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NEW ZEALAND 

Rosemary Seymour 

Learning Ourselves - An Overview of Programs and Directions 

The following study presents glimpses - in an overview - of the many areas of activities 
that come under the term " Women's Studies" in New Zealand, a country of 3. 14 million of 
predominantly European origin . The term " Women's Studies" in this case includes any 
form of teaching and research about , or significantly related to, women; plus associated 
resources - libraries, archives, bookshops and bibliographies. In keeping with the theme of 
the special issue it shall concentrate on higher education and refer to other aspects when 
they draw attention to the more c ircumscribed subject. 

The examination is presented in three sections: Introduction (teaching institutions, 
women's groups, government departments/bodies , resources , publications); Responses to 
a questionnaire (figures and fac ts; teachers/teaching; issues; and course content); and Case 
Studies (University of Waikato, Victoria University, Auckland Femini st Tutors, and 
Broadsheet). 

Materials have been drawn from the fo llowing sources (bes ides the books etc. , in the 
Selected References): the writer 's research, since 1974, on women's studies in tertiary 
institutions of education, government departments/bodies, community centres, and women's 
groups , carried out mainly by annual travel throughout the country; responses to a question­
naire sent to all known teachers of Women's Studies invi ting them to speak for themselves 
for the purpose of this article; Women's Studies Association (NZ) Annual Conferences; 
United Women 's Conventions (NZ); and Women' s Studies at the University of Waikato . 

TEACHING INSTITUTIONS 

Technical Institutes, Community Centres, etc. 

The country has twenty-two government funded community colleges and technical 
institutes. Some of these offer short Women's Studies courses - occasionally without any 
takers , but usually successfully. Besides these, there are community based groups such as 
Workers' Educational Association (WEA). In the past, WEA has been ass isted with some 
government funding; but this is to be withdrawn. This retrenchment has serious implica­
tions for Women' s Studies tutors and the courses which they have been offering. Some of 
these tutors are very highly qualified and experienced. It is likely that they will continue to 
offer Women's Studies in an unpaid capacity. 

Universities 

All universities, except Otago , have one or more courses (see chart below). Canterbury 
and Waikato also offer sections of Women's Studies within other courses: Industrial Law 
(3rd year) and Sociology of Literature (3rd year and graduate) , respectively. Even Lincoln 
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Agricultural College is contributing by mounting a survey to investigate how women 
students are coping with the practical work requirements for their courses. 

There are Centres for Continuing Education or Extension Departments at all universi­
ties, which offer courses . Waikato , for instance , has offered the following courses in 
Hami lton recently: 'Women as Artists ', 'Women and Depression ', ' Advanced Assertive­
ness Training', 'Women and Change' , ' Menopause' , 'Women and Trade Unions ', 'Women 
and Self-Esteem ' ; and, in smaller cities and towns , 'Women and Society '. A member of the 
Auckland Centre for Continuing Education said (personal interview, November, 1982) that 
there is no lack of tutors offering their services; and no lack of students for Women's 
Studies courses focussed on art, literature, and politics. Enrolments have been very low for 
courses that are general and those specifically related to work and education , possibly 
because demand is being met by WEA and Women's Studies Association of Auckland. 

Women Studies Courses Offered to 1983 

University Course Department/ Level 
School 

Auckland Women and Literature English 3 
Women and Law Law 2 
Women Artists Art , History 3 
Women in New Societies History 3 
Anthropology Anthropology 3 

Canterbury Sociology of Gender Sociology 2 

Massey Women and Society Sociology 2 
Feminist Theoretical 

Perspectives Sociology 2 
Career Development of 

Women at Work Business Studies 

Otago 

Victoria Women in Society Interdisciplinary 2 
Image of Women in 

Western Arts Interdisciplinary 2 
History History 3 
Philosophy & the Women ' s 

Movement Philosophy 3 

Waikato Introductory Interdisciplinary 2 
Activities, Status , 

Consciousness Interdisciplinary 3 
Women and Education Education 3 
Women and Psychology Psychology 3 
Women and Psychology Psychology Grad 
Women and Work Sociology 3 
Sociology of Women Sociology Grad 
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WOMEN'S GROUPS: ASSOCIATIONS, CENTRES, COLLECTIVES, ETC. 

Traditional: Pre-mid-60s 

147 

The National Counci l of Women, the Business and Professional Women ' s Assoc iation , 
Country Women's Inst itute, Wo men's Div ision Federated Farmers, and the Federation of 
Univers ity Women mount occasional seminars, have annual confe rences, write submis­
sions, and promote research and publications . Many of their Women 's Studies activities 
were stimulated by International Women' s Year. Our only national study of rural women 
was carried out by the Federat ion of Uni versity Women in associat ion with the Sociology 
Department of the University of Canterbu ry. T he National Counci l of Women , a voluntary , 
co-ordinating organisation , which carried out a national study of Women at Home, in 1975 , 
is probably the best measure of change and of the genera lly acceptable content of Women' s 
Studies . If, as is freq uently believed the image of fem ini sm is the main barrier against 
women enrolling in Women' s Studies courses , this representat ive body should do much to 
increase acceptability . Its aims include affirmative act ion for making changes in the fami ly 
and the community , and for the development of vocational and social sk ill s. Discuss ions in 
their seminars tend to be foc ussed on problems and home ; but NCW encourage participants 
to relate their personal experiences to political act ion. 

Feminist Post-mid-60s 

The Soc iety fo r Research on Women in New Zea land (S DRW) took form in 1965-66 . A 
group of women who wanted to mount a series of lectures on Women in New Zealand , as a 
follow-up to a successful series on American women, found an almost complete lack of 
information beyond detail s of births, deaths and marriages. Therefore. they decided to 
carry out surveys of I 000 women in each of the four main c ities. They succeeded in this -
with generous support of goods , services , and training from universities , firm s, and 
government departments . This maj or achievement by a group of amateurs is internationally 
unique. They no longer aim at national projects ; but contribute excellent research fi ndings, 
usually published in brief monographs , by small groups on topics such as: Money, Child 
Care, Employment , Solo Mothers , Immigrants, and Suburbs. 

The Soc iety fo r Research on Women e mphasised research , and saw its consequences as 
by-products. It was fo llowed by overtly polem ica l groups , such as Auckland Femin ists, 
who were responsible for Broadsheet. Later there was NOW, an American import . This 
was soon ec lipsed or absorbed by an Australian import. Women' s Electoral Lobby (WEL), 
which aims to educate women in women 's issues as a pre- requi ite fo r poli tical ac ti vity . 
Later groups , wi th high educational components expressed th rough publ ications, semi­
nars , and submiss ions, are the Working Women 's Council and Fem inist Teachers. The 
latter direct the ir efforts to educating their members in educational content and aspects of 
teaching as a career. The former mounted, over a two year period , meetings in all New 
Zealand cities to clarify and public ize the sixteen clauses of 'The Working Women 's 
Charter'. 

The most important source of publicat ions, besides SROW , is the Women 's Studies 
Association . This has now mounted five Annual Conferences. The papers , which are 
presented by Government researchers, uni versity lecturers , women ' s studies tutors , mem­
bers of government advisory bod ies , and interes ted indi viduals, are published . The Associ­
ation also publishes a sporadic News letter of short articles and news items. An Auckland 
branch presents one-day seminars on topics such as Health , Employment , Religion. 



148 The Journal of Educational Thought , Vol . 17, No. 2, A ugust 1983 

Health organisations are vigorous and well-organised. A Women's Health Network was 
recently given a record grant from the Mental Health Foundation for research into mental 
health . This group puts out a regular Newsletter. Hecate, a Wellington Collective, make 
health articles readily available to anyone who drops in , and they offer individual and group 
discussion. 

Important cross-fertilization opportunities have been offered every two years by nation­
wide United Women ' s Conventions. These attract about two thousand women who attend 
work-shops, keynote ta lks , dramatic presentations, etc. They spawn groups to carry on 
learning processes: for example , " Feminist Teachers" . Historical and contemporary infor­
mation about individuals and organisations is published annuall y in Herstory Diary by a 
Collective in a succession of locations . A multi-media Gallery has been established in 
Wellington fo r several years. Its success is measured by the fac t that it has recently moved 
into larger premises. Besides regular displays and sales , it issues a newsletter, holds 
seminars , discussion-groups , poetry-readings , etc. It also mounts multi -med ia exhibitions 
on specific themes, e.g . , violence, motherhood. The art component of the latter has been 
touring the country for two years. 

By no means all the energy and activity is to be found in the larger cities. I have found no 
town or township, however small , which does not have at least one women's group (even if 
it has only three members) - writing submissions to government and letters to newspa­
pers , giving talks , educat ing family, neighbours, police , and town counci llors; and develop­
ing self-expression and communication ski ll s. In the tourist ci ty of Rotorua there are about 
ten feminist women who are frequently running courses from time to time on various areas 
of interest in several institutions. Even in a remote area like Golden Bay, a tiny township 
has formed a United women 's Front which mounted a successful seminar with the help of 
the Vocational Guidance Council Officer for Women' s Affairs. And some indefatigable 
gadflies in the sleepy city of Nelson, centred on hops and pottery, put out a newsletter (35 + 
pages) to keep issues simmering. 

OCCASJONAL REPORTS, SEMINARS, ETC. 

(A) Submissions to Royal Commissions and Select Committees are rich sources of a very 
wide range of facts and opinions. The Parliamentary Select Committee Enquiring into 
Discrimination against Women in New Zealand , 1974 , e lici ted the first major set of 
articulations of women ' s wrongs and of recommendations for change . 

(8 ) Government Departments of Labour, Education, and Health promote occasional 
research, such as the Teacher Career and Promotion Study which is investigat ing factors 
influencing the differences between male and female career patterns. Occasional publica­
tions include: Women in the Workforce .. . facts and figures , Department of Labour, 1980; 
Report of the Conference on Women and Health , Department of Health , 1977; Equality and 
the Sexes (Report on the Conference , Education and the Equality of the Sexes, 1975), 
Department of Labour; 'Sex-role Stereotying in Science Text Books'; 'Sex-role Stereotyp­
ing in Mathematics Text Book '; and 'Sex-role Stereotyping in School-Journals' (xerox) , 
Department of Education. 

(C) Four Government Advisory bodies on Women ' s Affairs contribute a trickle of 
information and analyses. One of these , the Advisory Committee on Women and Educa­
tion , has recently been axed as an economy cut. The body that was known until I 98 I as the 
Committee on Women , and is now the Advisory Committee on Women' s Affairs, put out 
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an irregular Newssheet with information and comment about legislation , seminars, publi­
cations, activities , etc. The Women 's Advisory Committee of the Vocational Training 
Council has published discussion papers on Training and Employment, one with special 
reference to the impact of ' new technology ' on women-intensive areas of the workforce. 
They also have a report on their pilot course in Basic Engineering Skills for Young Women, 
offered at a Technical Institute in 1981. 

(D) Some excellent articles can be found in the newsletters and journals of professional 
and trade associations. The Public Service Association has published a comprehensive 
discussion paper The New Technology and the Employment of Women; and they published 
in their Journal the findings of their survey on Sexual Harassment. The Auckland Law 
Society published a report on the problems of women in law careers. An example of 
Women 's Studies activities by unions is the series of seminars being run in 1982 by the New 
Zealand Bank Officers. 

RESOURCES: LIBRARIES, ARCHJVES, SPECJAL COLLECTIONS, 
BIBLIOGRAPHJES 

The General Assembly Library , a copyright collection, holds copies of every publication 
in New Zealand , including all Newsletters of women's groups; and materials such as 
submissions to Parliamentary Select Committees and Royal Commissions. The Auckland 
War Memorial Museum Library accepted , in 196 I , the material about N .z. women that 
Enid Roberts had collected for the Women' s Archives at Radcliffe College. Branches of the 
National Council of Women continue to build on this by sending in clippings , etc . about 
women in all walks of life. The Alexander Turnbull Library holds papers of notable women, 
ordinary women and women ' s organisations. These include diaries of pioneer women. The 
National Art Gallery and Museum has a mode t collection of biographical material about 
women artists and some slides of their work. 

The University of Canterbury Library holds the Archives of the National Council of 
Women, Christchurch Branch: clippings, periodicals, pamphlets, minute books , corre­
spondence, etc. The University of Waikato has an excellent collection of books and about 
fifty titles of serial s. A major item, supported by a grant from the [WY Committee of the 
Committee on Women , is the forty titles of The Source Library of the Women 's Movement. 
Discussions about establishing a Women 's Studies Resource Centre within the Library 
have been halted because of economy cuts. The Women ' s Studies Resource Room, 
Sociology Department, University of Waikato has received some funding from the Univer­
sity Grants Committee, the University of Waikato , the Committee of Women , the Business 
and Professional Women 's Association , and small donations from interested individuals. 
Intermittent support for cataloguing has been made available through special unemploy­
ment schemes of the Department of Labour; and the U.S ./N.Z . Educational Foundation 
appointed a Fulbright Fellow to spend six months organising the Collection. Unfortunate­
ly , it has no regular source of finance and access is restricted because of lack of servicing. 

The Government Advisory Committee on Women ' s Affairs (formerly the Committee on 
Women) is building up a basic collection. The Broadsheet Collective has a comprehensive 
collection of serials, N .Z . and overseas ; and they have recently completed indexing their 
own feminist serial , Broadsheet. Blue Stockings , Auckland, houses the biographical mate­
rial sent in for the Media Women 's Awards 1982. Approximately one and a half metres of 
shelving under the categories of: Health/Science/Medicine/Professionals/Business; Sport 
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and Recreation ; Entertainment and Arts ; Community ; and Education. Many Women 's 
Centres and women's groups have usefu l, if haphazard , collect ions of serials, newsletters , 
xerox articles, organisation records , and ephemera . The main Women 's Health Groups 
have well-stocked and well-organi sed resource materials. 

Specialist bibliographies are occasiona lly issued: e.g ., Women and Violence , Women 
and Education, and Education and the Equality of the Sexes: a list of resources, Depart­
ment of Education, 1978. Women 's Studies in New Zealand. a general bibliography­
directory has been compiled annuall y in the Sociology Department of the Un iversi ty of 
Waikato . The volumes are divided into three parts: Research (completed and ongoing) ; 
teaching; and directory . 

PUBLICATIONS, BOOKSHOPS AND PUBLISHERS 

The most important of the regular publications is Broadsheet. Another important journal 
is Circle, a Lesbian publication which has been going for several years . The most widely 
read magazine in the country is New Zea land Women 's Weekly. Like the National Council 
of Women is provides an excellent measure of change . Although it has a reputation for 
conservatism, it has changed over recent years as it absorbs the content of Women's 
Studies. Its articles (average I 000 words) describe and analyse negative aspects, legisla­
tion , and positive changes. 

Outlets for research are mainly in annual Conferences of Association attached to the 
various disciplines. The Associations of Sociology, Psychology , and Anthropology now 
have major Women 's Studies components in their Conference Programmes. In the 1980 
Conference in Christchurch of the sociolog ical Association of Australia and New Zealand 
the Women 's Studies stream was the only one to run through all the time-units on all the 
days ; and it was certainly the live liest. 

There are women's bookshops in Wellington ( 1980) and Christchurch ( 1982). One strug­
gled on in Dunedin for several years, but has recently expired. The University Bookshop 
and an alternative bookshop are filling the gap by building up special sections for Women' s 
Studies . Several other general bookshops in smaller and larger cities have such sections; 
one has a special section for Virago publications . Kitty Wishart , who pioneered feminist 
books in the Auckland Campus Bookshop, has had an unto ld influence in developing 
ideologies from early slogans and simplistic intervention through introducing e.g. The 
Dialectic of Sex and SCUM Manifesto when they were first published. She reports that 'in 
the early 70s the women browsing through her Women 's Studies section were mainly 
intellectuals in their 20s and 30s. Now her readers are aged from 16 to 70' . 1 

There are publishers' agents who speciali ze in distributing overseas books from Virago , 
Feminist Press , Women ' s Press (Brit. ) and publishers such as Pluto , Sheba (Brit.) and Zed 
(Brit.) who have Women' s Studies sections. Benton and Ross increased the sales of Virago, 
when they took it over in I 981, by 800% . This year, they became publishers themselves ; and 
a New Zealand Women 's Press has been founded. 

RESPONSES TO QUESTIONNAIRE 

A questionnaire was devised to give 'all those involved in this area the opportunity to 
speak for themse lves about content , method , ideology, aims , etc ' . It was sent to all known 
teachers of Women's Studies. Respondents were invited to consider the Questionnaire 
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'EITHER as a series of stimulus questions, OR as a formal questionnaire'. They were also 
invited to ' feel free to add , modify , comment '; and each section ended with a specific 
request for further comments. All questions were drawn from my nine years of research 
notes made during annual travels throughout New Zealand. Disappointingly , few wrote 
unstructured responses. Exceptions included a male lecturer in Law who had the good 
sense to re-write most of the questionnaire to suit his own si tuation, and the leading 
member of the Auckland Tutors Group who selected and adapted . 

Responses are set out under the categories of: (A) Teachers Colleges; (B) Technical 
Institutes, WEA, Continuing Education, University Extension, Community Colleges, and 
feminist groups; and (C) Universities. Only three questionnaires were returned from 
Teachers' Colleges - all from the same College. There is always a problem about getting 
questionnaires in Women 's Studies to appropriate teacher in these Colleges , because 
these courses are usually ad hoe electives lasting only six weeks. Twenty four forms were 
returned from category (B). Many of these were multiple; some generalised fo r several 
courses , tutors, institutions/groups: this made it impossible to subdivide thi s group; or to 
attempt accuracy in quantification. Thirteen fo rms were returned from the Universities. 
One lecturer (Literature) was overseas; and one (Law) regretted that she did not have time. 
One did not reply . 

SECTION ONE: FIGURES AND FACTS 

At the teachers' college level courses are concerned with gender stereotypes and the 
socialization processes that encourage these. One was set up in 1978 , the other two in 1982 . 
One course is permanent; the other two are ad hoe electives. A single teacher is involved in 
each series . Appointments are permanent fo r two (one part-time) and temporary fo r one. 
Two teachers are senior lecturers; one is a lecturer. The levels of the courses are first year 
or third year and the number of students ranges from 20 to 45. Assessment includes test , 
essay , class participation , action project, examination and research projec t. Teaching 
methods vary from formal to in forma l seminars, but the participatory is preferred. Techno­
logical devices are not used except fo r the occasional use of an overhead projector. 

In contrast to teachers colleges , course titles , teaching and methodology and organiza­
tion were much more varied for the second group - technical institutes , etc. Course titles 
include: 'Tutor Training in Women ' s Studies '; ' Women and Environment'; 'Twentieth 
Century Women Writers'; 'Women as Art ists'; ' Women Make a World ' ; ' Assertiveness'; 
'Opportunities'; ' New Outlook' ; 'Community Workers Certificate ' . Three courses are 
graded or creditable towards a diploma or certificate. Six are assessed by participation; and 
one by participation plus an action project. ln two , the tutors are assessed by their students. 
Most are located in Community Centres , University Centres for Continuing Education, or 
Technical Institutes. One is located in a femini st group; one in a Women's Centre; and one 
in the tutor's own flat. Teachers or convenors have various relationships to their institu­
tions; but most describe themselves as tutors with yearly appointments. One is a co-ordinator 
(permanent) of several modules; several teach/convene more than one course. Three are 
permanent; two share a tutorship; and two are unpaid. Ages range fro m 26 to 60 . Classes, 
usually consisting of two hours per week fo r 6 to 10 weeks , are conducted informa lly as 
seminars, tutorials, discussion groups, workshop ; but there is occasionally some lecturing 
and exercises. One used 'entirely practical art exercises , resulting in a collaborative art 
project ' . Use is occasionally made of vis its , speakers, films , tapes, videos, overhead 
projectors, or computers. 
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The University responses tended to focus on more traditional and academic topics and 
methodology. The first Women 's Studies courses were set up in 1974 and enrolment varies 
from 7 to 140. The greatest number of teachers involved is 12; but most courses have only 
one teacher. The predominant fo rm of assessment is by essay; fo llowed by test. Three 
courses are assessed by the students. Partic ipation , action project , examination , and 
research project are frequent ; journals/d iaries and reviews occas ionally. Most courses are 
3rd year level; four arc second year; and two graduate. There are Women's Studies sections 
within at least two other courses . All courses are credits for degrees; and most arc full year. 
Lectures predominate over seminars and tutorials, although in a few they are infrequent. 
Technological devices are not used often. Most courses are taught by senior lecturers , 
medium status, slightly fewer by lecturers; one by as junior lecturer; and one partly taught 
by a professor (highest teaching status). Age-groups range from under 20 to 6 1-65. Topics 
include: Education, Work (paid and unpaid) , Status , Law , Consc iousness , Management 
Career, Sociology of Gender. Theory, Psychology , Literature, Hi story of New Societies, 
Image of Women in Western Arts , and Women as Artists. 

SECTION TWO: TEACHERS/TEACHING 

The nine questions in this section elicited in formation on the aims of the courses and the 
reasons for offering the; on changes that have occurred; and on fe minists and their roles in 
women 's studies. Differences in aims among three groups of respondents were noticeable . 
The teachers' colleges tended to agree that cognitive/empirical, affectivc/subjcctive/-cxprcs­
sive and conceptual/theoretical aims were of average importance. No one aim was consid­
ered very important. In contrast the second group was high on political changes in the 
fam ily , on affective/subjective/expressive aims, on social skill s and on participation . For 
example: 

That the women in the group shou ld; enjoy be ing together; learn to li sten to each other; learn to 
discuss differences without being threatened; learn sources and resources and how to use them; 
identi fy what they want to do next and how to go about it ; know about women in (NZ) soc iety 
and about themselves as women ; find discussing ideas enormously interesting. 

To teach se lf-awareness, group awareness, creative flow ; knowledge about our female art 
heritage, sensitivity to art , articu lati on, se lf-confidence, bonding between women, etc etc. 

To provide language , theory, perspecti ve (feminist) which will allow them to understand , 
describe and experience more posit ively and confidentl y what they already know. 

The University respondent tended to focus on cogniti ve/empirical, on political changes 
regarding the fami ly, and on a conceptual/theoretical foc us on history, the family and 
society . 

Closely connected with aims and purposes of these courses are the reasons for teaching 
women's studies. Surprisingly , little difference was found among the three groups. Rea­
sons included educating women because of the lack of facts and awareness about women 
and feminism and to alleviate a preponderance of fallacies and myths. Sexism in society, 
commonality among women , and a need to he lp women were mentioned frequently . 

All respondents noticed changes since the courses were first es tab lished at the teacher's 
colleges. 'Conscousness-raising' of students and the 'developing of positive attitudes' as 
well as a growing ' awareness of stereotyping and prejudice generally ' and ' legal changes' 
drew mention . In the second group student enrolment has increased (in one case from 25 in 
1976 to 400 in 1982); but decreased in other courses, possibly because more courses are 
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available. Students are closer to a cross-section of the community and include more male 
students; they are better informed before the course about physical and emotional aspects; 
many are now referred to courses by counsellors , soc ial workers and doctors; they are now 
prepared to make intense emotional effort; and they rely more on experiences of the group. 
Courses are less structured; and topics are more comprehensive , but depend on partici­
pants' interests and information. Aims are higher. Tutors are developing more strength and 
confidence to share with their students , as they become more familiar with their material, 
practised in their method , and as they learn more from their participative courses. A very 
tangible result of all of this has been an increase in community ac tivities and in political 
action. A decrease in sexist language by male colleagues and invitations to contribute to 
contiguous courses were noted by the universi ty lecturers. Growth in knowledge and a 
growing need to reassess accumulating knowledge led to a stronger theoretical and histori­
cal focus. 

Despite these optimistic results much pessi mism was evident. In all three groups women 
were concerned about redundancy, about appointments on " soft" money , and about their 
continued status. Many felt overworked and expressed concern about adequately handling 
an expanding program in both numbers and academic scope in a time of contracting 
resources . 

All the respondents described themselves as fem inists . Definitions that included concern 
for rights , equality of opportunity , freedom to choose and the promotion of a non-sexist 
society came from the teachers' college group. The components expressed in the second 
category included a full recognition of women's worth or potential , centrality of female 
experience, and self-worth as independent of gender; belief in oppression of women as 
economic, political (social, cultural , institutional) ; be lief in right to equality of opportunity; 
committal to working towards e limination of sex ist practices and attitudes , and changing 
the system. To the university women feminism included commonality with other women 
and articulation of experience as women; commitment to soc ial change , and to create a new 
reality of equality; recognition of informal skills and experience; concern for increased 
knowledge about women; and development of cognitive and vocational skills. Little differ­
ence was noticed among the three groups. An answer from the technical , community, 
continuing college group said: 

One who needs to change the racist , c lass ist , and sexist nature of societies' hierarchies through 
her experience as a woman. 

A university reply agreed: 

A person committed to fighting against sex oppression , because it ' s morally wrong or unjust. 
Also concerned with the links between sex oppression and other oppressions especially race 
and class. 

SECTION THREE: ISSUES 

The third section of the questionnaire focussed on reasons for reluctance of some to enrol 
in a women 's studies course , on the qualifications necessary to teach such a course, on the 
consequence to students and teachers and on the focus of students' discussion , projects , 
etc. The question on the reluctance of some to enrol in a women' s studies course showed a 
surprising unanimity. It was generally agreed that the image of feminism, followed closely 
by a fear of what others would say, kept many out of the courses. At the same time those 
that did enrol found many differences among the students and some feared that differentia-
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tion could lead to hostility and to conflict. Although some thought differentiation had more 
potential for growth, commonality tended to encourage shari ng and a positive self-image. 

Although the earlier question to the respondents on thei r feminist views resulted in a 
unanimous response the question on who can teach women 's studies resulted in a variety of 
replies. Women who were feminists , any woman and women with academic qualifications , 
all received positive answers. The only unanimity in thi s question was that men should not 
teach these courses. Some university tutors were willing to accept appropriately qualified 
males as contributors only . The differences between the non-university group and the 
academic women can be seen in the following comments: 

Our tutors must understand the issues facing women, have many contacts in the community, be 
acceptable by a cross-section of women (both feminist and non-feminist), and be able to 
encourage participation and confidence. We see our courses as 'door openers', but whether or 
not a particular woman goes through any door is completely up to her' . 

The courses should be organized by women with a feminist perspective . In a university , if they 
are to receive academic credi t , they will have to be taught by academics. But excellent women ' s 
studies courses or research can be conducted by women who draw on own experience and 
reading. Men can contribute to women's studies especially when the courses incorporate 
attempts to understand gender and not just women's experience. Women should have control 
over thi s contribution. 

Two questions directed themselves to consequences of women 's studies: one a political 
result, the other consequences to the personal , social, family and professional lives of the 
students and teachers . Most replies indicated that political relevance encourages action 
and an expanding of horizons and definitions. The difficulty with assess ing personal and 
social consequences from the answers is that although most agreed that the consequences 
were "good", and/or " positive" these answers were not qualified and therefore tell us 
little. 

Individual experiences , personal problems and interaction with fellow students tended to 
be the focus for students' di scussions and projects in all three kinds of teaching organiza­
tions . Personal experiences were related to empirical comparisons in teachers colleges , to 
political action and family considerations in the technical institute , community college 
group , and to ' theoretical explanations ' in the university courses underscoring the focus of 
these differing institutions. 

SECTION FOUR: CONTENT 

This section looked at content and at change in content - both that which has occurred 
and suggestions for improvement. Content areas receiving most attention from all three 
groups include social environment , contemporary New Zealand, women 's commonality 
and differentiation, affirmative action and empirical research . No-one listed "deliberate, 
exclusive feminist perspective" . When it came to changes the first group emphasized how 
teachers and schools reinforce sex ism . The second group felt that the content had become 
more radical and that topics and resources were more accessible and varied. The Univer­
sity group was concerned with contact with other departments, with comparative material , 
and with slowly improving library materials. The greatest degree of differentiation seems to 
be in the second group , probably a reflection of their many constituents and their lack of a 
defined institutional home as in teachers colleges and universities. 
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CASE STUDIES 

Women 's Studies, Uni versity of Waikato 

The University of Waikato offers a cluster of courses: one 2nd-year (interdisciplinary); 
four 3rd-year (one interdisc iplinary, one each in Education, Soc iology . and Psychology): 
and two graduate (Sociology and Psychology) . 

2 1. 201 Women's Studies: an Introductory Course. This course has had a series of three 
lecturers. It was initiated as an inte rdisc iplinary exploration. through cross-cultural literature , 
economics , history , law , elc. , of work and power. In subseq uent · years ii has foc ussed on the 
fa mily and economic producti on , espec ially the changing re lationships between motherhood 
and economic producti on . Literature is used to revea l women' s li ves and the expectations 
placed upon them. Women' s po litical dema nds are exp lored in ea rli er and current aspec ts of the 
women' s movement. The foc us is now on N.Z. material, wi th spec ial lectu res and tutori als , and 
is internally assessed through partic ipation, essays , and tests. 

21. 301 Women: Activities, StalLJs, Consciousness. This course ex plores acti vi ties. status, and 
consciousness in a range of s ituations and processes of change. Emphasis is on recent fe min ist 
crit ique of feminist crit ique. The course is unstructured: lecturer. stude nts, and occasional 
outsiders contribute accord ing to the ir experience and researc h. selecting from topics sug­
gested in the fo llowing framework: (A) OVERVI EW: ex istent soc ial structures and fe minist 
alternatives; language; literature; hi story; and Women' s Studies. (B) THIRD WORLD: impos i­
tion of western and ma le ste reotypes; consequences for wo men, and the ir responses. (C) 
WESTERN URBAN: lack of ' fit ' fo r women between their work, interests, and responsibil i­
ties, on the one hand , and ex isting housing, urban des ign and services , on the other; and 
wome n's responses . Students choose their own topics fo r a single piece of work to be researched 
and d iscussed over the year. 

18.30912 1.302 Psychology and Women. This course aims to separate myth fro m rea lity, stereo­
type from data. After a brief look at how psychology in the past has regarded women, the course 
takes a developmental view of women's life experiences. The foc us is on N.Z. The structure is 
on seminar lines. Initiall y , students are allocated , in turn , an art ic le to comment on during the 
weekl y seminars. Later, groups of students are asked to take responsibility for the organis ing of 
the entire seminar di scuss ions. 

3 / .331121. 304 Women and Education. The fi rs t part of the course relates, through the four 
perspectives of conservati sm , liberali sm , Marxism, and radica l fe minism, fe minist theories to 
educational theories. The second part examines the overt and hidden curricula of educational 
institutions th rough a femi ni st perspec ti ve; subject and career cho ices , sex stereotyping, and 
control of knowledge . These parts are taught th rough guided readings and prepared di scuss ion. 
Guest speakers introduce the topics of Maori wo men and education, and the transition from 
school to work . The third part of the course consists of stude nt seminars. Emphas is is on the 
N .z. contex t throughout the course. There are four pieces of work req ui red , and a test. 

25.3 1712 1. 303 Women and Work . T his course is unstructured : lecturer , students, and occa­
sional outsiders contribute according to their experience and research, se lecting from topics 
suggested in the fo llowing framework: (A) OVERVIEW: d ivision of labour in non-contemporary 
Western soc ieties and in anthropological/Thi rd World. (B) CONTEMPORARY WESTERN: 
occupational segregation - Home/fam il y, workplace ; structural-s ituational blockages/accom­
modation; women-intensive workforce areas ; past patterns and present changes in consc ious­
ness and politic isation . (C) MODELS/THEORIES of explanation and intervention: economic , 
psycholog ica l; sociological; sociali st; femi ni st. (D) CHANGE: goals and strategies; agents of 
change; econom ic aspects (espec ially micro-e lectron ics). Students choose the ir own topics for 
a single piece of work to be researched and di scussed over the year. 

In as far as these courses are offered as a first supporting subject for a B.Soc .Sc., they are 
not marginal. One of them is a core course within a di scipline (Sociology). The total 
enrolment of about 150 students (in a university of just over 3000 students). The number in 
the 2nd-year course has increased rapidly from 8 to 21 to over 70. There are three women 
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members of staff (two Senior Lecturers and one Lecturer) responsible for teaching and 
convening these courses. In addition , up to 11 others are involved in the 2nd-year one. 

The first to be put forward for approval was Sociology of Women in 1973. Later , the 
Head of Psychology explored interest in an inter-disc iplinary course; but there was insuffi­
cient support. Subsequently , the competitive3 spirit being roused, his department offered 
Psychology of Women although there was no one, male or female , qualified to teach it. The 
course was 'aptly described as a " mess" '4 (of the smorgasbord or pick- 'n-peck type) in its 
first year; but it has survived and is popular. The Sociology one was supported by six 
months preparatory research by a specially appointed part-time lecturer. Her preparation 
included selecting books and serials (thanks to generous setting-up grants by the Sociology 
Department and the International Women's Year Committee) for a core collection in the 
university library . This course has survived with fluctuating enrolments and shifts in 
content. It is now called 'Women and Work.' 

The burden of trying to cover too much ground in both these courses led to moves for 
establishing supporting interdisciplinary ones. At the same time an informal Women ' s 
Studies Committee was established . This was later made a Standing committee of the 
Academic Board (the body responsible for administering University academic affa irs). The 
Committee is made up of the three Lecturers/Convenors of the five courses , the Librarian, 
and representatives of the Schools of Study and of the Waikato College of Teacher 
Education. Co-opted members include two women officers from the Centre for Continuing 
Education , student representatives of the courses and one for the student body of the 
University , and two interested women lecturers . All members are women , except that the 
figurehead Chair, who does not attend meetings, is the Dean of Social Sciences. The 
Committee has some voice on the highest administrative bodies through its formal Chair­
man ; and through individual members , one of whom, the Librarian , is ex officio a member 
of the Academic Board, and one of whom is an e lected member. 

The courses have excellent supporting services. The University Library has the best 
collection in N.Z. of books and serials in Women's Studies. The Sociology Department is 
the location of the Women' s Studies Resource Room and of annual volumes in a series 
recording research (published and unpublished) and teaching , Women's Studies in New 
Zealand it also houses a Parent Education Archive and a Demography Archive. In Psy­
chology, Jane Ritchie sometimes publishes her students ' essays/project reports. This year, 
Lynne Gifford , Lecturer in Sociology , mounted a much appreciated series of weekly 
seminars by outside lecturers. In 1980 a Fulbright Fellow contributed to lectures and 
organised part of the Women's Studies Resource room. A second Fulbright Fellow has 
been appointed for 1983/ 1984. 

Unfortunately , Women' s Studies in this university is uniquely vulnerable. Its courses are 
dependent on the good-will of Departments for Lecturers and for secretarial services: this 
will be increasingly strained as economic restrictions are felt. It is also dependent on the 
good-will of an individual , the Dean , whose term of office will expire. All courses are tied to 
individual lecturers, not to independent positions; and it is bad luck, indeed, that one of the 
three lecturers concerned is untenured , and one is about to retire. As the latter has sole 
responsibility for the Women 's Studies Resource Room and the bibliography, Women 's 
Studies in New Zealand, these are as threatened as her two courses. The Waikato situation 
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is not typical of other uni versities where Women's Studies lec tu rers are tenured and in the ir 
prime. 

Broadsheet 

The issues of this journal have now accumulated enough material to prov ide a ground­
work for Women 's Studies to chart and analyse the Women's Movement in New Zealand 
with its internal re lationships of a lliances/hostilities, plus its wider relationshi ps to a range 
of events here. Much of this materia l is not to be found in newspapers and other journals. 

Broadsheet is one of the world ' s o ldest fem inist magazines, and it is bought by a wide 
range of women. It was created by a Collective with energy, insight , courage, business 
sense, and a desi re for action - in react ion agai nst simplistic slogans and act ivit ies such as 
consciousness-raising and 'self-education of the group ' . After the triumph of the anti ­
abortion forces in 1978 (which imposed on New Zealand women some of the harshest 
legislation in the world), there was a general loss of heart. A long and vigorous campaign 
had been defeated . This was accompanied by increasingly tense controversy, espec ially 
between lesbians and non-lesbi ans , over counter-claims between cultura l ac tivities and 
political activities . This split went wider and deeper than the Broadsheet Collective: it 
existed right throughout the Women's Movement - and erupted in the fourth United 
Convention, 1979, so bitterly that there has been no national convention since. 

The journal prov ides in formation (i nc luding records of women's groups throughout the 
country) and analyses of ideologies , action, and legislation. It copes as well as can be 
expected with the d ilemma of try ing not to offend two wings of readers: rad ical feminists 
and those new to the ideas of the Women's Liberation Movement. T hemes covered 
include: education, the arts, vio lence , advertising , ag ing , re ligion, health , motherhood, 
incest. Two major issues analysed in detai l have been the mothers ' ' dependency allow­
ance', supported by government advisory bodies , and abortion. 

The focus has broadened beyond the old issues of white , middle-c lass women to chart 
and comment on: the Springbok Tour and the violence assoc iated clashes with protesters; 
Maori and Pacific Island women; exc lusion of housewives in the Acc ident Compensation 
Bill ; unemployment , espec ially attrition in women-intensive workplace; work co-operatives; 
right-wing rac ist and anti -women groups ; nuc lear threats; and govern ment cuts in soc ial 
services . 

Writers to Broadsheet have provided its readers with descriptions of all the act1v111es that 
have been central to the Women's Movement: Knowhow; the visit of Lorraine Rothman 
from the U.S.; the Auckland Medical Centre with its history of police ra ids, trial , arson, 
and its closing down after legislation, to be partiall y replaced by groups such as SOS that 
contrived to get women to Austra lia fo r abortions: the development of Health Centres (such 
as Hecate in Wellington) , of the Wellington multi -media Women's Gallery, and of Backstreet 
theatre; United women's Conventions; and all kinds of protests. Part icular analyses have 
been made of the effectiveness of activi ties and the lessons learned fro m them . Rival claims 
on women's energies are looked at criticall y , especially International Women's Year and 
cultural activities, which many prefer as being personally gratify ing , to hard political toil. 

Many aspects of ideological issues can be found as the arguments developed from initial 
simplistic theories/explanations and accompanying intervention to more mature theories 
related to situations and systemic oppression. T here have been general debates on peren-
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nial topics such as biology vs culture , reform vs revolution. violence vs non-violence , 
separatism vs equal-rights-feminism. Exc lusion of men and our relationship to men has 
been an ongoing topic . Initi ally . the Broadsheet Collective accepted men, but excluded 
them from mid- ' 74. The acceptance of an embedded image of inferiority has been replaced 
by a new defi nition of equality: equality with men is looked at cri tica ll y and replaced by the 
concept of sisterhood as powerful in act ive fi ght against the system and in viewi ng men as 
the enemy . Links are found between the oppression of women. economic events and 
developments, and racial oppress ion. Countervail ing claims which e levate 'female values' 
may have two outcomes as Phillida Bunkle pointed out in an art icle , that we need to be wary 
of: glorification of stereotypic ' female ' trai ts and acti vities on the one hand , or ·separatism ' , 
on the other. 

Two sensitive issues are relationships to the Women 's Movement of lesbians , and of 
Maori and Pacific Island women . To begin with. lesbianism was ignored; then it was 
actively accepted , but only in the aspect of sexual preference; finally , it was understood as 
political (radical) as well and as a source of self-pride. Maori women wrote very infre­
quently for Broadsheet until 1979 . They fo und the Women's Liberation Movement 'a ll talk ' 
and irrelevant to themselves because it is made up of white , middle-class women who don ' t 
need liberating ; or repugnant because of genocidal threats for themselves in contraception, 
sterilisation and abortion. More recently , there have been clear articu lation in articles 
written by Maori women in Broadsheet of Maori problems and activities . They act for solo 
mothers and prisoners, they do not j ust ' talk about oppressed women ' . They are discrimi­
nated against as Maoris, not as women - despite some domestic violence. some can claim 
that they have equality with Maori men in their own culture ; but they are against white 
females as much as against white males. Their priority is to fight fo r rights and self­
determination of Maori women against white oppression of Maoris of both sexes by whites 
of both sexes. 

The development of the Women's Liberation Movement has been characterised as: 
being induced by internal conflict to ' harmless liberal sugges tions for action ' ; by lack of 
strong leadership ; by lack of allies; by lack of theory and ideology lead ing to action; and by 
lack of information about the pos ition of women in New Zealand. Broadsheet is doing more 
than its share . The major changes over the ten years described in Broadsheet are a move 
away from simplistic explanations and strategies to more mature understanding of the 
complexities of issues and the ambivalence of strategies; from narrow focus on white, 
middle-class women to all classes and all races; from being alone and in the fo refront wi th 
radical ideas, to be ing part of a wide movement in which many of the once-radical ideas are 
now acceptable . In general there has been a development to greater understanding and 
greater tolerance. A major part of these changes can be attributed to the articles and 
comments in Broadsheet. No Women' s Studies course that is concerned with New Zealand 
ideas and activities can ignore this major source for historical and current research. 

Auckland Feminist Tutors for Women 's Studies (acknowledgements to Claire-Louise 
McCurdy) 

The first course of Women's Studies in Auckland consisted of eight 2-hour weekly 
sessions shared among six feminist tutors. Several students in early courses who had 
academic competence in areas such as law, history, sociology. literature. and anthropology 
went on to run new courses, not only in the WEA but also in the University Centre for 
Continuing Education and in Technical Institutes. In 1978, the realisation that demand for 
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Women's Studies courses could outstrip the supply of tutors led to the coming together of a 
group of feminists with specific sk ill s and a range of teaching experience. They began by 
trying to define Women 's Studies; but mostly they got on with practicalities. Everyone 
wanted more information in particular areas : law , history , art, etc. They shared art icles, 
book titles, and contacts with resource people and organisations. 

The first aim of Women's Studies was identified as that of consciousness ra1smg , 
emphasising ' the personal i political' . Thi s was re inforced by the teaching methods of 
Sylvia Ashton Warner and of Freire's Pedagogy of the Oppressed, as well as by the student 
challenge to authoritarian methods and 'objectivity '. Because femini sts were committed to 
a non-hierarchical way of functioning, there was a gap between Claire-Loui se (because of 
her longest-established expertise) and the others. She solved the problem by encouraging 
each member to prepare background material for a topic of her choice . But frustration 
remained because of the different levels of consciousness and of commitment to femi nism. 
The groups have varied a good deal in age , educational and mar ital status, sexual prefer­
ence , occupation and income . Participation in the group proved personally destructive for 
some of the women. Therefore, it was decided to limit the groups to feminists so that there 
would be a framework for analysis to prevent distress and judgmental attitudes. The 
eighteen women who enrolled were divided into two groups to discuss, over ten weeks , the 
following topics: a definition of Women's Studies; the characteristics of a Women' s Studies 
tutor; and the basic Women's Studies course. Claire-Loui se found that one of the major 
responsibilities of any tutor is to establish patterns of behav iour fo r the group that gives 
every woman the right to be listened to. This helps them to lose the ir initial nervousness and 
defensiveness. 

Over the years of tutor-training, Claire-Louise has found that most students are very glad 
to abandon an authoritarian style of teaching ; but they do have to feel confident with what 
will replace the familiar. Eight survi ved in the course, and used two N .Z . fe minist manifes­
toes, and 'The Image of Women in Western Arts ' . It is probable that a 3rd-year independent 
course, 'Feminism and Social Theory ' will be added in 1983. In addition there are two 
3rd-year courses, one in Hi story and one in Philosophy (' Philosophy and the Women 's 
Movement ') which are in both Women's Studies and their respective departments. The aim 
is to make these five courses the nucleus of a Women 's Studies major. 

Claire-Louise withdrew from responsibility as soon as others volunteered to open up 
topics for discussion and to practice skills of opening and closing meetings. Remaining 
frustration was alleviated by the introduction of consensus dec ision-making and the analy­
sis of positive and negative behaviours in groups. Looking back , she now thinks that what 
was crucial to their development as tutors was the opportunity fo r each to talk without 
interruption. They learnt to create the environment that developed confidence, purpose, 
and verbal skills . 

Women's Studies, Victoria University of Wellington (acknowledgements to Phi/Iida Bunkle, 
Women 's Studies Co-ordinator) 

There are two 2nd-year level, independent courses, 'Women in Society ' and 'The Image 
of Women in Western Arts '. It is probable that a 3rd-year independent course, ' Feminism 
and Social Theory' will be added in 1983. In addition there are two 3rd-year courses, one in 
History and one in Philosophy (' Philosophy and the Women's Movement ' ) which are in 
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both Women's Studies and the ir respective departments. The aim is to make these five 
courses the nucleus of a Women's Studies major. 

Enrolments fo r all these courses have always been high. Last year, when enrolment 
ceilings were removed for the first ti me, the 2nd-year courses has 230 students. There are 
problems providing suffic ient teaching fo r these numbers. 

The staff consists of two half-time appo intments. permanent and independent , in Wom­
en' s Studies. Another pos ition is expected to be added on the same bas is soon. These 
positions have been created th rough redeployment of ex isting fac ulty. They started under 
the auspices of History, fo r three years; then under the Faculties of Arts and of Language 
and Literature , in a probationary way; but they are now independent. They have difficulties 
in finding tutors fo r the ir expanding numbers; and their budget is low. From the beginning 
the lecturing was shared , including contributions fro m male members. They have always 
had male students, but not ma le tutors. The Cha irperson of the Committee on Women's 
Studies is a man, but this has never created difficulties. 

It is the usual paradox that we have had mo re support fro m li beral men than fro m defensive or 
insecure women. This poses some prob lems whe n talki ng about redeployment , as we have to 
argue aga inst the assumption that j ust any woman who happens to be unde re mployed will do. 

'Women in Society' has two components: fo rmal lec tures which describe the development 
of the status of women in Pakeha (white) soc iety and offer expl anations for it ; and tutorial 
work which is at the persona l and ind ividual level. The student s have to make the links 
between these two components. The pedagogical challenge is how to enable them to do so . 
They are continually trying to develop more N .Z. content. 

'The Image of Women in Western Arts' is popular, partly because it is comparative 
literature and partly because it is modern literature - both of which are ignored in very 
classic and rigid literature departments . The course also makes links between ficti on and 
other art forms; and they are developing Austra las ian and Vi sual components. They use 
very little secondary material or established criticism. 

The existing and proposed 3rd-year level courses (espec iall y the one on the Women' s 
Movement) deve lop the themes of the 2nd-year courses more theoretically . These Wom­
en 's Studies courses developed from the collective initi ative of women fac ulty members, as 
part of an 8-point Affirmative Action Plan that they devised . 

'We had a good spread of ages and subjects and th is was a great strength . We could not be said to 
be of a feminist type', and thi s was disarming - and probably disconcert ing too. The fi rs t 
course was composed of contributions fro m whoever could make one. and thi s included men: 
from religious studies, soc iology , history, educati on, and law . The role of the co-ordinator has 
been to make the course more coherent . : to fac ilitate the team approach; and to deve lop the 
tutorial programme. We have invented the institutional structure suitable fo r such an innova­
tion as we have going along , and now have one which suits our needs quite we ll . We have , 
however, had clashes with the institution now that retrenchment has become more of a threat 

Now we are flourishing and clearl y here to stay we pose more of a threat. espec iall y to 
declining departments . We have experienced quite acti ve harrassment for the fi rst time thi s 
year, and general paranoia about the future growth of WS. Nevertheless , while our future 
growth may be in doubt what we have is firm ly establi shed and fa irly secure. 

Conclusion 

It is impossible to generalise where there is such variety and such a range of areas . By 
way of conclusion I list the aspects which I have found most striking. 
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The response to the ques tionna ire , which was long and tiresome . was most stimul ating. I 

wish to thank a ll those who filled it in. Their responses have confirmed my fi e ld research 

findings . All those in vo lved are fe minist ( in a range o f definitions), and energetically 

dedicated. They are aware that the te rm 'feminist ' has an image that deters potentia l 

students. The ir teaching methods, based on great respect for their students, are partic ipato­
ry. Their a ims are fo r action . O bservab le changes are towards greater breadth and greater 

depth ; and away from the imported abstractions and s logans of the mid-60s to e mpirical 
knowledge of New Zealand. T here has been notab le hospitality in institution ; but this is 

being lessened by government cuts. The threats to indi viduals and the implied loss of the ir 
invaluable services are lamentable; but Women' s Stud ies is so li ve ly that the tide cannot be 

reversed. 

Notes 

1 N.Z. Herald. 2 November 1982. section 2. page I . 

I agree. I was astoni shed at the number of responses. 

3 Ritchie, page 7. 

4 Ritchie, page 7 . 

Selected References (New Zea land on ly) 

McCurdy, C laire-Loui se. ' Tuto r Training fo r Non-formal Women's Studies Courses·. Pape r pre­
sented to the Interna ti onal Confe re nce on Teaching and Resea rch Re lated to Women (Montrea l, 26 
July-4 August I 982). 

Ritchie, Jane. 'A Women 's Stud ies Programme in a New Zea land Uni versity: the Waikato Experi­
ence ' . Paper delivered at A ustra li an Women's Stud ies Confe rence. Wollongong. 198 1. 

Seymour, Rosemary. Women 's S tudies in New Zealand. vo ls. 1974- 1980. Vo lu me 198 1 (un pub li shed). 

Seymour, Rosemary. 'Learning O urse lves ' (un published). 

Seymour, Rosemary. Research Papers '78: Women 's Swdies. 

Seymour, Rosemary. Research Papers '79: Women 's Swdies. 

Soc iety fo r Research on Women in New Zea land. Ra nge of monographs. Women' s Stud ies Associa­
tion . Confere nce Papers, 1978 . 1979, 1980, 198 1. 

Serials 

Broadsheel. I 978-1 982 nu mbers. 
Circle. (vari ous) 

Newsletters 

Business & Profess ional Women' s Associations; Commi ttee on Women; New Zea land Federation of 
Uni versity Women; New Zea land Federati on of Uni versit y Women (Waikato) ; Wellington Women's 
Resource Centre Ne wsletter; WI N (Women in Nelson); Women 's Elec to ral Lobby (W EL), (G isborne , 
lnvercargi ll , Manawatu , Marl borough . Nationa l. New Plymouth. Waikato. Wellington): WI NNZ 
(Women' s Information Network New Zea land). 




