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values and traditions that have made Manitoba what it is today will be transmi tted along wi th the ski ll s , 
knowledge and ability to function in a rapidly changing technological soc iety . These last two chapters 
introduce the reader to more recent and intriguing developments in Manitoba and beg for further detail and 
analys is. The authors have whetted our appetites, certainly not satiated them . 

The inclusion of higher education in thi s hi story is a welcome change linking the vari ous levels of education 
and ac knowledging the universities as one aspect of the public educational system. However, the relationship 
among these leve ls needs to be examined much more closely. Included in the text are some delightful 
photographs which add to the story, lists of all the premiers, ministers of education and Catholic and Protestant 
supe rintendents - a handy refe rence. The tex t also contains a select bibliography, which, together with the 
foot notes , provides a comprehensive reading of the available sources . As Gregor and Wilson summari ze, 

" Manitoba's hi story has been a microcosm of the Canadian dilemma: the conflicting claims of the two 
founding cultures , of the Nati ve peoples , and of the numerous , and various ethnic groups who fo llowed. 
Manitoba's efforts to reconcile those claims with in an educational system which must also answer the 
legitimate expectations, social , economic and per onal, of the indiv idual and the larger soc iety , provides 
va luable insights into how the nation can address its complex and challenging fu ture. " (p . 158). 

This book is one sma ll step in that direction. 

Nancy M. Sheehan 
The Universi ty of Calgary 

Po llock, Linda A. Forgotten Children: Parent-Child Relations from 1500 to 1900. Cambridge: 

C a mbridge University Press , 1983 , xi + 334 pp ., $ 16 .95 U.S. (pape r) . 

Jn Forgotten Children, Linda Pollock asks whether a history of chi ldhood is possible . Her answer is the 
fo llowing admonition: 

If . . all the sources of ev idence which are available were analysed separate ly, with full awareness of the 
problems pertaining to each source, and in bulk, then the prevalence of various att itudes to children and 
various child-rearing methods through the centuries would be revealed . Once this had been done, all the 
sources could be looked at together , a synthesis attempted , and in that way a more accurate history of 
childhood could be written than has been achieved hitherto (p . 67). 

If that observation sums up the mai n intent of Pollock's study (and I believe it doe ), then Forgotten Children is 
a fascinating book for reasons I doubt that she had in mind . 

" ls a hi story of childhood possible?" is a quest ion profoundly di sturbing to historians of chi ldhood. As a 
sometime practitioner, I too have a stake in any answer. If Pollock's question is whether it is possible to know 
hi storical childhood experiences directly, my conclusion is that we cannot. Pollock ' s work demonstrates why, 
although it is theoreticall y possible in the sense that it is conceivable , the quest is practically impossible or 
better yet not worth the effort . However, before addressing the issue of whether a history of childhood is 
poss ible, I wi ll discuss some troublesome qualities in the book. 

I found the book replete with amazing statements. First, a few examples will suffice. Pollock cites the 
assertion by Stephen Brobeck that writers of advice manuals who are not parents " may not even have 
perce ived behavioural and cultural patterns accurately . " (p . 44). What can one say about such anti-intellectual 
twaddle? Second , at the conclusion of a summary of contemporary studies of child abuse, Pollock observed 
that ev idence "demonstrated that child abuse does not occur in a normal parent-child re lationship ; but because 
there is something lack ing in the relationship." (p . 4 1 ). Besides being a tautology, the statement runs afoul of 
Pollock' s conclusion that there is no requirement that " past soc ieties should have regarded children in the 
same way as Western society today." Let us assume that it is empirica ll y demonstrated that ch ildren in 
eighteenth century England were reared in a much harsher manner than in mid-twentieth century . Given 
Pollock ' s statement, we may not necessarily characteri ze their treatment as abusive and ye t we could detect a 
qualitative di ffe rence in parental behaviour (and sentiment?). To see differences between our world and the 
worlds of past historical actors is not to hold the past in contempt. What Pollock lacks is what Bernard Bai lyn 
has ca lled the hi storian's instinct, i.e. , " the belief ... that the elements of her world might not have ex isted at 
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all for others, might in fac t have been inconceivable to them, and that the rea l task is to desc ribe the dawning of 
idea and the creation of forms - surprising, strange, and awkward then , however fam iliar they may have 
become since - in response to the changing demands of circumstances" (Educ11tion in the Forming of 
American Society I 960, p. I 0). Third, in discuss ing the relati ve lack of advice in Ame rican diaries , Pollock 
suggests the answer might be that Americans "as emigrants to a new land would be less able to help their 
children. " (p. I I 3) . Was everyone in colonial America an emigrant? Fourth , there are a series of odd 
references to Americans. Amos Bronson Alcott is cited as Amos Alcott instead of the customary Bronson 
Alcott and James Fenimore Cooper as Feni more Cooper. Finall y, Pollock has a quotation from Louisa May 
A/coll . Her Li fe. Letters and Joumal, which suggests that Alcott was a mother (p . 173). 

S ince Pollock relies on primary ev idence, diaries and autobiographies , the odd statements and infere nces 
raise erious questions about her use of other materials. Ind ividually such errors or mistakes are trifl ing but in 
bulk they suggest that we should proceed with care . However, I wi ll now retu rn to whether Pollock ' s study 
demonstrates that a history of childhood is possible . 

A more significant problem is cau ed by Pollock's narrow view of the statement " with fu ll awareness of the 
problems pertaini ng to each source. ' ' In the discuss ion prior to the statement , Pollock cites the work of Alan 
Macfarlane as a model because he has "concentrated on primary documents and investigated them in a 
systematic manner. '' She then goe on to observe (did Macfarlane fa il here?) that '' unless the whole document 
has been analysed, it is impossible to ascertain whether or not any particular acti on, statement or attitude was 
typical of the person concerned." If Pollock is correct in say ing that " pare nt-child interaction is a continuous 
process, not a series of isolated events,'' then the documents must be seen as part of history and not as iso lated 
art ifac ts. Thus the researcher must be knowledgeable about the cultural and historica l context of the documents 
bei ng analyzed. It is this point that I fo und gravely lack ing in Pollock ' s d iscussion of some of the American 

fig ures in her study. In a grand case of reductioni sm , she treats all hi storical actors as if the context of the ir 
lives and historical moment do not count. Here is a case of stripping away the ind ividual to leave us wi th 
uni form elements. Th is rampant sc ienti sm creates a sense of unreali ty while readi ng what appears to be a very 
careful piece of scholarship. This is said because Pollock makes a strenuous effort to criticize the work of those 
historians who have argued that specific periods in European soc iety have manifested harsh or indifferent 
attitudes toward children . Indeed , she charged them with hav ing created a myth based on an "over-hasty 
read ing, a burn ing desire to fi nd material to support the thesis and a wil fu l misinterpretation of ev idence' ' (p . 
27 1 ). Of course, one can fi nd similar instances in Forgotten Children: a conflating of Engli sh and New 
England puritans (p . 14); the misunderstanding of de Mause (p. 42) ; a muddled use of the concept of childhood 
(p . 48); favourable recounting of authors who agree with her views (p. 50); a limited reading of Rousseau and 
Locke (p . 120); equating indi ffere nce with crue lty (p . 125); and an un wi llingness to ack nowledge degrees of 
behav iour and sentiment (p. 14 1) . 

On fi rst reading , there is the temptation to understand Pollock's pos ition as one arg uing for the un ilinear, 
unchanging nature of parent-child re lations, and perhaps, insisting on the centra lity of sc ientific and technolog­
ical advance as an explanation of apparent changes in att itudes and values . An example is the growing body of 
legislation protec ting children in the nineteenth and twent ieth centuries, which she sees as the result of 
industri alization and urbanization that put children at risk in new ways (pp. 6 1-63) . Thus, the legis lation and , 
of course, the voluntary work are mere ly the expression of ancient, deeply held values in western societies that 
are brought to bear on new problems. In read ing Forgollen Children, one has the sense of watching a great 
plain of ex istence where centuries and communities ex ist in a non-temporal world and where parents and 
children are playing out their lives. Do we then have an odd form of whig history in which protection gets 
better because the objective cond itions get worse? 

If we are to take Pollock's admonition seriously , what is one to say about the fac t that in the discuss ion of 
d isc ipline in schools (pp . I 88- I 99) there is no reference to school records or secondary literature that surely 
must have more data about school life , including discipl ine and punishment , than diar ies and memoirs? Of 
course, her neg lect of school documents is not surpri sing given her contempuous d ismissa l of the significance 
of schooling generally. Pollock 's fa ilure to analyze the ro le of schooling in creating a modern concept of 
ch ildren is a serious fa iling and her lack of fam iliarity wi th modern studies of education and schooling, 
particul arly the work of contemporary philosophers of education led her into confusing di scipline and punish­
ment in her d iscussion. 



The Joumal of Educariona/ Though! , Vol. I 9, No. 3, December I 985 265 

Despite all its flaws , I heartil y recomrnend this book to all students of the history of childhood because it 
raises, intent ionall y or not, the questions that must be addressed both professionally as practitioners and 
intellectually as members of a cornmunity of discourse. The questions require ernpirica l and conceptual 
investigations. We will not establish the truth but we should be able to clean up some muddy thinking and 
sloppy uses of ev idence. 

R.L. Schnell 
The Uni versity of Calgary 

Wilson, J. Donald (Eds. ). An imperfect Past: Education and Society in Canadian History. Van­
couver: Centre for the Study of Cun-icu lum and Instruction, University of British Columbia, 1984, 
218 pp. , $ 10.00 . 

One would like to express some enthusiasm for a new publication in the fi eld of Canadian educational 
history , such material be ing in short supply. But thi s particular volurne serves little purpose at this time, save 
as a reminder to the participants of a few pleasant days spent at the West Coast in 1983. It is diffi cult to see 
Wilson 's vo lume being used as a c lassroom textbook: the papers are much too limited in scope to hold the 
interest of the average university undergraduate . Physica ll y , the book is ne ither att ractive nor sturdy: the 
binding cannot stand much handling and the printed page is not kind to the eye . And why thi s fi xation on 
long-winded titles? Can we not have something quite ordi nary and straight-forward , such as Simon does with 
hi s. "Can Education Change Society?" Wil son's" Int roduction" is not all that he lpful either. Why a repetitive 
prev iew of each paper , as if the reader brings no bac kground whatever to these essays? Let us get one thing 
c lear at the outset: this book will be read only by those already in the discipline. even though the editor holds 
out much greater promise for it. 

The finest work in the co ll ecti on , head and shoulders above the others , is the wide-ra ngi ng essay prepared 
by Brian Simon of Le icester Un iversity , the on ly non-Canadian contributor. It should. of course, have been 
presented first. But the book ' s edi tor choose to place hi s own " Observations on Recent Trends " at the outset. 
The first few pages in Wilson 's essay are merely a review of material which has upon occasion appeared 
elsewhere. Of real value here is Wil son's telling critique of the soc ial control thes is - so popular during the 
I 970 ' s - using appropriate examples from the British Columbian hi storica l experience to denigrate the 
overwhe lming Nineteenth Century educational bureaucracy. What is occurring, Wilson po ints out, is that 
interest has been moving away from politically tinged questions within the context of soc ial hi story , to those 
wi th ernphas is on " farni ly strategies, " as Wilson defines this category, and other related sub-fields. Wilson 
does serve hi s readership well in directing attention to where more work needs to be done in the hi story of 
education. The educational dirnensions wi thin work ing class hi story and intellectual history, for example, are 
not yet full y deve loped, he finds. Sirnon 's reminder in the essay to fo llow , of '·massive educational advanc­
es ... in the terti ary sector" (p . 32) has, as we ll , stimulated educational hi storians to exp lore these roots. Sadly, 
none of the other es ays in Wilson's new book seern 10 rnatch the criteria fo r re levance wh ich he hirnse lf has 
establi shed . 

Simon ' s essay, although somewhat out of place in this book, is important fo r the optimistic poss ibilities for 
soc ial change irnbedded in hi s analys is. He leads the reader on to a clear dernonstration of rnan ' s capacity for 
rnove rnent , for acting on the environment, transforming it ," (p. 46) all of which becomes, for the participating 
person, an educative experience. What an excellent point to commence looking at events in the hi story of 
education' Sirnon then seconds Wilson' s earlier attack against the social control thes is. It is schooling which 
gives the learne r a " modern outlook," the sc ientific, object ive view of rea lity , di spelling "magic and 
superstition." With thi s grasp of reality , rnan, Simon rerninds us, can bring about change in the environment 
and with in hirnse lf. Simon closes by calling on his li steners and readers to recognize and ri se to the potential 
whic h education offers. As one can see, thi s call for action does not fit cornfortably with those papers of a more 
comrnonplace nature yet to follow . 

In considering the content essays found within this book there are four worth describing in some depth . 

Jarnes Love ' s " Anti-American Ideology and Education Reform in I 9th Century Upper Canada ," adds no 
new or significant interpretation of ideological perspectives in its view of Upper Canada. His debatable claim 




