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Rather than removing computers from schools , those wishing 
to resist corporate influence on education might find more 
challenging ways to mobilize technology to facilitate that 
resistance. Robertson is correct in her observation that 
technology sets the stage for action, but this need not limit the 
forms of action that may be subsequently undertaken. Although 
cultural tools such as technology may set the sce ne within which 
human action will occur , even the most complete acco unt of these 
cultural tools and the force s of production that give rise to them 
cannot ultimately determine their u se . Indeed, computer 
technology fosters communication between teachers and students 
sharing concerns over e nvironmental iss u es, corporate 
involvement in education, dismantling of socia l programs, a nd a 
range of other urgent ed ucatio na l an d social issues. Rather than 
resisting technology in a Luddite fashion, a program that in sp ite 
of Robertson 's romanticized acco unt was large ly un s uccess ful, we 
m ay be able to appropriate the technological tools of corporate 
oppression, and employ them to promote the intellectual a nd 
vocational emancipation of teachers and studen ts . 
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Literacy for Citizenship by Nelly Stromquist documents the 
Movimento de Alfabetiza<;:ao de Jove ns e Adultos (MOVA), a 
literacy movement that took place in Sao Paolo , Brazil betwe e n 
1989 and 1993. The a im was to discover how the particular needs 
a nd conditions of women 's lives a re addressed in this literacy 
program , a nd if a nd how a n ema ncipatory literacy program 
benefits women. The live s a nd the experiences of the women were 
the central concern of the stud y. The MOVA movement was 
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initiated as a result of the Sao Paolo mayora l election of Luiza 
Erundina of the Workers' Party (Partido do s Trabalhadores, or 
PT) , and the ensuing a ppointment of Paulo Freire as secretary of 
education for the municipality. These circumstances permitted 
the enactment of a literacy movement that had some novel 
characteristics: substantial financial support of the mayor and 
the secretary of education for a radical program that would be 
openly critical of the statu s quo economic a nd political 
arrangements; the central role of grassroots organizations , who 
were responsible for the implementation of the literacy nuclei 
around the city; a nd the guidance and support of Paulo Freire , 
whos e work on emancipatory a nd critical educ a tion was the 
primary inspiration and source for the pedagogical method. 

Although the study a ims to understand the experiences of the 
women participants in MOVA, its finding s on the outcomes of 
emancipatory, political ed ucatio n are also importa nt for their 
respective fields . An e mancip atory education that is influenced by 
Paulo Freire ' s concept of conscientizai;iio is overtly political in 
nature , rather than individua listic, and premises that the 
creation of a critical consciousness - the understanding of the 
political , economic, and socia l contexts, and the relationships that 
perpetuate these contexts - will enable individuals to demand 
and practice their full citizenship rights by resisting oppressive 
elements. Thus conscientization leads to active citizenship, which 
in turn drives individuals to participate in the struggle to 
construct a better society. 

It seems unquestionable that as marginalized populations are 
shown the light by popular educators , and they finally 
understand why their live s are constant st ruggles for basic 
necessities , that they s hould want to participate in the struggle 
for their own liberation. But Stromquist's findings indicate that 
this assumption is false, at least in most cases; in fact, she finds 
that literacy is used for multiple reasons to satisfy personal, 
emotional, and occupational needs, and that most of the women 
participants are uninterested in participating in or even talking 
about politics. In addition, many of the teachers in the nuclei 
neglected political content in their teaching or were insufficiently 
prepared to introduce political content . Thus there is an 
inconclusive and tenuous link between emancipatory education 
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an d literacy skills , and the democratizing of Brazilian society . 
This finding is particula rly interesting because of the great deal 
of publicity that is generated by the politica lly conservative 
opposition, in reaction to the supposedly subversive and radica l 
claims made about emancipatory education. 

Stromquist's research do es not undermine the usefulness of 
political education but calls into question its effectiveness as a 
motivational force for political activism. It is important to 
recognize that in a context of popular participation , t h e r e is t he 
risk of what W. Nylen calls "benevolent vanguardism" - the 
understanding t hat only a minority of people can be expected to 
participate in politics , particularly those populat ions that have 
been experienced extre m e poverty and dep rivation (Nylen, W., 
1995, "The workers party in rural Brazil," NACLA R eport on the 
Americas , 29, p . 32). The task t he n of political education is to give 
people the skills and knowle dge necessary for political 
participation so that they may a utonomously make the de cision 
to participate or not , rather than having their choices 
circumscribed by social and eco nomic conditions. Stromquist did 
not push her analysis of MOVA beyond a recognition of the 
multiple uses of literacy by individuals; she essentially note d that 
this was the case, a nd left it there . This may be a ppropriate for 
her study of MOVA, but it is insufficient for the study of political 
and citizenship education. She does not offer s uggestions to 
improve political education, or ways that politics m ay be linke d 
with their lives and needs. Her findings indicate t h at t h e obstacle 
of poverty to political participation is certainly formidable , if not 
intransigent. 

Another instructive finding is on the political nature of 
educational reform. The MOVA literacy movement was opposed 
by the entrenched educational bureaucracy and by the municipal 
councilors, of whom 77% were not members of the PT, and were 
likely hostile to the PT. When the Partido D e mocratico Social 
(PDS) was elected in 1993, it acted quickly to eliminate MOVA 
precisely because of its political content. This type of political 
opposition is neither uncommon nor s urprising; it is , however , 
important to an internal deb ate on whether the PT should pursue 
the grassroots approach , n a m ely the strengthening of its social 
movement base, or the insti t utional approach , to achieve 
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influence through e lecto ral politics. The findings h e r e illustrate 
the weakne sses of atte mpting radica l socia l ch a n ge through 
e lecto ral mean s in political institutions that contain embedded 
bureaucratic bodie s. I think that these finding s give credence to 
a pluralistic approach by the PT, in which neithe r path is pursued 
to the exclusion of t h e oth er. The PT's relationships with social 
mov e m e nts, both more traditio n a l ones such as labo r unions a nd 
newe r ones s uch as the Mo ui m enlo se ,n Ter ra (MST), a n agrarian 
reform movement , ca n be further develop e d. 

Stromquist's r esearch is ve r y t horou gh a nd comp lete. In fact, 
it is quite difficult to m a k e a s ub s tantial critique of her research . 
Particularly well done is her co nnection of the micro and macro 
issues relate d to the MOVA program . The micro iss ues include 
the practice of literacy instr uctio n at the class room leve l a nd from 
the persp ectiv e of t h e wom e n' s lives . These we r e done with 
interv iew s and observations ove r a thre e -year period. The macro 
iss ues include the socia l a nd political co ntext, in which the 
gr assroots group s a nd party intellect ua ls acted to create 
participatory politica l in s titutions. In the case of MOVA, the 
translation of a n e m a ncipatory ideology to s ustained clas s room 
practices was inco n gru e n t, a nd the teachers received little help 
beyon d the initia l impetus t o b egin the program a nd provide the 
m ater ial require m e nt s, s uch as a classroo m a nd minimal 
s upplies . This too is not surpri sin g wh e n compare d to the factors 
of failure for other edu cation a l reform programs. A common 
condition is the lac k of funding a nd r eso urces, felt mo st acutely 
by the teachers. 

In co nclusion, the cross-disc iplinary nature of this book will 
m a k e it particula rly useful to student s a nd r esearchers with a 
var iety of interests . It is highly r ecomme nde d reading for the 
a r eas of ge nder and education, political education , a dult literacy, 
a nd s tate-civil society partnerships. 
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