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like a doctoral dissertation than a treatise on literacy development among the
adult population of Hubbards:

The field of semiotics, more than any other, has informed my perspective on
literacy and learning. I take from semiotics the most simple idea: as human
beings with intention, we receive and create signs that embody meaning from
the world around us. (p. 7).

Work by Kohlberg (1969), Loevinger (1976), and Perry (1970) shows moral
and ego development as a movement from simple, egocentric perceptions of
self and the world (a we/they duality) toward an understanding of relativity,
multiple perspectives on reality, and contextually tied values, understandings,
and decision making. (p. 9)

While these and other similar comments are instructive and provide the
necessary support from the research literature for her more literate comments, an
unevenness is created in which you have the ethnographic account in apparent
contrast to semiotic accounts of literacy evident in the text. More importantly,
and it is at this point where I find the book to be the weakest, the author has not
convincingly demonstrated that what has emerged from her data is of great
significance. For example, she argues that, “Literate behavior is a process of
making meaning, through signs that inform and shape the individual and the
context” (p. 135). This finding, in my view, seems to reflect something about the
process of literacy development that we have known for some time, particularly
if we accept the semiotic picture of things. Moreover, what follows represents a
set of propositions (p. 136) suggesting how schools might shift their perspective
to make schooling less an institution and more a place where one adapts
teaching to deal with the demands of the new literacy. Here, one gets the
impression that schools need to become training centers for the market place,
although I am certain that this was not the author’s intention.

While the book lacks the depth of other texts dealing with the same topic, this
is hardly surprising. I still feel that this is a very well-written book. What
Literacy and Living has to say may well be the direction literacy instruction will
take in the next decade, like it or not. For the author, it represents the beginning
of what promises to be a very productive career.

George Labercane
University of Calgary

Boberg, A.L. (Ed.). (1988). Exploring the teaching milieu.
Calgary: Detselig Enterprises, 160 pp., $17.95 (softcover).

This book is a collection of 11 essays intended primarily for undergraduates in
teacher education. The collection is meant to provide beginning students of
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education with an understanding of “the complexity of schools and the multiple
forces that impinge upon the activity of teaching” (editor’s preface). The book
depicts, from a considerable variety of perspectives, the social and historical
context for the teacher’s role within schooling practices. The essays touch upon
the history of schooling in North America, “effective schools” research, the
political nature of contemporary schooling, concepts of professionalism and
teacher authority, the problematic aspects of stereotyping, multicultural
education and the “culturally different child,” the ambiguities of “alternative
schooling” — public and private, and the political economy of apathy and
hostility in compulsory, mass schooling.

The diversity of the book’s content is one of its most stimulating features but,
in some respects, it is also a weakness — there is no integrated thesis, coherent
theme, or basic argument which informs the several essays beyond the editor’s
declaration in the preface: “The general objective of this collection of essays is
to provide students in introductory courses in education with broader
understanding of schooling and the complexity of issues due to the fact that
public education is now being shaped by a variety of powerful influences
including parents.” It is somewhat curious that the editor suggests that the
reason for the current complexity of issues is that “public education is now being
shaped by a variety of powerful influences including parents” (emphasis mine).
That social forces shape schooling is hardly a peculiarity of recent times.
Beginning undergraduates ought not be left with this impression. Happily, they
will not be, thanks especially to the introductory historical pieces in the
collection by MacDonald and Sheehan.

The first essay, Robert MacDonald’s, “Evolution of Mass Schooling,” is the
most comprehensive chapter attempted. The burden to characterize the several
social forces involved in the development and expansion of mass schooling in
North America is probably too heavy for one writer in one short essay.
Superficiality is, therefore, inevitable but also unfortunate. Thus, MacDonald
observes that “the Canadian experience” in the development of schooling “both
parallels and differs from the American” yet this important generalization gets
no serious discussion. Similarly Nancy Sheehan’s essay, “The Origins and
Development of Schooling in Canada,” attempts a difficult task — to highlight
particular schooling developments in mid-nineteenth century Ontario so as to
signify the general lines of schooling development elsewhere in Canada,
especially in the West. In large measure, this difficult task is achieved and the
merits of this chapter lie in three areas: her characterization of public common
schooling as it emerged in Ontario in the 1840s as a Canadian archetype —
”Christian, universal, free, compulsory and practical” (p. 20); her resumé of the
major arguments for and against free public schooling (which undergraduates
will find surprising); and her suggestion that many of the “controversies,
arguments, successes, and failures that the educational system in Canada has
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John McNeill’s “Authority and Discipline in Schooling” and Pat Clifford’s
“Teachers as Professionals” can perhaps be seen as addressing a common
theme—the sources and nature of professional authority in schools. McNeill’s
essay focuses on two important questions: “What kind of authority do teachers
possess as teachers and what is the basis of this authority?” (p. 64). His answer
is inspired by and rests upon distinctions favored by R.S. Peters in his Ethics
and Education. “Thus we see in the case of teaching that being an authority is
fundamental to being in authority” (p. 66-67) McNeill says. He explores this
relationship with sufficient depth and illustration to make evident the necessity
for teachers to possess both social authority—the power of appointed position—
and epistemological authority—the power of expert knowledge. But his
discussion of discipline in schooling seems incomplete and not well-connected
to his earlier analysis though his opening statements seem to intend this
connection. Nevertheless, this essay is an important reminder of the necessity
for future teachers to know and understand the social nature of their mandate
and the intellectual justifications for their formal leadership in schools.

Pat Clifford’s essay is perhaps the most refreshing piece in the collection. In
large part, this is because of her serious effort “to approach the utterly familiar
in new ways” (p. 73) both by a discussion of probing questions of her own and
by her exploration of novel conceptions of professionalism expressed by Hoyle
and Stenhouse. In several short scenarios and vignettes with accompanying
commentary, Clifford shows convincingly that teaching competence is not a
single set of attributes, that survival issues are paramount for beginners, that not
all experienced teachers give educationally sound advice and that the way
teachers decide to handle situations “will have very little to do with practicality
and almost everything to do with the teacher’s values and assumptions about
human nature” (p. 79). These are important realizations for undergraduates to
achieve in their search for answers to the questions, “What is teaching all
about?” [and] “What, indeed, makes it a profession at all?” (p. 73). While
Clifford leaves unexplored the complex issues of “interest and welfare” in her
own test of professionalism — “to do best whatever will best serve the child’s
interest and welfare” (p. 82), her whole essay serves well the audience to which
it is directed.

Miller’s “Politics and the Teacher” seems to stand alone as a brief treatment
of how certain political issues might be of concern to teachers, how “current
trends have presently made public education even more intensely political” (p.
58) and, given that teachers are public servants, how “the conditions and nature
of their work will continue to be matters of public concern and political
controversy” (p. 58). The public control of credentials, curricular content,
salaries, and school closure are Miller’s illustrations of these generalizations and
undergraduates will have no difficulty appreciating the political vulnerabilities
for teachers in such issues.
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Exploring the Teaching Milieu is a useful addition to the growing number of
books directed to a Canadian undergraduate audience interested in teaching and
schooling. Compared to Social Change and Education in Canada by Ghosh and
Ray, it is neither as substantial nor as obviously thematic; compared to Essays
on Canadian Education by Kach et al., it covers some similar topical ground,
notably in Canadian educational histery, multiculturalism, and multicultural
education. The undergraduate reader who can ignore a few errors of punctuation
and usage (“irregardless,” p. 20 and “impacted,” p. 91 are the most annoying of
the latter) will find Boberg’s collection a reasonably stimulating exploration of
the context of teaching. A careful reading of the whole book will show clearly
the entanglement of society, schooling, and teaching and the pervasiveness of
cultural, political, and philosophical questions in any effort to understand
teaching authority and schooling practice.

John C. Long
University of Manitoba
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Many North American educators are familiar with Conscientization but
Sarvodaya is new to the literature. This book compares Gandhi’s political,
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