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I found this book to be a 'must-read' for e ducators . Although 
before reading this book, I was aware of ethical norms set for my 
profe ssio n , I did not consider my relationships with learners with 
any rigor. Of course teachers experience pleasure through 
teaching/learning relationships but we often craft these 
rel ationships intuitively and without contemplation. McWilliam 
provided me with a framework for understanding rewarding 
ped agogica l relationships which involve s elements of status, 
power, physicality , voice, emotional presence, a nd humour. She 
characterizes each ele m e nt, exp lore s issues , and describes 
context-appropriate behaviour for each. I hope to introduce 
Mc William 's ideas to le arners in my teacher preparation program. 

Toni Gougeon 
Faculty of Education 
University of Calgary 

Robertson , H.J. (1998). No More Teachers, No More 
Boohs: The Commercialization of Canadian Schools. 
Toronto: McLelland & Stewart, Hardcover, 354 pp. 

According to Heather Jane Robertson, contemporary public 
education in Canada is currently under s iege from transnational 
corporate interests seeking new markets and a n all encompassing 
means of ideological control to adva nce their narrow world view. 
In No More T eache rs , No More Bool?,s, Robertson identifies the 
various economic organizations a nd globalization forces presently 
shaping public ed ucation policy. Although I s hare Robertson's 
concern over the inappropriate educational influence that 
business interests currently exact on Canadian schools, and the 
role that technology often plays in advancing this trend, I take 
exception with he r structuralist view that technology necessarily 
impacts deleteriously on the academic freedom of teachers and 
students. 

Considering her ea rlier work , Class Warfare, co-authored by 
Maude Barlow, Robertson is well aware that education does not 
exist in a social vacuum , but is influenced by a range of forces 
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outside t h e classroo m. By examining t h e imp act globa l m a rke t 
econom y culture pre e ntl y exacts on dome s tic e ducation policy, 
s h e s i t u ates the corporate influence on Canadian schoo ls within 
a global context wh e re t h e power of na tion s t ates to act 
independe n t ly h as bee n con s iderab ly r e duced. The abi lity of 
nat ion tates to in ul ate citizen s fro m corporate culture , a nd t he 
s ocia l D a r win ism i t ofte n e n tai ls , h as bee n s ignificantly limited 
by inte rn atio n a l trade ag re e m e nts s uch as NAFTA and MAI that 
a llow t h e un fette r ed in ter n ational mov e m e n t of capital. 
Rob ertson argue t h at under these circum sta nce s the co untry 
wi t h the worst po s ibl e e nvironme ntal sta nd ards, low est wages, 
a nd poorest lab our protection la ws provides a n ide a l milie u for 
trans n a tion a l corporations see kin g to e nh a nce their profits. 
Governm e nt s find t h e m se lves di s mantling social programs , 
ren eg in g on env ironmental com mitments , a nd r e movin g othe r 
e lem e n ts of a once kinde r , ge ntl e r , more hum a ni t arian society to 
attract co r porate prese nce and t h e ca pi ta l investment it e ntails. 
Nation s resistin g g loba li za tion a r e punish e d by corporate 
de p a r t ures , a n d Lhus the for m e r h ave lit t le ch oice but to 
capitul ate to the latte r 's demand·. Ro berts on ex plains that , " t h e 
private ·e cto r h as mov e d fr om sta ndi ng be h i nd t h e t hrone of 
pow e r to s i tti ng on the thro ne itse lf' (p . 11). 

In t e rn at ion a ll y, e conomic g loba li za tion h as re s ulted 111 

a tte m pts to create a globa lly sta nd a rdi zed e d ucation cu rriculum 
throu gh the effo r ts of co rp orate fri e ndly or ga ni zatio n s s uch as the 
Organizat ion for Eco nomi c Coo pe r ation and Development, a nd 
the As ia Pacific Econo mic Coo pe r ation. On a dome stic leve l, th e 
Co nfe re nce Bo a r d of Ca na da , Indu try Ca na da , a nd t h e Co uncil 
of Edu catio n Min iste rs Ca n ada are, acco rding to R obe r tson, all 
workin g to ac h ieve a s imil a r ob jective. As pa rt of t hi s t r e nd 
toward a s t a nd a rdi ze d curriculum , occup at ion a l r e leva nce and 
e mpl oy a bili ty ski ll s now pr ov id e th e ce n t r ep iece for Ca nadian 
pubic e ducat ion. I ndeed, the Ontario Ministe r of Educat ion 
r ecen t ly s ugge ted t ha t "one t hird of high sc hoo l cre di ts be ea rn ed 
in pa rt time a nd unp ai d job s" (p. 57) . Robe r tso n a r gu es t h at a 
g ross lac k of pub lic funding a nd p urpos e ly misinterprete d te s t 
res u I ts h ave bee n used to m a n u fac t, ure a cr isi · in public education 
in a n attempt to ju st ify wh at s h e sees as t h e tra n s form ation of 
sc h oo ls in to co r porate t r a ining ce ntres. 
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Rob ertson points out that cent ralizing contro l over ed ucation 
policy h as at least two obvious advantages for those seek ing 
m a j or e ducatio n a l change : First, the dismant ling of loca l 
jurisdiction s s u ch as schoo l boards e liminates the need for 
co n s ul tat ion when radica l, corporate approved policy changes a r e 
introduced, a n d second, a standardized cu rriculum e n s ures a 
global labo ur force possess in g a minim a l leve l of s kills wi ll be 
avai lab le to transnational corporations should they wis h to 
relocate. As Robertso n puts it , "to maximize profits , corporation s 
look for a well tr a ined [as opposed to well ed uca ted] but a nxious 
workforce" (p . 12) . Whereas , "a n id le, well educated workforce 
ge nerates unrest. A poorly educated, poorly paid wo rkforce 
generates pro fits" (p. 26) . 

Rob ertson argues that technology is the primary too l with 
which corpor ations are presently wrecking havoc on traditio n a l 
public ed ucation objective . She suggests that computer 
technology, as well as the corporate influe nce a nd advertis ing i t 
ca rries , h ave been intr od uced into sch ools thro u gh s u ch programs 
as School Net to inc ulcate students with market economy va lues . 
Ci ting the example of h ow low underpas ses we r e built arou n d a n 
excl us iv e area of ew York City as a "bus barrier" to ens ure that 
African America n children co uld not attend the district' s sc hools , 
Robertson contends that comp uter techno logy is s imilarly not 

value n eutral , or as s h e p u ts it , " t h e tool shapes its u sers" (p. 
145) . 

I t is worth rei terating that I share Rob ertso n 's views a nd 
concerns with regard to the corporate take over of public 
e ducation in Canada . I a lso ag r ee that so m e form and/o r method 
of resistance should occ ur to reverse t his trend , a nd the r eby 
protect the traditiona l moral and social objectives of Canadian 
public school s. I adamant ly disagree with Robertson , however , 
that a Luddite form of r esist a nce to t echn ology offers a viable 
method to counteract t h e impact of corporate influ ence on public 
e ducation . Computer techn ology is deeply ingrained in our cul ture 
both inside a nd out ide schoo l wa lls, and provides a n increasin gly 
indispe n sable tool for many different cultural group s. Eve n if 
computers were to be expunged from public ed ucatio n , t h e 
implicit, h owever unlikely , objective inferred from Robertson's 
a r gument, most stu dents would simply access t h em at othe r sites. 
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Rather than removing computers from schools , those wishing 
to resist corporate influence on education might find more 
challenging ways to mobilize technology to facilitate that 
resistance. Robertson is correct in her observation that 
technology sets the stage for action, but this need not limit the 
forms of action that may be subsequently undertaken. Although 
cultural tools such as technology may set the sce ne within which 
human action will occur , even the most complete acco unt of these 
cultural tools and the force s of production that give rise to them 
cannot ultimately determine their u se . Indeed, computer 
technology fosters communication between teachers and students 
sharing concerns over e nvironmental iss u es, corporate 
involvement in education, dismantling of socia l programs, a nd a 
range of other urgent ed ucatio na l an d social issues. Rather than 
resisting technology in a Luddite fashion, a program that in sp ite 
of Robertson 's romanticized acco unt was large ly un s uccess ful, we 
m ay be able to appropriate the technological tools of corporate 
oppression, and employ them to promote the intellectual a nd 
vocational emancipation of teachers and studen ts . 

Em ery Hyslop-Margison 
and Judith A. Margison 

Faculty of Education 
Simon Fraser University 

Stromquist , N. (1997) . Literacy for Citizenship: Gender 
and Grassroots Dynamics in Brazil. Albany, NY: State 
University of New York Press, 248 page s. 

Literacy for Citizenship by Nelly Stromquist documents the 
Movimento de Alfabetiza<;:ao de Jove ns e Adultos (MOVA), a 
literacy movement that took place in Sao Paolo , Brazil betwe e n 
1989 and 1993. The a im was to discover how the particular needs 
a nd conditions of women 's lives a re addressed in this literacy 
program , a nd if a nd how a n ema ncipatory literacy program 
benefits women. The live s a nd the experiences of the women were 
the central concern of the stud y. The MOVA movement was 




