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Schools. London: University Press of America , 1984, 171 pp. , $ 19. 75 (U.S.) cloth , $9. 75 (U.S.) 
paper. 

Never before , I fear, in the fi e ld of educational endeavour , has so littl e of substance been written using over 

and over aga in so many highly-charged words (e.g. "arbitrary ," "assault ," " regimentation," "bureaucracy. " 
"surve illance," "robots, " " doc ile, " " rebe ls") in such ill -edited fas hion. The open ing acknow ledgements 

betoken the poor, presumably non-ed ited, fo rm of what is to come: 

The author has been fasci nated by urban schools . . He often wondered why they were so un pleasant. The 
idea of writing . . came to me while I was working . . I . 

Toward the end of the book we read: 

The schoo ling institution did not consc iously cast out the di srupti ve and under-achie ving youth It 
prov ided fa iling students with additional opportunities to fa il . . They were lega ll y unab le to dism iss or 
suspend the youth to be incapable of doing the schoo l work . . (p . 167). 

This sort of thing reflects very bad ly on the acade mic study of education. 

The substance of the book is only marginall y be tter than its for m, ga ining most of its c lout by means of 

continual repe tition of certain words and ph rases. The author claims not to be doing hi story (p. xi) ; perhaps that 
licences the massive re liance on M .S. Kat z, E. P. Cubberley and D. Tyack. But the the is is of a hi storica l nature: 

The picture that emerges from the hi story and pedagogy of urban schools is that ofan institution dedicated to 
the repress ion of the immigra nt , urban poor and racia l minorities; to the rejec tion o f the ir cultu ral and fam ili al 

backgrounds and va lue systems;. .to the segregati on of rac ial, e thnic and relig ious groups. In the inner city 
schoo ls there were the assaults on the se lf of children, there were the efforts to ubstitute for thei r competent , 
personal identity an incompetent , im personal one (p. 170). 

The moti vati on behind this book is clearly a genuine compassion for the children of the poor and the 
immigrant. Rothste in reiterates the new fam ili ar critic ism: on the basis of an arbitrary , middle-c lass set of va lues , 

schools create docile o r deviant youth , condemning both , but particu larly the latter, to meaningless jobs; serving 
as they do the needs of mass industri al soc ie ty, authoritarian schools are obsessed with control , eva luation and 

soc ial strat ificati on of young peop le. In short , if you don 't confo rm , look out. 

The urban school was and is a state agency where schooling takes place in an atmosphere of confinement, 
regimentation, soc ial class bias and fa ilure. It is the place in modern soc iety where children are trained to 

accept their soc ial and inte ll ectual pos itions in the larger culture by ex perienc ing a serie of traumas spread 
out over the ir fo rmative years. For the present , as in the past, a state institution continues to perform an 

unpleasant , dirty little task: that of acti ng as the forcing ground for personality change of children in ou r 

ociety; and as the loca le where urban youth learn to accept authority and the status quoi n contemporary li fe 
(p. 161). 

Perhaps the single most important outcome of the urban school and its sustaining of the soc ial structure of 
soc ie ty was that it made the power to puni sh children seem leg itimate and uni versa ll y accepted by adults (p. 
167). 

This line of critic ism, better made I thin k by J. Bowles and S. Gintis, and by I. Illich . has no t lost its sting. But 
it must be tempered with some compass ion fo r the front-li ne teacher and some appreciation of the d ifficu lties and 
ac hievements of the " system. " All large institutions have to be concerned wit h order , and therefore control , and 

therefore power, includi ng the powerto pu ni sh , s ince order is a necessary conditi on fo r ac hievi ng anything at a ll , 
humane or otherwise. A lternati ve modes of education should be spe ll ed out , not mere ly alluded to u ing words 

like " humane. '' And the curriculum and va lues of the school system are not arb itrary , that is , are not wh imsical, 
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rat her they are consc iously and deep ly held by soc iety in general. Consulting children as to what they wou ld or 
would not like to do would be trul y arbi trary since children live for the next half hour whereas intelligent adults 

consider long-term effects and possible ramifi cations on this and on the next generation. Moreover, punishment 

is implied by any set of values - a test of whether one really holds in serious fashio n any value , the right not to be 
sexua ll y harassed , for example, is whether one is prepared to punish , that is, hu11 in some way , those persons 

who persist in violating the right in questi on. Power can be used for good or ill. Power is not , in my view , already 

ev il. 

Notwithstand ing the above cri ticisms, Rothste in ' s general plea for sensitivity to the problem of overcrowded , 

inner-city schools, particularly in such cities as New York , can ' t fai l, must not fa il, to evoke a positive response 

from the reader, ill-edited and over repetitious though the book may be. I give Rothste in , therefore , the last word: 

Since the end of the 19th century , the life of urban schooling continues to mani fest itse lf in the di sc iplinary 

structures associated with huge, bureaucratic organi zations - condemning ne w generation to an educat ion 
obsessed with selection , confinement , and disc ipline , res isting , with the aid of powerful forces in soc iety , a ll 

call s for a more humane , more sc ientific, more success-oriented training. We are in the habit of subjecting 
children to public humiliation on a daily basis , righteously , without thinking deeply about the effects of such 
traumatic handling on the youth of our nation. I end thi s book with what I consider to be an appropriate quote 

from the Jewish Talmud: Whoever humi liates someone in front of others is to be considered as one who has 

killed him (p . 17 1). 

Laurence T. Stott 
University of Toronto 

Widdowson , Frances , Going up into the Next Class. Londo n , Great Brita in : Hutc hinson & Co., 

1980 , 98 pp . 

Frances Widdowson is interested in explaining why the soc ial class composition of British elementary teacher 
training co lleges began to change from 1850, when equal numbers of working-class boys and girls attended , on 
through the rema inder of the century to become, by 19 14 , feminized and more middle-class in character. She 
seeks also to uncover the effects of such changes on the teaching profession as a whole. 

A spec ific question for Widdowson is: " Why did girls from the professional classes usually shun elementary 
teaching . . . Why , conversely , did girls from the lower middle classes beg in so overwhelmingly to dominate 
the profession in the latter part of the centu ry , effecti vely elevating it from a work ing-c lass to a middle-class 
occupational do main " (p . 11 )? 

By utilizing an assortment of primary hi sto rica l sources, Widdowson is true to her call for the restoration of 
women 's experience to the records of time. Referring to the element of class as a '' largely ignored , but crucial, 
aspect of the hi story of education ," (p. 11 ) she asserts that , as educati onal research has gone , " the subtle 
interaction of class and ge nder . is what has been missing in our understanding of both the past and the 
present" (p. 9). 

Widdowson thoughtfully brings several dimensions of human attitude and action to bear on the issues she 
analyzes; among these, the expressions of parents and students towards colleges and diary musing of school 
staff. In the process, however, she al so exposes a number of important questions, which if answered , would 
result in an enhancement of the meaning of the work . 

An overriding question posed by the book is one that grows from a central assumption , namely, that a higher 
" class" of student wou ld make (or lead to) a higher quality training school, and , ultimatel y , a higher calibre 
teaching profess ion . While thi assumpti on " sounds" entirely feasible, Widdowson never really validates it by 
showing how such an interact ive proces actually " works. " What kinds of dynamics ex isted between what 
students did and how schools benefi tted? 




