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to be the ultimate challenge presented in the text. The authors provide yet another "demonstration" - they 
themselves have " outgrown themselves " in their search, not for " truths" but for new "beliefs." 

At times the skeptic in me is awakened by the haunting question , "Are Harste , Woodward and Burke 
raising ye t another orthodoxy to undermine existing educational orthodoxies? " That skepticism must be a 
residual of experiences with literature I have read in the past , an expectation that noth ing revo lutionary can 
enter the domain of literacy literature. (Or, am I res istant to the " brain bending - outgrowing" challenge?) 
Indeed, the authors, consciously or unconsciously, attempt to dispel the "enemy" as they invite response, 
even reaction , to what they view as a "working paper. " I am rem inded of a key statement early in the text , 
" ... in order to judge the quality of the literacy experience one must judge the qua lity of the "trip" taken by 
young children. " It would seem that the " mental trip" taken by the authors on ly incidentally culminated in a 
book - their " arrival point. " It would seem that their "arrival point" is an open invitation to the readers to 
energize their own "mental trips" as they read this book, but more importantly. as they ob erve children in the 
intrigu ing process of literacy. I'm convinced that orthodoxies will emerge from thi s book but , then, no author 
can be held responsible for a pervasive menta lity which searches for panaceas . I am equally convi nced that the 
impact of thi s book wi ll be significan t not only for the chall enges it projects but also for the "demonstrations" 
it makes about research methodology and interpretation . I be lieve Language Stories and Literacy Lessons has 
the potential to become a " blueprint for a quiet revolution" (p. xx). 
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Abel,Emily K. Terminal Degrees: The Job Crisis in Higher Education. New York: Praeger 
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Terms such as "d isposable dons" and " displaced academics" do not si t well with full time faculty in 
institutions of higher learning. Neither do '' free-way flyers '', '' itinerants' ', and ·'migrant '' labor pools. Often 
committed to defending underprivileged groups distanced from their own experience, they are content to 
overlook the ex istence of an underside and underclass within their own ranks. "Gypsy scholar'' has a far more 
roman tic ring to it than academic proletariat. It suggests freedom from institutional constrain ts and a free­
floating intellectualism that are to be env ied. However " gypsy scholar" cloaks the marginalization and 
anonymity of those academics " at the j uncture when they confront the possibility they may be unable to 
convert academic credential s into career success" - Ph.D.s , candidates, sess ional instructors , part-timers , 
adj uncts and those waiting to be denied tenure (p. 3). 

Unable to cross the great .divide into permanency , these scholars internalize a perceived fa ilure wh ich 
diffuses radical politi zation by transforming it in tead into se lf-directed blame. 

Lacking job security , health and pension benefits , or even , in most cases , the rudiments of participation in 
depart mental and disciplinary life, this new academic proletariat, although essential for the maintenance of 
the shrinking, fund-starved public institution , is almost bereft of rights even as its responsibilities within 
the academy expand . (p. ix) 

The results are personally catastrophic and intellectually wasteful; and worse , " Defining part time fac ulty as 
fai lures, full timers feel justified in resisting their demands for first class treatment.·· 

Emil y Abe l incisive ly dissects many of the sacred cows of higher learning by examining anachronistic 
assumptions that , favouring the " haves " and preventing incursions by the " have-nots" keep the "system" in 
place . Scholarship is too often seen as property and tenure as monopoly. "Oversupply " is effectively 
interpreted as discrimination against women who have di sproportionate representation among the " discard " 
group . Confidentiality protects fulltimers but is perilous for part-timers. Moreover there has taken place a 
" commod ification of academic work - the displacement of scholarly mastery by marked competitiveness 
with each other militating against group identification among displaced academics. In short , there " is no 
consolat ion among competitors." (pp. 50-5 I). 

In th is perceptive analysis of the fundamenta l structures of higher education Abel argues that scholarly merit 
is assumed to be instantly recogni zable by the equall y meritorious. This seems a reasonable proposition if one 
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has not been exc luded fro m or victimized by the process. Because of the convent ions supporting e litism and 
merit , full ti me fac ulty intra nsigently refuse to re-examine the rea litie of the new phenomenon of displaced 
academics by denying any responsibility fo r the tenuous circumstances that c ircumscri be their personal and 
scholarl y li ves. 

Such denials are not surpri sing fo r to do otherwise would be to radica ll y chall enge the meritocratic system 
that has rewarded fulltime fac ulty. Such fac ulty prefer to beli eve they ' made it ' on spec ial merit , they were 
deserving. or someone recogni zed the ir worth . Committed to similar principles of merit those who do not 
' make it ' internali ze the judgements passed on them, become a buffer against unemployment during retrench­
ment. rece ive the least rewards, operate under debilitating institutional and soc io-psycho logical conditions, 
ha ve few support structures, and contend with the least preferred chedules, a ignm nts, and salaries. 
Consequentl y they endure fee lings of bewilderment , shame, envy, fa ilure , impotence, low self esteem, 
inte ll ec tual a li enation and soc ial isolati on. " It ' s like your whole reference group has thrown you out ," one 
respondent observed, while another said that d isplaced academics were " li ke stray dogs hanging onto a dump 
truck that is go ing down hill . " (pp. 24, 154). 

The di ffe rence between thi s stud y and others examining the same subject rests in its qualitati ve methodolo­
gy. Nevertheless it constitutes a di sturbing critique while at no time stray ing fro m a ri gorous analys is based on 
Marxian theories of production and consumption . Despite the author's acute sensiti vity to her respondents' 
pa in , despite her capac ity for moral indignation, at no time does it degenerate into a polemic. Neither does it 
resort to scapegoating. Rather it dissec ts institutional structures that are no longer functi onal by describing the 
experiences of respondents who fee l they are " passive participants in a process that determines the ir li ves," 
(p . 57). Abe l challenges us to reconsider comfo rtable assumptions and contribute to the imag inative creation of 
alternati ves . These pages do not represent the chili asm of despair but instead are a ca ll to moral responsibility. 

The study sample of 43 d isplaced academic interv iewees were Ph .D.s , or candidates. Names were refereed, 
or taken fro m a retraining program , newspaper articles, and academic conferences. Half of the interviewees 
we re fema le which matched the genera l population under stud y. All but two were white and all came from 
leading uni versit ies. 

The stud y incl udes chapters that examine institutional structures and the myths assoc iated with academic 
unemployment while it di sassembles conve ntional academic premises which appea r to rest on a priori claims. 
Such claims convenientl y militate aga inst so luti ons to the problem by shifting the burden of blame and 
res ponsibility onto its vi ctims. 

The interviews demonstrated that displaced academics often exhibit a greater commitment to their di sci ­
plines than full timers , teaching and researching as they do under great handicaps. These include financial 
restric tions that inhibi t the application and job hunting process , networks that exc lude outsiders, "wired" jobs 
and di shonest advertisement , little access to research funds, last minute course cancellation without reimbursement , 
no profess ional allowance fo r books, or journals, o r conferences to keep abreast wi th one's fi eld, reliance on 
" contacts" and "chance" openings (many pos itions are solicited) and rapid burn -out without the usual system 
of rewards and re in forcements. Abel illustrated the soc io-psychologica l consequences of such fragmented 
work li ves, espec iall y as part-ti mers are rarely appo inted to permanent pos itions, a siwati on made less likely 
the longer they stay on the " treadmill ". 

Because of the greater commitment and the fea r of los ing the ir disc iplinary powers many are caught up in 
the " peri sh and publish" synd rome but become oversized fo r pos itions and judged according to the criteri a of 
' merit ' by those who are sometimes less meritorious than they. Moreover when compell ed to retrain they 
undergo gri ef and a sense of abandonment and betrayal, consc ious of being an "embarrassment " to their 
ad vi sors who continue to rec ruit graduate students only to encourage them to re-tool or seek work outside their 
spec iali zation. Many advisors g ive fa lse hope that the bright ones will make it. (After a ll they did). 

The most alarm ing thing about Terminal Degrees is that its author, a much publi shed scholar whose own 
merit , if thi s tudy is any example, is beyond question has been forced to re trai n from hi storian to public health 
worker. There can be no clearer exam ple of wasted talent. The loss is academe's, an academe now middle 
aged and desperate ly in need of mutual exchange between fulltime and part-time fac ulty. 

Before reading Abel's study thi s rev iewer had misunderstood her own sense of anger , shame, ambi va lence, 
vul nerab ility, and " d iminished sense of self. " My " daily contact with tenure track professors highlighted my 
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sense of relative deprivation " (p . 22) as with so many like me. I too have adopted all " the strategies of 
adaptation " Abel records. The book , however, is not recommended as a catharsis but as a meticulous example 
of research that has both a face and a voice; we have all known its actors. Terminal Degrees should be 
compulsory reading for all graduate students and their advisors ; indeed , all of us who claim to be part of the 
"community of scholars" . If displaced academics learn to live with " a diminished sense of self" it is 
imperative that fu lltime faculty understand that the life of the mind itself is diminished in the process. 
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Adams, Anthony and Jones , Esmor. Teaching Humanities in the Microelectronic Age. England: 
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Even though Teaching Humanities in the Microelectronic Age is placed squarely in the arena of British 
educational policy and in the humanities area of curriculum it has broad appeal. I would like to explain why 
that is so, as well as comment on some issues which emerge from its broad significance . 

An extensive network of computer related organi zations and a burgeoning literature in this field have 
emerged in the U. K. These organizations have produced much of thi s extensive literature in the fie ld , and this 
book provides the reader with some insight into how these organizations operate and how they have influenced 
thinking about microcomputers in education in the U. K. That, in itse lf, is an interesting lesson in the process 
of innovation in this rapidly changing field. 

The British government has invested heavi ly in microcomputer technology fo r schools. Witness the major 
microcomputer educat ion project (MEP) network and the " Microcomputer in Every School " program which 
provides matching funds from the government for equipment purchase and the non-optional inservice pro­
grams that go with this program. This money has stimulated considerable INSET activity, lessonware devel­
opment and general writing about microcomputers in the U.K . Teaching Humanities in the Microelectronic 
Age provides the reader with a useful guide to thi s literature . If one is at all bewildered by the many alphabet 
organizations referred to in the book, the index is a useful guide to them, but better sti ll there is an appendix 
that desc ribes what these alphabet organizations are and a further appendix which provides an annotated 
bibliography. The appendix on criteria for evaluation of soft-ware probably raises more questions than it 
answers. 

While the tit le of the book refers to humanities, issues that are discussed cover much of the curriculum. 
About the only areas not represented are sc ience, mathematics , and computing sc ience. The authors take pains 
to point out how wrong-headed it is to give these areas priority. They blame the British government for 
promoting the view that student experience with microcomputers improves their employment prospects and 
enhances industrial deve lopment. This is not an unusual line to take. Our own Science Counci l has urged 
reform of science teaching in Canada in much the same terms , and it is the sort of rationale one expects from 
governments concerned about such matters as employment and productivity . One interesting difference is that 
in he U.K., large sums of money have been given to schools by central government. Such direct intervention 
is , of course, not possible in Canada due to political rea lities. But I want to look at the question of how to 
justify investment in microcomputers in schools later. 

The authors' definition of humanities covers a lot of ground. Added to that is the importance they attach to 
the development of language across the cirriculum. Their idea seems to be that what is good for language arts 
is good for the whole curriculum , and using computers in language arts is a good thing because it might 
stimulate basic changes in how language i taught across the curriculum. In that sense they are at one with 
Seymour Pappert who claims that experience with computer languages li ke LOGO can profoundly alter what 
children gain from their time at school, or with Ontario computer guideline writers who think that se lf-concept 
will be enhanced through computer studies. 




