
CanadianJournaI of Counselling/Revue Canadienne de Counseling/1991, V o l . 25:2 97 

Empowering the Liberal Arts Student with 
Personal Flexibility for the World of Work 

Sharon D. Crozier 
University of Calgary 

Abstract 

A series of six Career/Life Planning Modules was designed specifically to facilitate university 
students' concept of themselves as "active agents" in the career planning process. O n e of the 
workshops, in the series 'Translating a Degree into an Occupation", assists graduating Liberal 
Arts students to understand the unique skills and personal attributes they bring to the world 
of work. Assisting students to understand their potential in the world of work and how to 
manage their careers successfully is counselling for personal flexibility. 

R é s u m é 

U n e série de six modules de planification de vie et c a r r i è r e a é té c o n ç u e s p é c i f i q u e m e n t pour 
faciliter le concept de soi des é tudiants universitaires comme "agents actifs" dans le processus 
de la planification de car r iè r e . L ' u n des ateliers, dans la série "Traduire un d i p l ô m e en une 
occupation", aide les é tudiants finissants à comprendre les c o m p é t e n c e s part iculières et les 
attributs personnels qu'ils apporteront dans le monde du travail. Aider les é tudiants à 
comprendre leur potentiel dans le monde d u travail et g é r e r leur propre c a r r i è r e avec succès , 
c'est là une orientation pour une souplesse personnelle. 

T h e w o r l d o f work is c h a n g i n g rapidly . W e are now i n the i n f o r m a t i o n 
age. Futurists discuss the n e e d for f lexibi l i ty , adaptabil i ty, a n d g o o d trans­
ferable skills. Individuals can expect to change their jobs a n d even the i r 
occupat ions a n u m b e r o f t imes d u r i n g their l i fe t ime. L i b e r a l A r t s students 
have the abil it ies that futurists are h i g h l i g h t i n g but they d o not u n d e r s t a n d 
this a n d d o not recognize h o w these can be marketable in today's e c o n o m y 
(DeCoster , 1985). L i b e r a l A r t s students also have great flexibility i n the 
variety o f o c c u p a t i o n a l fields they can move in to yet they d o not see h o w 
this w i l l be valuable to t h e m i n their future w o r l d of w o r k . 

A scries o f C a r e e r / L i f e P l a n n i n g M o d u l e s have been d e v e l o p e d at the 
Universi ty o f Calgary des igned specif ical ly to facilitate the students ' c o n c e p t 
o f themselves as "active agents" i n the career p l a n n i n g process. T h e f o u r t h 
M o d u l e in the series," T r a n s l a t i n g a Degree i n t o an O c c u p a t i o n " , has b e e n 
deve loped to assist g r a d u a t i n g students in u n d e r s t a n d i n g the u n i q u e skil ls 
and personal attributes they present as an employee o r as an e n t r e p r e n e u r 
and to assist students i n focus ing their career objectives. L i b e r a l A r t s 
students, i n part icular , have par t ic ipated extensively i n this w o r k s h o p 
d u r i n g the past four years that it has been of fered . 

T h e theoret ical u n d e r p i n n i n g s o f the C a r e e r / L i f e P l a n n i n g M o d u l e s w i l l 
be presented w i t h an overview o f the M o d u l e Series. T h e n M o d u l e F o u r 
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w i l l be focused o n , g iv ing an out l ine o f the process a n d the content o f the 
m o d u l e . 

CAREER/LJFE PLANNING MODULES 

Theoretical Underpinnings 

A g u i d i n g r u l e for the d e v e l o p m e n t o f the m o d u l e s was that they s h o u l d 
be soundly based in theory ( Johnson & Figler , 1986). A n extensive 
l i terature review was u n d e r t a k e n regard ing c u r r e n t postsecondary career 
p l a n n i n g programs . J o h n s o n & Figler (1986) conta ins the most extensive 
overview but it is n o t e d that many of the p r o g r a m s involve b r i e f 
intervent ions a n d d o n o t incorpora te the d e v e l o p m e n t a l d i m e n s i o n o f 
career p l a n n i n g . 

Super ' s (1957, 1980) theory was chosen as the basis for the C a r e e r / L i f e 
P l a n n i n g M o d u l e series because it allows for the p r o v i s i o n o f a compre ­
hensive, integrated, a n d innovative program that can serve the diverse 
needs o f the a d u l t p o p u l a t i o n that post-secondary c o u n s e l l i n g departments 
are responsib le to. B r o w n , Brooks a n d associates (1984) c o m m e n t i n their 
text reviewing career theory that, "Super 's theory is the most compre ­
hensive o f those presented to date" (p. 327). S u p e r labels the various 
c o m p o n e n t s o f his theory as di f ferent ia l -developmental -socia l -pheno-
m e n o l o g i c a l . S u p e r (1980) has a d d e d a life-space, l ife-span d i m e n s i o n to 
his theory. A br ie f review o f the c o m p o n e n t s o f Super ' s theory w i l l d e m o n ­
strate h o w these constructs u n d e r l i e the structure o f the modules . 

T h e d i f ferent ia l c o m p o n e n t o f Super 's theory involves the concept that 
i n d i v i d u a l s are u n i q u e a n d possess dif ferent abi l i t ies , interests, a n d 
personali t ies . C o r r e s p o n d i n g l y , occupat ions requi re di f ferent patterns o f 
abil i t ies, interests, a n d personal characteristics. Ind iv idua ls w i l l be better 
suited to d i f ferent occupat ions a l though a l l ind iv idua ls are also 
m u l t i p o t e n t i a l a n d c o u l d be equally happy in a variety o f occupat ions . T h i s 
construct is p r o m i n e n t i n the m o d u l e s as students learn m o r e about 
themselves a n d about suitable educat iona l programs, o c c u p a t i o n a l fields, 
a n d jobs . T h e process o f m a t c h i n g t h o u g h is n o t presented as a once-in-a-
l i fe t ime event but rather as a r e o c c u r r i n g p h e n o m e n o n i n the process o f 
career d e v e l o p m e n t . 

T h e d e v e l o p m e n t a l c o m p o n e n t o f Super 's theory views vocat ional 
d e v e l o p m e n t as one aspect o f the overal l process o f h u m a n deve lopment . 
T h e i n d i v i d u a l is seen as progressing t h r o u g h a series o f career 
d e v e l o p m e n t stages, each with a specific set of goals a n d tasks that need to 
be a c c o m p l i s h e d . Individuals b e c o m e m o r e career mature as they progress 
t h r o u g h the stages. Factors w h i c h are assessed to d e t e r m i n e career 
maturi ty i n c l u d e : Dlanfulness. exploratory attitudes, d e c i s i o n - m a k i n s skills. 
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i n f o r m a t i o n about occupat ions a n d other life roles, a n d rea l i sm (Crites, 
1978; Super , 1984). Super (1980) has a d d e d the concept o f r e c y c l i n g to his 
deve lopmenta l c o m p o n e n t so that the stages are not viewed as b e i n g r ig id ly 
associated wi th part icular ages but allows for individuals w h o exper ience 
o c c u p a t i o n a l changes in their career paths. In the m o d u l e s students learn 
about the stages o f career deve lopment , they explore their stage o f career 
deve lopment , and they c o m e to the u n d e r s t a n d i n g that this w i l l be a 
process t h r o u g h o u t their l i fe t ime. T h e m o d u l e s themselves have a 
d e v e l o p m e n t a l f ramework by showing students that careers are bui l t 
t h r o u g h a series of decis ions. Students face three major types o f career 
decisions whi le at university: c h o o s i n g an educat iona l p r o g r a m , c h o o s i n g 
an occupat iona l field, a n d c h o o s i n g a j o b . These decis ions are made in a 
d e v e l o p m e n t a l sequence w i t h earl ier decisions affect ing the later decisions. 
E lements o f the later decis ions need to be recognized i n the earl ier 
dec i s ion-making process. 

T h e social aspect o f Super 's theory recognizes the i n f l u e n c e that the 
e n v i r o n m e n t , the economy, a n d the social s i tuation has on a n i n d i v i d u a l ' s 
career d e v e l o p m e n t a n d career dec i s ion-making . T h i s is one o f the weaker 
c o m p o n e n t ' s o f Super 's theory in that the dynamics o f this interact ion 
between the i n d i v i d u a l s ' social situation a n d their career d e v e l o p m e n t is 
n o t clearly o u t l i n e d (Brown et a l . , 1984). O t h e r career theories were 
ut i l ized in the d e v e l o p m e n t o f the modules to s u p p l e m e n t this c o m p o n e n t . 

T h e p h e n o m e n o l o g i c a l c o m p o n e n t deals with the re la t ionship between 
the i n d i v i d u a l ' s self-concept a n d career development . O c c u p a t i o n a l choice 
is cons idered to be a ref lect ion a n d i m p l e m e n t a t i o n o f an i n d i v i d u a l ' s 
self-concept. T h e process o f career deve lopment is also seen as an 
i n d i v i d u a l d e v e l o p i n g his/her self-concept t h r o u g h synthesis a n d 
c o m p r o m i s e . Students are encouraged t h r o u g h o u t the m o d u l e s to develop 
an awareness o f themselves a n d to apply that awareness to their career 
dec i s ion-making . It is r e c o g n i z e d that m a k i n g a career c h o i c e is an 
i m p l e m e n t a t i o n o f one 's sense o f one's self, a very e m o t i o n - l a d e n process. 
T h e discussion of feelings is facilitated in the g r o u p process a n d the 
e x p l o r a t i o n of the m e a n i n g of career in the student's self-concept is 
fostered. 

Super (1980) has recently a d d e d the life-space, life-span d i m e n s i o n to 
his already wel l established career theory. In 1976, Super p r o p o s e d an 
e x p a n d e d d e f i n i t i o n o f career w h i c h encompassed a l l the life roles across 
the indiv idual ' s l i fe t ime. T h e life-span aspect is the d e v e l o p m e n t a l c o m p o ­
n e n t of his theory w i t h a few revisions, as m e n t i o n e d earl ier . T h e life-space 
c o m p o n e n t is the concept that an indiv idual ' s lifestyle is made u p of 
various life roles a n d the impor tance that those life roles have for the 
i n d i v i d u a l . T h e salience or s ignif icance of life roles changes over an indiv i ­
dual ' s l i fet ime. Super believes it is crit ical when an i n d i v i d u a l is m a k i n g 
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a career d e c i s i o n to d e t e r m i n e the impor tance o f the various life roles a n d 
the in terre la t ionships between the life roles. T h e c o n c e p t that career 
p l a n n i n g is lifestyle p l a n n i n g is i n t r o d u c e d in the m o d u l e s a n d students 
e x a m i n e the s igni f icance various life roles h o l d for t h e m now a n d project 
in to the future . In the m o d u l e s students often ref lect o n the interact ion 
between the i r career role a n d their future lifestyle. 

O t h e r career theories have been used to s u p p l e m e n t Super ' s theory i n 
the C a r e e r / L i f e P l a n n i n g M o d u l e s . T i e d e m a n & O ' H a r a ' s (1963) 
D e c i s i o n - M a k i n g T h e o r y is i n c o r p o r a t e d i n t o the developmenta l 
c o m p o n e n t . T h i s theory provides the concept that careers are bui l t 
t h r o u g h a series o f decis ions. H o l l a n d ' s (1973) T r a i t T h e o r y is a d d e d to 
the d i f fe rent ia l c o m p o n e n t , w h i c h allows for the i n c l u s i o n o f H o l l a n d ' s 
typologies a n d their re la t ionship to various occupat ions . M i t c h e l l & 
K r u m b o l t z ' s (1984) Soc ia l L e a r n i n g Theory , offers many useful concepts 
i n the social c o m p o n e n t where Super ' s theory is weak. T h i s theory explains 
i n m o r e d e p t h the e n v i r o n m e n t a l inf luences o n a n indiv idual ' s career 
c h o i c e a n d provides many useful techniques such as m o d e l l i n g , 
s imulat ions , a n d positive re in forcement , w h i c h are ut i l i zed i n the modules . 

T h e career theories provide the C o n t e n t Goals for the M o d u l e s whereas 
two theories o f student deve lopment , C h i c k e r i n g ' s (1969) theory o f 
psychosocial d e v e l o p m e n t a n d Perry's (1970) theory o f cognitive 
d e v e l o p m e n t i n t e r p r e t e d by K n e f e l k a m p & Slepitza (1976) into a career 
context , p r o v i d e the Process Goals . O t h e r d e v e l o p m e n t a l theories e x p a n d 
the career d e v e l o p m e n t a l aspect of Super ' s theory. By i n c o r p o r a t i n g these 
two theories the c o u n s e l l o r can be aware of the psychosocial stage a n d the 
cognit ive stage o f d e v e l o p m e n t that the clients are i n a n d assist them w i t h 
fur ther d e v e l o p m e n t across these realms d u r i n g the career p l a n n i n g 
process. 

G i v e n these theoret ica l u n d e r p i n n i n g s the f o l l o w i n g are the p r i m a r y 
p r i n c i p l e s o f the C a r e e r / L i f e P l a n n i n g M o d u l e s : 

• C a r e e r p l a n n i n g is a developmenta l process, that wi l l o c c u r 
t h r o u g h o u t the l i fe t ime o f an i n d i v i d u a l . It is useful for students to be 
aware o f the stages o f career development , to k n o w the stage o f career 
d e v e l o p m e n t they are i n , a n d to unders tand the tasks o f that stage o f 
career d e v e l o p m e n t . T h e student w i l l also realize that the stages are not 
r ig id ly d e f i n e d by age a n d that they may recycle to an earl ier stage o f 
career d e v e l o p m e n t any time d u r i n g their careers. 

• S t u d e n t s w i l l u n d e r s t a n d that career d e v e l o p m e n t occurs d u r i n g their 
post-secondary p r o g r a m as they face three major career decis ions over that 
t ime, namely : c h o o s i n g a p r o g r a m of studies, c h o o s i n g o c c u p a t i o n a l fields, 
a n d c h o o s i n g a j o b . E a c h decis ion impacts on the subsequent decision a n d 
each is a step in the career dec is ion-makine process. 
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• Career p l a n n i n g skills are necessary life skills because career 
d e v e l o p m e n t is o n g o i n g t h r o u g h o u t the i n d i v i d u a l ' s l i fe t ime a n d also 
because o f the r a p i d pace o f change in the j o b market , w h i c h may force 
some i n d i v i d u a l s to make o c c u p a t i o n a l or job changes d u r i n g their career. 

• Career p l a n n i n g is lifestyle p l a n n i n g . Individuals need to cons ider 
career decis ions in the context o f their various life roles a n d the 
i m p o r t a n c e each life ro le has for them. L i f e roles change over an 
i n d i v i d u a l ' s l i fet ime so this is why C a r e e r / L i f e P l a n n i n g again needs to be 
an o n g o i n g process. A l s o due to the increase in dual-career couples a n d 
seasonal u n e m p l o y m e n t the management of one 's o c c u p a t i o n with other 
life roles is b e c o m i n g increasingly significant. 

• Cl ients are viewed as a n d assisted to become "active agents" in the 
process o f career p l a n n i n g . T h i s process is e m p o w e r i n g for individuals , 
h e l p i n g t h e m to develop a positive sense of themselves a n d bel ief that they 
can in f luence their e n v i r o n m e n t a n d create their futures. 

Overview of the Module Series 

T h e C a r e e r / L i f e P l a n n i n g M o d u l e s are designed to be taken 
sequential ly over students' four-year university p r o g r a m . T h i s t h o u g h is n o t 
an absolute r e q u i r e m e n t a n d students may, with the assistance o f a 
counsel lor , choose to d o later modules without having c o m p l e t e d the 
earl ier workshops . T h e m o d u l e format offers d ie presentat ion o f discreet 
units of content that wi l l be suitable to meet students ' needs a n d time re­
quirements . A n overview of the M o d u l e s a n d their sequenc ing is shown in 
Figure 1. 

M o d u l e 1 is an overview o f the career p l a n n i n g process a n d assists 
students to dec ide w h i c h further modules w o u l d be a p p r o p r i a t e . A positive 
menta l set i n c l u d i n g many o f the phi losophies o u t l i n e d earl ier are 
established i n this first m o d u l e . M o d u l e s 2 and 3 assist students with their 
first major career choice or a reassessment o f their dec i s ion , that o f 
c h o o s i n g a faculty/major. These modules are useful to first- a n d second-
year undergraduates a n d to prospective students. M o d u l e 2 is a self-
assessment w o r k s h o p a n d M o d u l e 3 assists students with researching edu­
cat ional alternatives a n d career dec is ion-making. M o d u l e 4 w i l l be 
discussed i n detai l i n the next section. It has been designed for students 
in their t h i r d or four th year o f study where the choice o f a faculty is 
resolved a n d the major career issue is which occupat iona l fields to pursue. 
M o d u l e s 5 a n d 6 are designed to assist students wi th the j o b search process 
— the th i rd major career dec is ion o f finding a j o b . These workshops are 
geared m a i n l y towards g r a d u a t i n g students a l t h o u g h some students take 
these m o d u l e s to assist t h e m with their searching for s u m m e r or part-t ime 
work . T h e content of these workshops is resumé wr i t ing , cover ing letter 
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p r e p a r a t i o n , interview skills a n d strategies, j o b search techniques , transit ion 
to work, a n d strategies for h a n d l i n g one 's first j o b . 

T a k e n by a l l students as an overview o f C a r e e r / L i f e P l a n n i n g concepts 

M o d u l e 1: A B e g i n n i n g 

1st & 2 n d year 3 r d & 4th year 3 r d & 4 th year 
U n d e r g r a d u a t e s U n d e r g r a d u a t e s & U n d e r g r a d u a t e s & 

Graduate Students G r a d u a t e Students 

C h o o s i n g an C h o o s i n g C h o o s i n g a J o b 
E d u c a t i o n a l P r o g r a m O c c u p a t i o n a l Fields 

M o d u l e 2: M o d u l e 4: M o d u l e 5: 
E x p l o r i n g Yourse l f T r a n s l a t i n g a Degree R é s u m é W r i t i n g 

i n t o an O c c u p a t i o n 

M o d u l e 3: M o d u l e 6: 
Career Research & Interview Skil ls/Job 
D e c i s i o n - M a k i n g Search T e c h n i q u e s 

Figure 1. C a r e e r / L i f e P l a n n i n g M o d u l e s 

M O D U L E 4: T R A N S L A T I N G A D E G R E E I N T O A N O C C U P A T I O N 

J o h n s o n (1981) i d e n t i f i e d the f o l l o w i n g as reasons why liberals arts 
graduates are cons idered p o o r prospects for e m p l o y m e n t i n business: 
u n c l e a r career objectives, unable to l i n k their skills a n d educat ion w i t h 
o c c u p a t i o n a l requirements ; lack o f knowledge o f occupat ions a n d of 
employers ; u n a b l e to convey a sense o f conf idence a n d self-awareness; a n d 
a lack o f assertiveness a n d d e d i c a t i o n . These reasons apply general ly to 
why l ibera l arts students have di f f icul ty in finding e m p l o y m e n t . DeCoster 
(1985) f o u n d , in a comparat ive study of l ibera l arts students, science 
majors, a n d pract ical majors (business a n d e n g i n e e r i n g ) , that l ibera l arts 
students see their majors as less marketable , view themselves as less 
desirable in the j o b market , and consider themselves less able to be 
successful. B o t h J o h n s o n a n d D e C o s t e r c o n c l u d e d that L i b e r a l Arts 
students requi re assistance with career p l a n n i n g . L i b e r a l Arts students 
n e e d to u n d e r s t a n d themselves, part icular ly to u n d e r s t a n d a n d value the 
skil ls they have developed in their l iberal arts programs; to know w h i c h 
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o c c u p a t i o n a l f ields they are suited to and can d o the best j o b o f m a r k e t i n g 
themselves i n , a n d to develop the skills of career p l a n n i n g so that they may 
manage their careers in the future as they are amongst the most f lexible 
a n d versatile o f future employees. 

" M o d u l e 4: Trans la t ing a Degree into an O c c u p a t i o n " , has been 
designed to assist students in their career d e c i s i o n - m a k i n g a n d in 
d e v e l o p i n g their skills of career management . O v e r the four years that this 
p r o g r a m has been offered at the University o f Calgary p a r t i c i p a t i o n by 
L i b e r a l Arts students has been approximate ly 80 percent o f the overall 
p a r t i c i p a t i o n . L i b e r a l Ar ts students init ial ly present themselves wi th the 
issues a n d diff icult ies o u t l i n e d above but report i n their f ina l evaluations 
an increased u n d e r s t a n d i n g o f themselves, conf idence i n their abi l i t ies a n d 
i n their abil ity to market themselves, a n d a new u n d e r s t a n d i n g o f the 
o p p o r t u n i t i e s available to t h e m in the wor ld of work . S tudent evaluations 
also indicate mastery o f the skills o f career p l a n n i n g a n d abil i ty to manage 
the career dec i s ion-making process successfully in the future. 

Objectives of Module 4 

M o d u l e 4 has as objectives to h e l p the participants to: 

• C o n c e p t u a l i z e o c c u p a t i o n a l dec is ion-making as an instance o f career 
dec i s ion-making , to w h i c h the skills o f career d e c i s i o n - m a k i n g can be 
a p p l i e d ; 

• Clar i fy where to spend time a n d effort in the process of o c c u p a t i o n a l 
dec i s ion-making ; 

• Crystal l ize their image o f their future lifestyle a n d the i m p o r t a n c e of 
various life roles; 

• D o an abbreviated self-assessment focusing o n m o r e specific 
o c c u p a t i o n a l considerat ions such as work-related values, skills 
ob ta ined through their university years, a n d w o r k i n g condi t ions ; 

• E x a m i n e various w o r k i n g styles and work places to d e t e r m i n e their 
opt ions a n d preferences; 

• D o a focused o c c u p a t i o n a l assessment e x a m i n i n g the variety o f 
occupat ions related to their degree; 

• U t i l i z e i n f o r m a t i o n interviewing to learn m o r e about specific 
occupat ions , organizat ions, organizat ional needs, a n d the short- term 
j o b market ; a n d to begin to develop a resource network; 

• C o n s i d e r the usefulness o f exper ient ia l o c c u p a t i o n a l research; 
• A p p l y skills of ra t ional dec is ion-making a n d ac t ion p l a n n i n g to this 

career dec is ion . 

T h e objectives illustrate h o w Super 's theoretical o r i e n t a t i o n is a p p l i e d 
i n the content o f the w o r k s h o p . ParticipanLs in M o d u l e 4 are c o n s i d e r e d 
to be in the " E x p l o r a t i o n Stage o f Career D e v e l o p m e n t " (Super, 1957) with 
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the f o l l o w i n g tasks to a c c o m p l i s h : prepare for an o c c u p a t i o n , crystallize 
their career d i r e c t i o n , a n d obta in a pos i t ion i n the work force . M o d u l e 4 
as c o m p a r e d to M o d u l e s 2 a n d 3 focuses m o r e o n the i m m e d i a t e issue o f 
d e t e r m i n i n g O c c u p a u o n a l Leve l C r i t e r i a , F inding o c c u p a t i o n a l opt ions , o r 
graduate level programs that suit the part ic ipant a n d h is/her degree a n d 
l e a r n i n g the career d e c i s i o n - m a k i n g process. 

T h e "Psychosocia l Stage o f D e v e l o p m e n t " o f the part ic ipants , a c c o r d i n g 
to C h i c k e r i n g (1969) w o u l d involve the final three vectors, that is: 
es tabl ishing a purpose , e x p e r i e n c i n g the choice o f an o c c u p a t i o n as a 
c o m m i t m e n t to oneself; d e v e l o p i n g integrity; b e i n g consistent i n one 's 
values, thoughts , a n d behaviours; a n d d e v e l o p i n g f ree ing i n t e r p e r s o n a l 
re la t ionships , f o r m u l a t i n g mature relat ionships w h i c h al low for one 's per­
sonal d e v e l o p m e n t . M o s t students w i l l be i n e i ther the M u l t i p l i s t i c or 
Relativistic Stages o f Cogni t ive D e v e l o p m e n t (Perry, 1970). T h e e n v i r o n ­
menta l c o n d i t i o n s for these part ic ipants s h o u l d be one that provides a 
diversity o f opt ions , emphasizes m o r e o f the abstract, allows f o r 
self-directed a n d vicarious l e a r n i n g experiences, provides a persona l 
e n v i r o n m e n t fac i l i tat ing warm a n d trusting re lat ionships amongst 
part ic ipants . It is n o t e d that the part ic ipants i n M o d u l e 4, as c o m p a r e d to 
the j u n i o r students, are m o r e w i l l i n g to take responsibi l i ty for their 
l e a r n i n g a n d for setting their o w n career d i r e c t i o n . T h e w o r k s h o p 
faci l i tator can take more of a teaching a n d fac i l i tat ing ro le a l l o w i n g the 
part ic ipants to d e t e r m i n e some o f the d i r e c t i o n a n d t i m i n g o f the 
w o r k s h o p c o m p o n e n t s . Emphas is can be p laced a c c o r d i n g to the needs o f 
the part ic ipants . 

Content of Module 4 

Part ic ipants i n the w o r k s h o p are i n t r o d u c e d to Super ' s Stages o f C a r e e r 
D e v e l o p m e n t a n d each part ic ipant determines h is/her stage of develop­
m e n t a n d the c o r r e s p o n d i n g tasks that they need to p e r f o r m . Part ic ipants , 
as a r u l e , ident i fy w i t h b e i n g in the explora t ion stage of career develop­
m e n t . It is h e l p f u l a n d reassuring to part icipants to unders tand that their 
careers w i l l take a deve lopmenta l course and that they d o not need to have 
a l l the answers immediate ly . It is also re in forced that indiv idua ls have a 
variety o f j o b s a n d occupat ions t h r o u g h o u t their l i fe t ime a n d that they may 
recycle t h r o u g h the process again . T h i s is reassuring for the mature 
students w h o of ten act as role- models for the y o u n g e r students. 

Part ic ipants are then presented wi th the Career P l a n n i n g M o d e l (F igure 
2) to i n t r o d u c e t h e m to the concept o f career d e c i s i o n - m a k i n g . It is 
h i g h l i g h t e d that career dec i s ion-making occurs many times over a n 
i n d i v i d u a l ' s career, that the students ' have a lready made various career 
decis ions such as Choosinof a nost-secondarv inst i tut ion a n d choosine - a 
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faculty/major. Students w i l l be famil iar with this m o d e l i f they have 
a t tended previous modules . 

Step 1 R e a c h i n g a Dec i s ion Point 

Step 2 G a t h e r i n g In format ion 

Self Assessment - O c c u p a t i o n a l Cr i t e r ia Lis t 
- Lifestyle Prof i le 

O c c u p a t i o n a l - Career L ibrary 
Research - In format ion Interviews 

- E x p e r i m e n t a l Research 

Step 3 Rat iona l D e c i s i o n - M a k i n g 

Step 4 A c t i o n P l a n n i n g 

Step 5 Reviewing Your Dec is ion 

Figure 2. Career P l a n n i n g M o d e l 

G a t h e r i n g I n f o r m a t i o n , in part icular Self-Assessment, is focused u p o n 
next . Self-assessment assists L i b e r a l Arts students w i t h some o f the 
defic iencies that J o h n s o n notes, specifically lack o f self-awareness and 
conf idence , unc lear career objectives, and lack o f assertiveness. T h r o u g h ­
out the process o f self-assessment participants sort the i r personal 
characteristics, skills, interests, a n d values into their O c c u p a t i o n a l Cr i t e r ia 
L is t or into o ther s ignif icant life roles. This process is h e l p f u l as it 
re inforces the concept of career/lifestyle p l a n n i n g t h r o u g h o u t the 
w o r k s h o p a n d it forces the part ic ipants to determine expl ic i t ly what they 
expect f rom an o c c u p a t i o n . T h e self-assessment process is also very useful 
i n h e l p i n g L i b e r a l Arts students unders tand that they d o have very 
marketable skil ls . 

A n extensive review o f skills is c o n d u c t e d through paper a n d p e n c i l 
assessments h i g h l i g h t i n g the three types o f skills, namely, W o r k C o n t e n t 
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Skil ls , those specif ic to a n occupat iona l field; Transferable Skil ls , those 
skills that al low o n e to transfer between occupat ions , a n d Se l f -Management 
Ski l ls , skills that a l low one to manage the e n v i r o n m e n t or people i n the 
e n v i r o n m e n t . 

It is n o t e d that L i b e r a l Arts students offer employers excel lent 
transferable skills a n d self -management skills a n d are able to learn work-
content skills. Watk ins (1979), after s tudying the c u r r i c u l a o f l ibera l arts 
programs , suggested the f o l l o w i n g as a list o f marketable skills that l ibera l 
arts majors possess: 

• C o m m u n i c a t i o n skills, both ora l a n d wri t ten ; 
• C r i t i c a l t h i n k i n g skills; 
• A b i l i t y to analyze a n d synthesize; 
• C a p a b l e o f h a n d l i n g u n e x p e c t e d situations; 
• Responsib le , capable o f seeing projects t h r o u g h to c o m p l e t i o n ; 
• T o l e r a n t o f d i f ferent people and their views; 
• A b i l i t y to recognize assumptions a n d make inferences ; 
• In terpersona l skills; 
• U n d e r s t a n d i n g o f t h e nature o f science, e x p e r i m e n t a t i o n , a n d theory; 
• U n d e r s t a n d i n g of the concepts of probabi l i ty a n d p r o p o r t i o n . 

Self-assessment helps participants, part icular ly L i b e r a l Ar ts majors, to 
begin to focus their career objectives. Self-assessment is c o n d u c t e d 
t h r o u g h the use o f s tandardized career inventories : S t r o n g - C a m p b e l l 
Interest Inventory (Strong, H a n s e n , & C a m p b e l l , 1985), Myers-Briggs Type 
Indica tor (Briggs & Myers, 1977), a n d the L i f e Roles Inventory (Super 8c 
N e v i l l 1 1984); paper a n d p e n c i l exercises; exper ient ia l activities such as 
d o i n g a g u i d e d fantasy a n d g r o u p level activities. Part ic ipants enjoy the 
self-assessment process c o n f i r m i n g that they really d o k n o w themselves very 
wel l but at the same t ime giving them a f ramework a n d language to 
u n d e r s t a n d a n d present themselves in re la t ion to the w o r l d o f work . 

T h e next f o r m o f i n f o r m a t i o n participants need to gather is i n f o r m a t i o n 
about o c c u p a t i o n a l alternatives. C o m p l e t i n g this process is again very 
h e l p f u l in c o r r e c t i n g several o f the deficiencies that J o h n s o n noted for 
L i b e r a l Arts students, namely, unclear career goals, inabi l i ty to l i n k 
themselves w i t h o c c u p a t i o n a l requirements , lack o f knowledge about 
occupat ions or employers , a n d self-confidence. Part ic ipants review the 
C h e c k l i s t of C a r e e r E n v i r o n m e n t O p t i o n s to d e t e r m i n e the career 
env i ronments they w o u l d prefer to work i n . O c c u p a t i o n a l research is 
c o n d u c t e d in the career l ibrary reviewing a variety of p r i n t e d resources. 
It is very useful for L i b e r a l Ar ts students to have access to resources that 
are specifically targeted to them a n d to assisting them in u n d e r s t a n d i n g 
o c c u p a t i o n a l clusters w h i c h suit their degrees. A n extensive but n o t a l l 
inclusive Resource List is i n c l u d e d to h i g h l i g h t some of the resources 
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part icular ly relevant to L i b e r a l Arts students. U t i l i z i n g these m o r e specific 
resources ini t ia l ly increases the students ' conf idence that they can market 
their degree in a variety o f o c c u p a t i o n a l fields a n d w i l l spur t h e m on to 
fur ther research in m o r e genera l occupat iona l resources. 

Univers i ty o f Calgary has also begun a M e n t o r s h i p P r o g r a m , w h i c h is 
very useful to L i b e r a l Arts students. In this program students ident i fy occu­
p a t i o n a l areas in w h i c h they w o u l d l ike to d o an I n f o r m a t i o n Interview. 
T h e student is then pa i red wi th an A l u m n u s w h o has previously agreed to 
d o the interview. Students find this f o r m of career research extremely 
h e l p f u l and e n c o u r a g i n g to see a former L i b e r a l Ar ts s tudent e m p l o y e d in 
w o r k that the student can visualize h i m / h e r s e l f d o i n g . T h e students often 
are given fur ther referrals a n d pointers o n how to obta in e m p l o y m e n t in 
the field they have targeted. Students are also e n c o u r a g e d to use their 
o w n network for contacts for i n f o r m a t i o n interviews as wel l as to use a 
variety of other sources such as contact ing professional associations a n d 
businesses/organizations direct ly. 

Part ic ipants explore oppor tuni t i es for further e x p e r i e n t i a l research, 
especially th i rd year students w h o still have some l i m e for this f o r m of 
research. Students are encouraged to consider volunteer w o r k they m i g h t 
d o . T h e Univers i ty o f Calgary has a V o l u n t e e r Center , w h i c h can place 
students in experiences that w i l l suit their interests a n d offer them 
o p p o r t u n i t i e s to develop skills. As wel l , prac t i cum o p p o r t u n i t i e s are con­
s idered to be s u m m e r a n d part-t ime employment . U t i l i z i n g exper ient ia l 
research effectively can be extremely beneficial to L i b e r a l A r t s students for 
future e m p l o y m e n t oppor tuni t i e s . O f t e n L i b e r a l Arts graduates are seen 
as lack ing direct work content skills. By w o r k i n g in a v o l u n t e e r or casual 
capacity, students can increase their employabi l i ty because employers wi l l 
recognize the direct work exper ience they have a c c o m p l i s h e d . 

T h e final activities o f the w o r k s h o p focus on career d e c i s i o n - m a k i n g . 
T h e students are taught a ra t ional m e t h o d of career d e c i s i o n - m a k i n g to 
evaluate the alternatives they are cons ider ing against the O c c u p a t i o n a l 
C r i t e r i a , w h i c h was deve loped d u r i n g the self-assessment phase. 
Part ic ipants are encouraged to keep their opt ions o p e n a n d not to narrow 
their opt ions d o w n to only one occupat iona l field but rather to consider 
three or four fields to market themselves in and in a d d i t i o n , they w i l l have 
choices to pr ior i t ize . T h i s way L i b e r a l Arts students are m o r e f lexible and 
able to adjust to the current demands of the j o b market . L i b e r a l Arts 
students unders tand that their degrees wi l l al low for m o r e career opt ions 
c o m p a r e d to some of the m o r e narrowly d e f i n e d a p p l i e d degrees. 
Part ic ipants finish the w o r k s h o p by d e t e r m i n i n g their major career goals 
a n d d e v e l o p i n g act ion plans for the future. Students comple te the 
w o r k s h o p feel ing more assertive in the workplace a n d h a v i n g increased 
d e d i c a t i o n a n d conf idence that they can reach their career goals. 
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C O N C L U S I O N 

L i b e r a l Ar ts students need assistance wi th career p l a n n i n g to u n d e r s t a n d 
the u n i q u e c o n t r i b u t i o n they can m a k e in the w o r l d o f work . 

Career workshops , such as " M o d u l e 4: Trans la t ing a Degree in to a n 
O c c u p a t i o n " o f fered at the University o f Calgary, can h e l p L i b e r a l Arts stu­
dents overcome their career p l a n n i n g defic iencies by h e l p i n g t h e m to 
clarify their career objectives, l i n k their skills a n d e d u c a t i o n to 
o c c u p a t i o n a l requirements , increase their knowledge o f occupat ions a n d 
employers , a n d increase their sense o f conf idence a n d abi l i ty to market 
themselves assertively in the workplace . By assisting L i b e r a l A r t s students 
i n this way career counsel lors are e m p o w e r i n g t h e m w i t h personal 
f lex ibi l i ty for the w o r l d of work. 
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