded ob rvations 
of everal kind , and "open-ended e ay II by tud n which, at fir t 
thought of as "a simple little qu t ion we first b gan to use almo t by 

*Vol. II, o. 3 (December, 19 ) , pp. 1 7-1 9. 
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accident" to tak up 15 minute at the end of ob e1"Vation classe , actually 
garner d som of the mo t ha ir-raising viden e. The imple qu tion: 
"What do you think of Canada, and what do you think of anadian 
hi tory?" Extended not and ea e xample are given at the nd of 
each chapter; and O.I. .E. promi s a companion book to the pr sent on 
which will d tail all th re ear h in trumen . Her ar some of the 
findin g , p cific xample fir t: 

1. "Thre out of four Canadian hi tory cla 
the mechanical memorization of hi torical fac 
written by th s condary school stud nt , 64 p 
ments of thi particular weakn " 

. . . were engag d in 
"Of the 400 e ays 

r cent contain d indict-

2. Of all th cla rooms vi ited, only 13 p r c nt "provided the 
physical environment (and facilities) conducive to effecti ocial tudie 
teaching." "A gro ly inadequat 4 p r ent" could prop rly b la si:fied 
a teaching laboratorie . 

3. In chool librari , American magazine and new paper outnum­
b red anadian by almost th r to on Ov r half of all the anadian 
books in school librari s, oth r than the authorized t xtbook, were 
" eldom or nev r read." 

4. 65 per c nt of chool librarie , in Qu b c and other provinc s, 
"had no books on Engli h-French relation ." 

5. ore than half of the anadian tudies cla in the urvey were 
using th l ctur -without-discu ion and th m morized-as ignm nt meth­
ods without r medying th ir "most widely cond mned" defects. Recog­
nizing the pro and con on thi ubject, illu trative example ar given ; 
and t h who] matter i treated very judiciou ly by di t inguishing other 
method , "dis u ion v . aimle chit- hat," in ightful qu stions "us d 
or ignor d," and " ideal dialogu "' which really nli t the tudents' inter-
st, and develop interplay of judgment and evict n . •• It wa no po ibl 

to rat the be t clas a higher than 20 p r c nt of th total. 

6. f the (Engli h peaking) studen who wrote the "Open-end d 
E ay," 47 p r c nt thought th y kn w more American t han anadian 
history, and 71 p r c nt of th m found it mor njoyabl ! 

7. The e timate for arz the tuden was that 1 per c nt wer "active­
ly bor d" ( om to th point of creating b dlam), 17 per c nt were 
"pa iv ly bor d." 41 p r cent were rat d "m chanical" (i.e., well b -
haved but mer ly going along) . Th e are dim n ion that compare in 
their own way with the alarming di coveri of "conformiti " in 
Society' Chi ldren. For Canadian social tudi , the alarming propor­
t ion ar the 17 per nt who alon could be d r ib d as "mod rately 

••Teacher who think th proper method for a completely instructur d lesson i 
the "McLuhan approach" (with no background study) should read the fascinat­
ing (or a larming?) verbatim of one such I son, g iven in d tail, pp. 63-66. "To 
believe that this lesson had anything to do with the subject" on which it was 
upposed to secur re ponse, would be "stretching the imagination to br aking 

point." (By contrast, cf. questions listed on p. 23 and footnote 5, p. 35.) 
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k en," and only 7 per cent a "k n" - 1 than 25 p r cent betwe n 
them. In other word , thr out of very four young ter ar di affected, 
in th most critical anadian ar a - many of th m, a Hodgetts puts it, 
"p ychological dropouts in cla s." 

There are other · but there i urely nough h r alr ady to alert u 
to the critical situation. Y t th endur ing value of Mr. Hodgett's book 
i his integrated pr s ntation of what i at fault a nd what are the r sults. 
(a) In the great majority of condary chool , th tudy of anada, 
and all that goe with it - a ocial interpretation of hi tory, the under-
tanding of our ethnic compon nts, th chall ng of nationhood and 

inform d democracy - ar not b ing effectively taught. (b) What i 
often forgott n, tud n · ' xpectations are not b ing r alized. Ind ed, 
there are perverse and unpr di table re ults; not m r ly boredom, but 
political indiffer nee or cynicism, the r inforc ment of r gionalism and 
parochiali m, and th "lwo olitud s" of Fr nch and Engli h non-com-
munication. (c) otwith tanding th pious obj tive that the kill 
of independent thought, informed debat and tol rant under tanding 
hould b engendered in hool whence th y can b tran f rred to adult 

!if , knowledg of the d mocratic proc b ing fru trated, ven 
vitiated. 

aturally, a major component in thi 
analy i , and the concr t int rpr tation thi i given i particularly 
w lcome. (d) History m u t b "op n d out" (not only by the t each r in 
the cla sroom, but by tho e who teach t ach r ) . First, there are t he 
ocial force , which ar the tru tuff of history. Hodgett pells out 

what h properly call h 'political sociology" : " uch thing a protest 
and minor ity mov men , clas developm nts and i su , the influ nc 
of art, literature and id a education and r ligion, indu trial growth 
and a gr at many oth r asp c of human endeavour." Th y are virtually 
ignored in t he chool (p. 20). F rom anoth r angl , thi i an i u of 
realism; of b ing " lo e to !if " (and th refor helping the stud nt to 
visualize link betwe n today and the pa t, whi h again is one of th 
"aims" r hear ed in all official curriculum stat m n ) . "We did not 
s e a single clas discu sing the psychological or o iologi al reason for 
voting; th influenc of p r onal frustration , ag , sex, family, peer 
group , rel igion, las and other determinants of voting pattern were 
nev r mentioned" (p. 0). "Th influ n of ma m dia, th role of 
political partie the eff of lobbying and pr ure group , th deci­

r lit and other factor that bring politic 
ldom g t into t h anadian cla room." Th n th r is th 1 ast 

familiar viewpoint of all y t on farthest r mov d from the dry-a -dust, 
r cord-of-consensu , ingle-textbook approach that . tifl mo t " ocial " 
- t he fact that ther ar many interpr tations and reint rpretation , of 
t h am "history" (p. 26). But how many t ea her hav ev n h ard 
of historiography? P rofe ional analy i altog th r apart, how many 
under tand history as th continuou choic betwe n alternatives . 
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Equally refreshing is (e) the clear-h aded pre entation of the i sue 
of French-Engh h relation , which runs through the investigations and 
the findings, from tart to finish. It includes the ideological disparities 
b tween "Fr nch" and "English" hi tory books, still far from remedied 
except by a small handful of teachers; th di turbing evid nee of ignor­
ance or sheer prejudice among English-speaking tudents and of "nation­
alist" self-absorption among Quebecois; the paucity of books and up-to­
date information (including la revolution tranquille - and even of 
Expo!). English tudents are "apathetic about their past" and unin­
formed about it; French students are " motionally involved in their own 
cultural heritage," and misinformed about it. What a dilemma for us 
all! Yet it is " econdary to the fact that anadian studies in the schools" 
on both ides of the lingui tic curtain "do o little to encourage mutual 
under tanding" of the differenc s. It is pleasant to record that this 
tudy, initiat d in Toronto, gave full weight to Quebec in its research 

plans; and, published in Ontario, is i suing imultaneou ly a French 
dition. 

Finally, nothing ha mor potent implication - for the pres nt a 
well as the future of Canada - than (f) the appalling ignorance of the 
arts revealed among the thousands of studen who were "poll d." 
per cent of Grade 12 students w re unable to name thr e Canadian artists, 
7 per cent qually unsuccessful with the poets, and 1 per cent with 
the writer . (A few named American instead!). "Fewer than 10 per 
cent showed what might be called good to exc 11 nt cultural knowl dge." 
Hodgetts properly sugge ts thi hould not be int rpr ted merely as a 
memory test, but that such things a the appeal of Canadian scenery 
and th struggle for recognition which actuated the Group of Seven were 
not communicat d. One shudd rs to think of the re ults for music! 
The reviewer would add here (what is only implicit in Hodgett's exposi­
tion) that if cultural heritage is really to be brought to life, it is time 
for English and Fine Arts teachers and university p rsonnel, as well as 
those in ocial tudies, to get together; perhap this combination indeed 
would help to break the barriers of time-table and scheduled "slots" which 
are a formidable part of the difficulty at present. 

In Society's Children, the gloomy recital ends almost in despair. It 
i encouraging that What Culture. What Heritage. concludes with vig­
orous proposal . It recommends a Canadian tudi s Con ortium with a 
determined executive committee; a national program to chang scope, 
content and teaching strategies in ocial Studies; the impetus to come 
boldly from our new ouncil of Minister of Education. It must be inde­
P ndent, frankly interprovincial (though leaving the way clear for pro­
vincial injection into the chool ) , and committed to the fundamental 
objectiv that Canadian tudies should b not for national unity, not for 
"consensus," but for national under tanding. 

There is plenty of built-in warning again t undue optimism; not least 
of which is the ad tory of non-reform, the many reports and curriculum 
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tudi s which ha e n v r pen trated to the cla room (p. 5). Hodge 
i ar ful to recognize th fforts of "all tho e ngag d in the trem ndou -
ly difficult ta k of ducation." everthele , all of u , he ays -
"department offi ial , acad mician , prof ors in faculti of ducation, 

hool administrator , and teachers - are trapp d inadvertently in a 
labyrinth of confu ion and in ffici ncy." In thi latter area, his r port 
i plain- poken and factual on the inad quacie in the qualification of 
teach rs (pp. 105-110), th indifference or lack of under tanding about 

ocial tudie too often hown by principal (p. 104) ; and, not 1 a t, the 
gap in the teaching of teacher (pp. 9 -105). It i not nough, incid nt­
ally, to argu that th r ha b en great improv ment in recent year . 

or for ome of u who happ n to liv in Briti h Columbia or AJb rta 
or Montreal to b che r d by th fact that mo t of the b t ocial tudie 
t aching wa ob erved in th area . Thi i a national problem, and a 
very urgent on ; and w hould keep our eye on the figures that not 
more than 15 p r c nt of the t acher ould b a e d as ucces ful; 
only 20 per c nt could b adjudged a making a determined effort to 
k p abr a t of th appropriat literatur ; that 70 p r c nt of t acher 
ar "capable of much b tter work than th y ar now doing." 

I it nece ary to empha iz how deeply th world is in trouble today? 
It ha b en aid, in awful sine rity, that we hav only one g neration 
left to ettle the fat of mankind. I cannot ay mor for the r port of 
th ational Hi tory Proj et than that it mu t b giv n qual att ntion 
with the Hall-D nni R port in Ontario, th B TF Commi ion R port 
(Involvement) in Briti h olumbia, if thi we! ome vidence of tirring 
among the teacher i to gain ufficiently rapid and far-r aching r ults. 
L t Mr. Hodg tts hav the la t word on thi , on la t quotation from 
thi mo t quotable little book. "Regardl of th fundamental problem 
facing this country, th g neral quality of civic lif - and therefore of 
our civic education programs - remain a matt r of utmo t cone rn to 
a democratic ociety Iik anada ... Th pro pect of rever ing [th 
current deficienci ] , of bringing the democrati ideal clo er to ful:fil­
m nt through r form in the ducational y tern and oth r ocial in titu­
tions, is perhap on of the mo t in piring chall nge facing fr men 
verywhere." 

Leonard Mar h 
niver ity of Briti h olumbia 




