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research, Slav in suggests, should identify the source of the pos itive fi ndings related to non-cognitive variables. 
Are the results due to changes in the classroom incentive structure, task structure, feedback systems, authority 
processes, and/or teacher 's roles? 

Slav in concludes with a discussion of severa l unresolved issues. Variables such as specific group regards, 
task specia lization, long-term retention, scoring methods, subject spec ific ity effects and new cooperati ve 
learning methods all require further, more detailed study in relation to academic achievement. The unresolved 
issues related to intergroup relations and acceptance of mainstreamed students are associated with the generalizability 
of the effects of out-of-class relationships. Moveover, it may be that the variables that produce the effects 
observed in cross-ethnic relations are diffe rent fro m those that are important in cross-handicap relations. 
Finally, a list of seventeen theoretical and practical issues which must be resolved are listed . These issues are 
fertile ground for the creation of future research hypotheses. 

After beginning students of cooperati ve learning have read introductory texts such as The Jigsaw Classroom 
(by E. Avonson, N. Blaney , C. Stephan, J. Sikes and M. Snapp, pub lished by Sage Publicat ions in 1978) and 
Leaming Together and A lone (by D.W. Johnson and R.T. Johnson, published by Prent ice-Hall in 1975), they, 
like their more advanced colleagues, wi ll fi nd thi s volume informative and provocative . 

Daniel McDougall 
University of Calgary 

Willinsky, John . The Well-Tempered Tongue; The Politics of Standard English m the High 
School, New York: Peter Lang Publishing Inc., 1984, I 83 pp., $23 . 15 (hardcover). 

Given the current panic over academic standards and the related enthusiasm for returning to " the basics," 
John Willinksy's study of the teaching of Engli sh seems timely indeed. Against the background of recent 
soc iolingui stic and soc iological stud ies of language mastery and school achievement , Willinksy presents a case 
study of the teaching of English in a Canadian high school. A crucial feature of Wi llinsky's account is his 
intention to treat " standard English" as a soc ial fac t, to crit ically expose the social construction of the 
standard . Throughout , his investigation highlight the persistence of a politics of inequality in the face of 
recent attempts to develop an enlightened language curriculum policy based on the current state of knowledge 
in linguistics. 

Willinsky beg ins his analys is with a hi storica l overview of the emergence of standard English and its place 
in the school curriculum . The hi storical constitution of standard English as a prestige form is shown to be a 
political fact , the imposition of a definite moral order associated with the development of the nation state and 
the ri se of the bourgeoisie. The educat ional signi ficance of the prestige form is associated with the school's 
role in contributing to a more efficient division of labour in society. Willinsky notes that the attempt to expla in 
social inequality in terms of essential (or " natu ral" ) rather than socially constructed diffe rences has remained 
constant , although the locus of essential difference ha shifted . Thus during the l 960's , language replaced 
earl ier notions of intell igence and motivation as an explanation of inequality of educational outcomes, marking 
a shi ft from a biological to an environmental explanation of difference. Th is shift has posed a dilemma for 
teachers. They can no longer naively rely on the older moral posture of imposing the standard; they are to cease 
disparaging working-class English or Black English. Yet, perhaps unavoidably, they continue to insist on the 
superiority of their own way of speaking English. 

Willinsky observes that in educational literature and policymaking, this dilemma is handled through a new 
ideology of language teaching which officiall y renounces a j udgmental, correction-oriented approach in favor 
of modelling the standard against a background of linguistic neutrality and value relati vism. Non-standard 
English is no longer to be regarded as wrong; rather, it is just different. But non-standard English is also not 
what teachers exempl ify or recognize. The new ideology thus glosses over the persisting divisive effects of the 
standard 's use on academic achievement and identity formation. 

Hav ing set forth an overview of the ideological significance of standard English in both the wider culture 
and the schooling process , Will insky turns to hi s study of Engli sh instruct ion in one Nova Scotia high school. 
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What he fi nd there supports his content ion that the new linguistic sophi stication in curriculum theory and 
program deve lopment has not resolved the politics of Engli sh instruction bu t only changed the terms. What the 
teaching of English amounts to practically di ffe rs drastically in the general (non-uni versity bound) and 
academic streams. With respect to both what teachers attempt to teach and what gets learned by students , 
standard Engli sh is experienced as either an alien fo rm (by general stream students) or a confi rmation of one's 
own mastery and credibility (by academic stream students). Lingui stic neutrality notwithstanding , students 
grasp that what counts about the standard is its character as a prestige form . For both groups, the standard 
identifies what kind of speech, and therefore, which speakers, are worthy to be recognized. Preponderantly, 
non-standard , general stream speakers find themselves denied not only academic status but also a credible 
identity , and their instruction is largely g iven over to the identification and correcti on of mistakes . Academic, 
standard speakers, on the other hand , are encouraged to express themselves. Hav ing shown themselves worthy 
to be entrusted wi th the standard , they are "free to think within ideology ." In short , given the politics of 
streaming, the new , linguisticall y informed approach to E.igli sh instruction is least practicable where it should 
count the most. 

Two important infl uences appear to gu ide Willinsky's interest in language use. On the one hand , his 
approach to standard English as a socia l fact draws upon the symbolic interactionist conception of the 
development of the self: language plays a cruc ial role in the formation of identities, and thus in the poss ib ility 
of stigmatization. As with other interactionist treatments of dev iance, Willinsky tends to depict the linguistic 
deviant as the victim of invidious soc ial dynamics such as labelling. 

On the other hand , Willinsky shows enthusiasm for approaches to discourse analys is associated with recent 
French social theory. The latter deve lop investigations in which the phenomenon of language is viewed as 
decentred fro m the achievements of the self. Here, the unit of analysis is the di scursive formation, not the 
acting individual. The various sorts of lingui stic dev iance can then be viewed, with Foucault , as one among 
many di verse "effects" of the working of specific discursive practices. 

These approaches cannot easi ly be theoretica lly harmonized , since discourse theory (in its various forms) 
rejects the homocentric assumptions of interaction ism (man-the-speaking-actor) in favo ur of decentred analyses 
of discursive fo rms and practices. Willinsky has blended the earnest interactioni st concern with the victim with 
a more decentred approach to language as a fie ld of practices in which fo rmations of power/knowledge are 
produced. At the level of theory, then, Will insky's approach remains equ ivoca l. 

At the level of research design, however, a preference for experiential over structural analysis is clearly 
ev ident. Willinsky's data collec tion is attuned to the experiences of partic ipants - to their perspectives, 
intentions, reactions, and refl ections - as these become evident to him through observing classroom lesson 
activities and more particularly through conducting interviews and administering a questionnaire (in the form 
of a fill -in test). It might have been appropriate to make use of formal techniques of classroom interaction 
analysis or textual analysis , which emphas ize the social organization of knowledge and which are more in 
keeping with his interest in d iscourse theory. 

If my assessment is correct , Willinsky ' s analysis is implicated , if not ensnared , in a paradigm shift which 
affects much recent research in education, language, and culture. Yet thi s observation is not meant to detract 
from the importance of Willinsky ' s contribution. This book helps to fill a serious gap in the social analys is of 
education in Canada, which incl udes few case studie of school practice. Further, Willinsky 's work exemplifies 
the virtue of soc ial analysis which eschews the extremes of either ungrounded cultural criticism or technica l­
administrative studies which uncritically affim1 the priorities of established institutional arrangements. Unfortunately, 
the book's publication is limited to an American hardcover version. The result is a price tag which will 
preclude wide adoption fo r undergraduate education courses. This is a pity, since Willinsky's study could 
provide the centrepiece for a course segment investigating the place of language in the culture of the school. 

Peter. R. Grahame 
Trent University 




