


326 BOOK REVIEW and REVIEW ESSAY

and latently, or even explicitly, erotic. In an essay on teaching
English literature, Ray Mission and Wendy Morgan argue for a
greater awareness of our embodied responses to reading through a
rehabilitation of the concept of the “aesthetic.” They advocate
attentiveness to our embodied responses of “laughter, tears, groans”
as well as an inner awareness of things such as “muscular shifts, a
change in breathing,” and other nuances “that are all but
imperceptible.” Taking a different approach, Susie O'Brien considers
the foregrounding of the body in pedagogy by looking at the
notorious case of Professor Sydney Sparkes Orr in New Zealand
during the 1950s. Using a broadly feminist and Foucauldian frame
of reference, O'Brien emphasizes the ambiguous complexity of
eroticized pedagogical power and of power in general: “there is a
growing acceptance that power can be at the same time sexual,
structured, gender-based, circulatory, repressive, liberatory and
pleasurable.” Significantly, in pieces such as those by Erica
McWilliam and Caroline Hatcher, the body is similarly understood in
comparable Foucauldian terms as an object of discipline and control.
Looking at new forms of lifelong, corporatized education and
training, McWilliam and Hatcher describe how the “disruptive,”
“eruptive,” or “passionate” aspects of the body are actively repressed
in these new pedagogical practices.

However, the understanding of the body as the seat of irrational
passions reveals one of a number of tensions and incongruities that
contradict the claim of thematic “seamlessness” made in the
introduction to this book. For example, the paper by Mission and
Morgan cited earlier, explicitly repudiates “a false opposition of the
natural against the taught, or of body, pleasure and play against the
analytical work of the mind” (p. 100). The case is made that to
understand the body as the site of disruptive passions subject to
discipline and control is to identify and reinforce traditional
understandings that separate mind and body. In addition, it obscures
the body's mute, concrete materiality. In “The Kama Sutra as
curriculum,” Peter Cryle pushes the point further by saying that to
think of the body as the site of sexuality and of the “indiscipline we
call desire” is to force the body back into “a place in the discursive
order.” Cryle observes that this is not something that can be avoided,
but he also emphasizes that it must, at the same time, be itself
underscored and interrogated.

While the question of the body’s occupation of a position both
within and outside of discourse is indeed acknowledged in some of
the pieces in Taught Bodies (most prominently, those by Cryle, Denise
Kirkpatrick and Stephen Thorpe, and Christopher Beckey), it is








