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In this article I argue that the nature and meaning of collaborative relationships
are highly dependent upon the particular, practical settings in which they occur.
To obtain a better understanding of a claim that a given project is collaborative,
that claim must be examined in view of the specific purposes, processes, and
relationships engendered by that project. To illustrate this argument I describe
an on-going, science teacher development project and outline the fundamental
postulates on which the project was based. Both a practical and a theoretical
rationale are advanced to explain why a form of collaborative inquiry was
essential to the project. A set of general principles linking the various types of
collaborative relationships found in the project is identified and discussed.

Cet article a pour but d'¢élucider la nature des relations de collaboration telles
qu'illustrées dans un projet de recherche. Ces relations interpersonnelles
dépendent étroitement du contexte dans lequel s'inscrit le projet. La
collaboration en recherche suppose des objectifs, des processus et des relations
interpersonnelles spécifiques, parce que engendrées par le projet lui-méme.
C'est ce que démontre l'expérience d'une recherche de groupe visant au
développement professionnel d'enseignants en sciences. La nature méme de ce
projet justifie les présupposés théoriques et pratiques qui en constituent le bien-
fondé.

The term collaboration has appeared with increasing frequency in the education
community. A cursory inspection of recent conference papers at educational
conferences in a number of countries illustrates the extent to which this term has
crept into the lexicon of educational research. Its use has not been limited to the
research community; it is also widely used by educational practitioners as they
discuss means to improve teaching practice. Given the diversity of situations and
approaches that have been described as collaborative, it is appropriate for us to
begin to take stock of this phenomenon. What are some of the factors that could
account for this apparent interest in collaborative approaches in the educational
community? Are there any common features or characteristics in these diverse
projects which could be characterized as more general principles of
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Hawkins, and that of Minstrell (1984) in the United States, Armstrong (1980)
and Rowland (1984) in England, and Mitchell (1984) in Australia being notable
exceptions. Thus, we decided to address this complex problem area by
developing a collaborative research team consisting of three classroom teachers
and three university-based team members. This project had three broad aims:

1. The establishment of a functional and genuinely cooperative research group
with practising teachers and university educators.

2. The development and documentation of a constructivist teaching
perspective in conventional classroom settings.

3. The development of strategies for communicating this perspective to pre-
service and inservice teachers.

In an earlier paper (Erickson, 1988) I indicated how this classroom-based
project differed significantly from my earlier conception of how the research
findings we were generating might be utilized by teachers. Suffice it to say that
our present view of the research-practice interface is almost diametrically
opposite to that which I held, at least implicitly, ten years ago. Instead of
university researchers generating “diagnostic techniques” and “catalogues of
teaching strategies” (as displayed in Figure 1) to be implemented by the
classroom teacher, we now view the teacher as playing a much more
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fundamental role in the development phase itself. In fact, we go so far as to
argue that to some extent teachers must construct for themselves a repertoire of
diagnostic techniques and teaching strategies that will allow them to respond to
the uniqueness and complexity of their practice setting. In claiming this,


















































