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discover which regularities are con tingent and which necessary. If they are truly empirica/regularities, then there 
cannot be any a priori way of determining which regularities are which. This argues fo r more eclecticism in 
empirical research than Egan seems prepared to countenance as educationally valuable . 

If, however, Egan means that contingent environmental factors are the loci of "constraints", in hi s phrase 
''constrai nts on our nature '', then it is difficult to see how his sy llog ism has any force since he would not then be 
talking about constraints on our nature, as such, but simply constraints simpliciter - which might have little or 
nothing to do with "our nature". Indeed , on thi s interpretation, talking about "our nature" at all is more of a 
hindrance than a he lp in the di scuss ion because what constitutes a " constraint " in any given instance could be 
something mere ly accidental , or fl eeting, or idiosyncratic to one individual, but not necessarily generalisable. 
On thi s interpretati on, that is, the flood-gates are open as to what could count as a "constraint " : presumably, 
only some sub-set of all possib le constraints wou ld be educat ionally or psychologically important. But which are 
these? To answer: " those which constrain our nature'', is merely to return us to the question again, what does 
"constraints on our nature" mean? 

Moreover , if Egan means to include contingent environ mental fac tors in what might constra in us (i.e. 
constrain learning), then it is difficult to understand his justification for charg ing: 

If we allow [culture-specific regularities] to suggest implications fo r educational practice we commit the 
psychological fa llacy- allowing a description of something contingent on past forms of cultu ral initiation to 
constrai n our prescriptions for the future. (p .1 37) 

On the latter interpretat ion of "constraints on our nature'', however, " contingent forms of cultura l initiation' ' 
is prec ise ly the source of those kinds of constraints which it is supposed to be psychology's job to discover? On 
this interpretation of the phrase "constraints on our nature", then, Egan would be committing his own so-called 
"fallacy''. I therefore think the fo rmer interpretation of hi s meaning is closer to hi s intended mark since the latter 
interpretation leads to fl agrant inconsistency. 

In sum, there is much in this book that is illuminating and much that is confused. But all of it is provocative and 
interesting to read. 

John E. McPeck 
The University of Western Ontario 

Gumbert, Edgar B. , Different People: Studies in Ethnicity and Education, Atlanta , Georgia: 
Center fo r Cross-Cu ltural Education , Georgia State University , 1983. 49 pp. , $5.00(U.S .). 

Ethnicity has become again a popular theme among scholars and the public at large. These concerns and 
interests have given birth to numerous books and articles. The book under review here is one of many; it gathers 
papers which were originally lectures at Georgia State University. Thus, as in many ed ited works , one can find a 
very general common thread , but very little in terms of theoretical analysis. Except fo r the introducti on, which 
attempts an analysi s and a linking of the different papers , one finds here three different units on di fferent topics , 
and no general comparison . We shall try to review these different articles. 

The introduction by the editor stresses that increased knowledge and understanding will help make ethnic 
societies work , but that racism is still prevalent. A second part underlines the di versity of the ethnic phenomenon , 
mentioning the politica l and economic concerns as well as power and authority relations. Unfortunately, there is 
no analysis and the examples given are high ly contestable . For instance , it is mentioned that " the over one 
million pieds noirs who entered France from Algeria after it ga ined its independence in 1962 were as despised by 
the metropolitan French as the Algerian or Moroccan immigrant workers who came later." There is no proof of 
this, and what struck sociologists has been the fac t that, after a few tensions , the pieds noirs settled and were 
accepted in France, to the exten t that their group identity is now , twenty years later, a fo lkloric and unimportant 
characteristic . Returned pieds noirs were never assass inated and rarely aggressed , contrarily to the North African 
immigrant workers . A third part presents the general context of the immigration of workers , stress ing that these 
workers are not immigrants settling down and are " judged by the distance they keep from the host cu lture." This 
is an interesting idea, but should be given some proof. A brief review of the race issues in Britain and then of the 
U.S . immigration policies and the most recent waves of refugees are briefly mentioned . In Education , the 
"identity seekers" movement in the U.S., initiated by Blacks, has transformed the prevalent ass imilationist 
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views to a more diverse approach , some stressing cultural and lingui stic identi ti es. It is unfortunate that a deeper 
analysis is not offered . Moreover, some parts of thi s article smack of " blaming the victim ." Thus, when the 
author writes that " immigration is no longer a problem," he takes the point of view of the host countries: for 
many people in Third World countries , the closing of the gates has created a severe economic problem . Worse, 
perhaps, for thi s rev iewer, is the mention of the problems " English-speaking Canada has with the French­
speaking minority in Quebec " : (p. 11 ) the problems have more often been the erad ication of the rights of the 
French during the hi story of the Canad ian confederation, and the minority position of French speakers both in the 
country as a whole and in Quebec, where they constitute 80% of the population of the province. Although this 
reviewer is a francophone, he is not of French-Canadian bac kground , and he cannot help but underline this 
biased view of the Canadian situation. One might consider that English-Canadians have constituted a problem 
for French Canadians. There are also a few minor errors: " les emigres" (p.7) onl y designates , as a term , people 
leaving France, and usuall y refers to the ari stocrats and royali sts who fled during the French revolution. " Les 
deracines,'' the title of a novel by Maurice Barres describing that group , refers to the people who left Alsace and 
a part of Lorraine which became German in 1870. The standard term used both by researchers and administrators 
in France is " trava illcurs immigres. " 

This introduction is rather too descripti ve, and contains several flaws. It also gives a fee ling that the immigrant 
workers and the ethnic groups are problems for the ho t countries , but it does not give any indicat ion of the 
responses of these groups. Immigrant workers groups and ethnic minori ties have organ ized and have taken action 
to protect their cultu ra l heritage, thei r language, and to fight against racism . Except for Black Americans, th is is 
barely analyzed. 

The first conference, given by Lung-chang Young, deals wi th the issues of " Identity , Confl ict and Survival 
Mechanisms for Asian Americans" . ll stresses the variety of that group , and it s small number ( 1.6% of the U.S. 
population) . It also presents a typology of cu ltural ident ification, opposing the " traditionalist " (who are, 
accordi ng to the author " regretably unassimilable " from the point of view of the host society" [p.23]) , the 
ass imilationists, on the other end of the spectrum , and a new group of '•identity seekers'' (co llege students from 
the 60 's and 70 's, who have built a new identity from thei r li fe in the ethnic ghetto and their parents' culture of 
origin). The acc ulturation process is then desc ribed , stress ing what seems to be very common among ethnic 
groups in immigration soc ieties, i.e . that , while acculturation progresses, it is complemented with a return to the 
culture of the ancestors. Different types of conflicts are analyzed: conflicts between generat ions , conflicts wi thin 
the group itself, and conflicts with other groups. Different types of explanati ons, and particularly an examination 
of ethnic competition , are presented . Survi val mechanisms of the group include intergenerational mobili ty and 
different types of community development, which are briefly presented . Some questions, such as fo r instance the 
reasons why As ian children are often very successful in school, or differences between different Asian groups, 
are barely touched upon, but the articl e gives a pretty good overv iew of some of the issues facing the Asian 
groups in the U.S. 

An art icle by Helen I. Safa dea ls with Caribbean migration to the United States ; it notes that this migration and 
the problems of assi milation of the e new immigrants is causing "great alarm," without really mentioning that 
thi s "alarm " ha been interpreted by many racists as a proof these immigrants should be refused entry. The 
article examines if the theory of cultu ra l assimilation is applicable to Caribbean immigrants and the process of 
ethnic revitali zation among these people. Some facto rs affecting assimi lation in the U.S . are, according to the 
author, the volume of Caribbean migrati on and its settlement , racial fac tors, the social class of the migrant 
population , its political status and the economic structure of U.S. soc iety. Groups of immigrants, espec ially 
Cubans and Haitians of different classes are compared . Prospects for assi milati on, both structural and cultural , 
are analyzed as well as alternati ve modes of incorporation . A description of the heterogeneity of different modes 
of assimilation and/ ethnic cultu ral and structural maintenance is u ed a a case example. A conclusion 
summarizes previous elements, such as the relationship between cultu ral identity, ass imilation and socio­
economic mobility and comments upon different actions by minority groups, such as separation or ethnic 
pluralism as opposed to the trad itional integrative ass imilationist views. The enc lave theory , stress ing cultural 
identity and analyzing the group ' s survival by its forming an enclave in the host soc iety , is mentioned , but it is 
stressed that only the analys is of second generation groups can prove or disprove it and that the Caribbean 
migration is too young. The article offers interesting data and interpretations, especially as far as the Cubans are 
concerned , but it is much less analytica l for the Haitians. It also lacks concrete examples such as , for instance , 
differences in behavior in different ocia l c lass groups or analysis of critica l incidents or presentation of some of 
the types of ethnic organi zations. The author seems to have lacked space when she only alludes to these but 
indicates several paths which could be fo llowed. 

The last art icle in the books deals with British policies as they relate to race and education, from the I 960 's to 
the I 970 's. The minority situation of Blacks in Britain is briefly addressed : discrimination, rac ism and 
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unemploy ment are stressed , as we ll as race riots as an answer. The British policies are presented as contradictory: 
they include antidi criminatory leg islation, but also de finitions of blackness which, parti cul arl y in the domain of 
immigration , lega li ze harassment. The different laws governing immigration in Britai n are analyzed and 
compared with immigration in other European countri es after W.W. II. Racism in Britain is analyzed in terms of 
the general politica l structure of British society: a kind of brokerage between the state and the people created a 
consensus , but at the expense of minority and individual rights. Legislat ion cont rols immigration, on the one 
hand , but on the other hand recent laws and programs to allev iate the plight of rac ial minorities have not stopped 
the growth of rac ism. In the field of education , immigrant children were first perce ived as mak ing problems and 
assimilation was the policy in the I 960's. In the I 970 's, minority chi ldren were studied and it was di scovered that 
their educational achievement was much lower than that of indigenous wh ite children. The author then rev iew 
the West German experience for comparative purposes; he then returns to general issues in Britain , such as 
teacher preparation, curriculum changes , teachers ' at titudes and the fac t that many rac ial minority children li ve 
in the inner city and attend lower c lass schools. The author anal yzes the different policies and prac tices as 
osci ll ating from remedial to multicultural and anti-di sc riminatory ; he also stresses that minority groups have 
been very patient with the state of things. On the who le , thi s article gives an interesting account of the lack of 
policies and the hesi tations of the different leve ls of government and education, but its shortness does not give 
room for further indepth compari sons with other soc ieti es and between groups in Britain . 

On the whole , thi s book includes many in formati ve elements; its foc us on education i ometi mes rather 
limited , but it also provides some socio logical analysis of the genera l state of ethn ic and race relations in wh ich 
educational issues ari se . Bes ides the efforts of the editor, it does not offer a genera l theoret ica l and methodologica l 
framework, or directions towards an integration of the different texts and the issues they present. It usefulness for 
educators will come from general information on several case studies . 

Michel Laferriere , 
McGill Universi ty 

Roberts, Tessa, Child Management in the Primary School, Winchester , M ass.: Allen Unwin , 
Inc. 1983. 106 pp . $19.S0(U .S.) . 

Tessa Roberts ' book is about management in the primary and elementary schoo l. It could be casually and too 
easily class ified as a practical book, fo r contained between the covers are numerous strateg ies for how to manage 
children and young adolescents. However , it is more than that. Child Management in the Primary School offers 
some reorientation to the question of what is customarily and unfortunately called child or classroom di scipline. 
This reorientation is the more significant contribution of Roberts' timely , thoughtful and often enterta ining piece 
of work . 

Proper management , to Roberts, is a necessary constituent of a classroom setting that is characterized by 
effective teaching and producti ve learning. A managed setting is one in which there is order , a Zeitgeist 
conducive to teaching and learning, and leadership. 

It simply makes good practical sense to have properly managed classrooms. In such classrooms, effective 
teaching is poss ible. However, Roberts also argues that managing children is part of a teacher' moral duty . 
Primary and elementary aged chi ldren are immature and cannot conceivably see what may be in the ir own best, 
long-term interests , and external control is necessary to the deve lopment of their sense of autonomy. Roberts, 
nonetheless, does not entertain any considerat ion of the relationship between autonomy and rational thought. It is 
unfortunate that she fai led to justify the development of a child 's sense of autonomy to se lf-di sc ipline which she 
acknowledges to include self-control, self-direction, self-reliance, and a sense of responsibility , with all of these 
simply be ing unquesti oned good ends for managing children. 

Roberts divide her remarks on the principles of and conditions fo r managed c lassroom settings which 
constitute the bulk of her work into nine chapters. She di scusses, first , the problems associated with establishing 
a constitution that describes and determines how classroom decisions are to be made and how the rul es implicit in 
those dec isions are to be enforced . Next , she considers the role of rewards and punishments and how they affect 
teacher-student rel ations in the classroom. Third , Roberts examines the rel ationship between the physical 
environment and an effective ly managed classroom setting . Fourth , she addresses the question of how to keep 
students' 'on task '' as it were in the c lassroom. Fifth , she considers the role of the student peer group in forming 
the classroom 's constitution , and how it should participate in its operationalization . Roberts then identifies three 




