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Résumé

Cette étude exploratoire et descriptive part d’un questionnaire biodémographique associé a
une variation de la technique a grille répertorielle de Kelly (1955), en vue d’examiner leurs
aspirations quant aux rdles (carriére, foyer, famille et personnel) que se proposent un groupe
de femmes extrémement capables, engagées dans des études du deuxiéme cycle. Il en ressort
que ces femmes désiraient se consacrer a une carriére relativement exigente pendant les cinq
années a venir. La pulpart préféraient jouer un rdle professionnel. Elles semblaient étre surtout
fortement désireuses de s’actualiser, leur critére étant essentiellement fonctions de leurs ac-
complissements. Dans I'ensemble, les attitudes relatives & la poursuite de leur rdle ne parais-
saient affectées d’aucun conflit. Les données supportent la théorie récente selon laquelle le
conflit mariage/carriére diminue d’importance chez les femmes. Les résultats de cette étude
sont utiles aux conseillers et enseignants dont la clientéle comprend des femmes d’aptitudes
supérieures désireuses de combiner des réles multiples d’'une maniére qui leur permette de
développer pleinement leur potentiel.

Abstract

This exploratory and descriptive study used a biodemographical questionnaire and a variant
of Kelly’s (1955) repertory grid technique to examine the life role aspirations (career, home
and family, and personal) of a group of high ability women undergraduates. The results
showed that these women aspired to relatively high level full-time careers for the next five-
year period of their lives. Their most preferred roles were professional roles. They appeared to
be most strongly influenced by a desire for personal growth, which they seemed to construe
mostly in terms of achievement. On the whole, they seemed to be conflict-free in their attitudes
toward their projected life roles. The data support more recent theory on the diminishing
importance of the career-marriage conflict for women. The results of this study are useful to
counsellors and educators working with high ability women who are seeking to combine mul-
tiple roles in a manner which allows for maximum development of potential.

Interest in the career psychology of women has exploded over the past
several years and the resultant increase in research and theory has begun
to fill the gaps in our understanding of women’s occupational involve-
ment (Fitzgerald & Crites, 1980). Many lacunae remain, however, and
in this time of rapid social change it has become increasingly important
to monitor trends in women’s career choices, expectations, preferences,
and aspirations. Career counsellors of women need to remain up-to-date
in their attitudes and knowledge in order to provide useful services to
their female clients.

Although women’s participation in higher education and the work-
force has steadily increased (Carnegie Commission on Higher Educa-
tion, 1973; Statistics Canada, 1977, 1981; Women’s Bureau, Labour
Canada, 1980), women still appear to be underutilizing their potential
in terms of occupational preference, earning power, and level of achieve-
ment (O’Leary, 1974; Sutherland, 1978; Women’s Bureau, Labour
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Canada, 1980, 1981). Why is it that women still do not appear to be
utilizing their career potential fully?

Some researchers have noted the importance of level of aspiration to
subsequent occupational status attainment (Canter, 1979; Fottler &
Bain, 1980; Haller, Otto, Meier, & Ohlendorf, 1974). Canter (1979)
suggested that aspirations actually act as limits on performance. For
example, a woman with low aspirations may not give herself the oppor-
tunity to achieve to the extent to which she is capable within her chosen
field.

Past and present sex role expections have contributed to women’s
lowered career aspirations. Considerable numbers of bright women have
either chosen no careers at all or careers far below their level of ability
(Fitzgerald & Cirites, 1980). Back in the 1960’s, Ohlsen (1968) suggested
that girls and women had been socialized to be more concerned about
success in love, marriage, and family than with the choice of and success
in an occupation. His interviews with intellectually gifted women under-
graduates supported this suggestion. While all of the women interviewed
had been encouraged to do graduate work because of their talents, they
clearly stated that they were not willing to jeopardize their success as
homemakers by pursuing careers outside the home.

Horner’s (1970, 1972) work on fear of success is another example of
this line of thought. Her hypothesis was that women fear success in
achievement contexts because such success conflicts with the traditional
role and will thus be followed by negative consequences such as potential
affiliative loss, social rejection, and a sense of being less feminine. Recent
empirical investigations (Monahan, Kuhn, & Shaver, 1974; Cherry &
Deaux, 1978) and criticisms (Greenglass, 1982) of the fear of success
hypothesis have suggested that fear of success is not just a female pheno-
menon—it is a concern shared by both women and men. Rather than
viewing fear of success as a motive, it may be viewed instead as a repre-
sentation of men’s and women’s stereotyped reactions to others (i.e.,
women and men) whose behaviours violate traditional gender roles
(Greenglass, 1982). However, fear of success may affect women’s career
aspirations more than those of men because many more occupations,
including the more prestigious and higher paying ones, are traditionally
male.

The phenomenon of home/career conflict, a frequently occurring
topic in the literature, has been cited asa crucial factor in women’s career
involvement (Farmer, 1971, 1978; Farmer & Bohn, 1970; Hall, 1975;
Hall & Gordon, 1973; O’Leary, 1974, 1977; Stake, 1979). Women have
traditionally been seen in the roles of wife, mother, and homemaker and,
until recently, the majority of women have lived their lives primarily in
these roles. For many women, the recent addition of career roles to tradi-
tional home roles brought with it both practical and pychological role
conflict as they sought to fulfil both the time and energy demands and
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the psychological expectations for each and every one of the roles they
occupied. As women increasingly enter the paid labour force, these tradi-
tional role definitions and expectations are shifting. This study was an
attempt to examine a potential shift in women’s role expectations.

As previously stated, the majority of women do not achieve highly in
careers. However, some women do aspire to and pursue higher level
occupations. What is it, then, about the way they construe themselves
and their careers that supports their high aspirations? Answers to this
question could be helpful in attempts to raise the aspiration and achieve-
ment levels of underachieving women.

It seemed important, in designing the current study, to limit partici-
pants to women who had the potential to achieve highly. Women, like
men, are not a homogeneous group—not all women have the potential
to reach top level positions. Therefore, the respondents for this study
were recruited from a population of women who had both the ability
and the level of education necessary to pursue high level careers in busi-
ness. The purpose of this exploratory and descriptive study was to gather
from this group of women information about their plans for the next five
years of their lives—to examine their life role aspirations (career, home
and family, and personal) and to describe how their role perceptions and
expectations seemed to influence their career aspirations.

METHOD
Respondents

Letters of recruitment were sent to 45 women of similar high academic
standing—all had received a 72% or above average in their previous year
of studies (third year of the Bachelor of Commerce Program at the Uni-
versity of British Columbia). The letters and subsequent recruitment
phone calls resulted in a response rate of 64%. At the time of the study, 26
of the 29 respondents were in the fourth and final year of the Bachelor of
Commerce Program and 3 were in first year Law (combined Commerce/
Law Option). This sample provided a fairly homogeneous group in terms
of interest, ability level, socioeconomic status, level of education, and
working environment. Respondents ranged in age from 21 to 32 years.
The modal age was 22 years, with two outliers aged 29 and 32 years.

Measuring Instruments

Two instruments (Biodemographical Questionnaire and Role Grid) were
developed for the purpose of this study. The Biodemographical Ques-
tionnaire consisted of a series of questions designed to gather standard
biographical data (e.g., age, marital status, ethnic designation) and to
elicit information about each respondent’s projected five-year plans for
paid employment, graduate or professional school, relationship style/
marital status, and children.
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Comprehensive multiple role life planning involves examining and
establishing priorities for many different role alternatives and combina-
tions. Therefore, to facilitate the simultaneous examination of many roles
and many considerations affecting role choices, a variant of the repertory
grid technique as first described by Kelly (1955) and further developed
and utilized by others (e.g., Bannister & Mair, 1968; Cochran, 1978,
1981, 1983a, 1983b; Fransella & Bannister, 1977; Slater, 1976) was
chosen as the main instrument for data collection. This technique is
essentially a “‘sorting task which allows for the assessment of relationships
between constructs and which yields these primary data in matrix form”
(Bannister & Mair, 1968, p. 136).

The three major components of the repertory grid are elements (e.g.,
people, roles, political parties), constructs (bipolar concepts such as
challenging-unchallenging), and a rating scale (used by respondents to
rate the elements on the set of constructs). These three components and
an additional component, that of rank ordering elements and constructs
according to preference and importance (Cochran, 1983a, 1983b), were
used in this study. Each component will be discussed separately below.

Roles. In order to provide a list of roles most relevant to the respon-
dent population and representative of as broad a range of roles as possible,
12 roles were chosen from the three main areas of role activity described
by Hall and Hall (1979)—work and career roles, home and family roles,
and personal roles. Role titles used by other writers (Hall, 1972; Holahan
& Gilbert, 1979a, 1979b; Super, 1980) were also considered in the selec-
tion of roles.

The twelve role titles chosen were checked for adequacy of represen-
tation in discussion with three faculty members and four graduate stu-
dents from the Department of Counselling Psychology at the University
of British Columbia, all of whom were knowledgeable in role-related
issues. The final list of roles rank-ordered and rated by respondents in-
cluded six standard roles (daughter, friend, homemaker, mother, part-
ner/wife, and single person). In addition, personal examples of six role
titles/role descriptions (community member/citizen, graduate student,
personal well-being and enjoyment, profession of highest aspiration,
profession of lowest aspiration, and expected profession) were elicited
from each subject.

Constructs. 'Twelve constructs were selected during a review of the
literature on career development and choice. In this review, particular
attention was paid to factors hypothesized to or empirically found to
influence the process and content of women’s career choices. The 10
influencing factors and the 12 bipolar constructs derived from them were:

1. Need for affiliation (Denmark, Tangri, & McCandless, 1978; Har-
rell & Stahl, 1981)—more chance for warm, friendly relations vs. less
chance for warm, friendly relations.

2. Need for power (Denmark, Tangri, & McCandless, 1978; Harrell
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& Stahl, 1981)—more chance to influence others vs. less chance to influ-
ence others.

3. Need for achievement (Denmark, Tangri, & McCandless, 1978,;
Harrell & Stahl, 1981)—more chance to accomplish challenging goals
vs. less chance to accomplish challenging goals.

4. Encouragement/discouragement from significant people (Epstein,
1973; Farmer, 1978; Hennig & Jardim, 1977; Lunneborg, 1982; Rapo-
port & Rapoport, 1969; Stake, 1981; Stake & Levitz, 1979)—three
constructs were derived: (a) more support and encouragement from
partner/husband vs. less support and encouragement from partner/
husband; (b) more support and encouragement from friends, colleagues,
and/or teachers vs. less support and encouragement from friends,
colleagues, and/or teachers; and (c) more support and encouragement
from parents and/or other family members vs. less support and encour-
agement from parents and/or other family members.

5. Perceived compatibility between femininity and competence
(Dewey, 1977; Farmer, 1978; Laws, 1978; O’Leary, 1974)—closer to
how I see myself as a women vs. farther away from how I see myself as a
woman.

6. Presence of role models (Almquist & Angrist, 1971; O’Leary, 1977,
Stake, 1981)—Ilikely to know someone who does this well vs. unlikely to
know someone who does this well.

7. Self estimate of competence/expectations of personal efficacy (Betz
& Hackett, 1981; Hackett & Betz, 1981; Stake, 1979)—more competent
and successful vs. less competent and successful.

8. Degree of commitment/investment (Hennig & Jardim, 1977; Mc-
Call & Simmons, 1966; Cochran, 1983a)—more willing to invest a lot of
time and energy vs. less willing to invest a lot of time and energy.

9. Desire for personal growth (Holahan & Gilbert, 1979a, 1979b)—
more opportunity for personal growth vs. less opportunity for personal
growth.

10. Amount of enjoyment derived from role (McCall & Simmons,
1966)—more enjoyment vs. less enjoyment.

Rating Scale. Respondents were requested to rate each role according
to each construct using a five-point scale (2, 1, 0, -1, -2). For example, if
a respondent rated a role according to the construct more chance to
accomplish challenging goals vs. less chance to accomplish challenging
goals, a rating of 2 or 1 would indicate that the respondent felt that the
role would provide her with a lot more opportunity to accomplish chal-
lenging goals or somewhat more opportunity, respectively. A rating of -2
or -1 would indicate a great deal less chance to accomplish challenging
goals or somewhat less chance, respectively. A rating of 0 would indicate
an inbetween stance.

Rank Ordering of Roles and Constructs. In order to gather information
about respondents’ role preferences and judgements about construct



162 Laura-Lynne McBain and Lorette K. Woolsey

importance, respondents were asked to rank order roles and constructs
in order of preference and importance, respectively. For example, in
completing the numerical rank ordering of roles, a respondent would
mark the most preferred role with a 1 and the least preferred role with a 12.

Data Collection

The Biodemographical Questionnaire, the Role Grid, and verbal in-
structions for their administration were tested for clarity and ease of
administration in a pilot study using as respondents four female graduate
students in Counselling Psychology.

In six groups ranging from two to eight respondents (one person was
tested individually), main study respondents completed testing in approx-
imately one hour. After a brief introduction to the study, respondents
completed the Biodemographical Questionnaire and Role Grid. Re-
spondents were guided through these instruments by the researcher
reading aloud the instructions and by clarifying any questions respon-
dents had during this process.

RESULTS AND DISCUSSION

In this section, respondents’ projected five-year plans for professional
and graduate student roles, relationship style/marital status, and chil-
dren will be outlined, followed by a discussion of the results obtained in
the investigation of each of four research questions. The statistical tech-
niques and methods of interpretation used in the analysis of the reper-

tory grid data followed primarily the conventions outlined by Cochran
(1983a, 1983b).

Projected Five-Year Plans

Professional and graduate student roles. All 29 respondents planned to
work and/or attend school full-time during the subsequent five years of
their lives. Twenty-one of the 29 respondents (72%) planned to attend
graduate or professional school during this time.

Each respondent had been requested to think about the type of paid
work she planned to do during the subsequent five years of her life and to
divide her professional considerations into three categories: (a) the high-
est level position she would aim for, (b) the lowest level position she would
accept or settle for, and (c) the position in which she really expected to
work. Each of the stated aspirations in these three categories was given
rank on the Socioeconomic Index for Occupations in Canada (Blishen &
McRoberts, 1976). All stated occupational aspirations for all respon-
dents fell between the ranks of 9 and 63. They were, then, a very homo-
geneous group in terms of level of occupational aspiration—they were
all aiming for positions near the top of Blishen’s scale within five years.
Some examples of positions they expected to hold in the next five years
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were: articling student/lawyer in a law firm, labour/industrial relations
officer, supervisor or manager (chartered accounting firm), semi-senior
or senior staff accountant (C.A. firm), staff C.A., personnel administra-
tor, branch manager (bank), middle management (marketing), middle
management (financial firm), real estate executive, and manager (retail
operation).

Relationsip style/ marital status. Twenty-seven respondents (93%) were
single at the time of the study (including 1 respondent who was divorced/
separated) and 2 respondents (7%) were married or living with a part-
ner. When asked about their five-year plans, 12 (41%) stated that they
planned to remain single, 16 (55%) said they planned to be married or
living with a partner, and 1 (3.5%) was uncertain.

Children. 'Twenty-eight respondents (96.5%) had no children at the
time of the study and 1 respondent (3.5%) had 2 children. Twenty-four
respondents (83%) stated that they planned not to have children in the
next five-year period, 3 respondents (10%) stated that they planned to
have 1 child, and 2 respondents (7%) stated that they planned to have 2
children during the subsequent five-year period. The total percentage,
then, of respondents planning to be parents in the next five-year period
was 20.5%.

TABLE 1

Group Preference Ranks of Roles Based on Means and
Standard Deviations of Role Preference Ranks

Mean Group
Preference Preference

Role Rank! SD Rank?
Expected profession 3.4 1.7 1
Personal well-being and enjoyment 3.4 2.2 2
Profession of highest aspiration 4.2 2.5 3
Friend 4.6 2.4 4
Partner/wife 5.0 2.8 5
Graduate student 5.3 3.3 6
Daughter 6.3 2.5 7
Community member/citizen 7.9 2.5 8
Profession of lowest aspiration 8.5 2.6 9
Single person 9.2 22 10
Mother 9.7 3.1 11
Homemaker 10.5 1.5 12

! Each role received a preference rank from each of the 29 subjects. These ranks were averaged
for each role to obtain a mean preference rank for the group.

2 Obtained by rank ordering the mean preference ranks, with 1 being the most preferred role
on average and 12 being the least preferred role on average.
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The Research Questions

Question 1: Role importance. What are the most and least preferred life
roles in this group of women?

Each role in the grid received two ranks, one for preference (expressed
preference based on actual rank orderings of role preference) and one for
preferability (potential preference based on numerical ratings given to
each role when rated according to the 12 constructs). Role preference
was assessed by examining and comparing these two rank orderings. See
Table 1 for the derivation of group preference ranks and Table 2 for the
derivation of group preferability ranks.

TABLE 2

Group Preferability Ranks of Roles Based on
Means and Standard Deuviations of Role Sums

Mean Group

Role Preferability
Role Sum?! SD Rank?
Profession of highest aspiration 15.7 4.7 1
Expected profession 13.5 5.0 2
Friend 12.8 5.3 3
Graduate student 12.6 4.5 4
Partner/wife 11.1 3.7 5
Personal well-being and enjoyment 10.9 5.6 6
Community member/citizen 8.2 7.1 7
Mother 5.5 10.4 8
Profession of lowest aspiration 3.2 10.3 9
Single person 2.7 7.4 10
Daughter 2.4 5.7 11
Homemaker -10.3 8.2 12

1 Role sums were calculated for each subject by adding the 12 numerical ratings given for
each of the 12 roles. Subsequently, a mean role sum for the group was calculated for each
role. As the rating scale ranged from 2 to -2, and each role was rated according to 12 con-
structs, the range of possible role sums and hence, mean roles sums, was 24 to -24. A role
which received a role sum of 24 would be highly positively valued and a role which received
a role sum of -24 would be valued very negatively.

Obtained by rank ordering the roles according to the mean role sums. The highest mean

was ranked 1, that is, the most preferable role according to the role sums, and the lowest
mean was ranked 12, that is, the least preferable role according to the role sums.

~

A visual inspection of Tables 1 and 2 revealed that the preferability
rank ordering was congruent with the preference rank ordering. The
Spearman rank correlation coefficient computed on these two rank or-
derings was .82 (significant, p < .01, two-tailed test). This high correla-
tion indicated a strong relationship between respondents’ stated role
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preferences and potential preferences based on the ratings of roles accord-
ing to each of the twelve constructs.

The six most preferred roles in this group of women were expected
profession, personal well-being and enjoyment, profession of highest
aspiration, friend, partner/wife, and graduate student. The six least
preferred roles were daughter, community member/citizen, profession
of lowest aspiration, single person, mother, and homemaker. Please refer
to Tables 1 and 2 for the exact ranks for each role.

Question 2: Construct importance. ~ Which constructs are most important
to this group of women in their evaluation of life role alternatives?

Construct importance was assessed in two ways. First of all, construct
importance ranks, a direct expression of respondents’ valuing of con-
structs, were averaged to obtain a mean rank for each construct for the
group. These means were then rank ordered to obtain an importance
rank for each construct for the group. The results of these calculations
are presented in Table 3. Secondly, in order to determine whether or not
the most valued constructs actually played key roles in the evaluation
of life role alternatives, centrality ranks were calculated and compared
with importance ranks. ‘

TABLE 3

Group Importance Ranks of Constructs Based on Means and
Standard Deviations of Construct Importance Ranks

Mean Group
Importance Importance

Construct Rank SD Rank!
Personal growth 2.9 1.7 1
Achievement 3.4 2.5 2
Enjoyment 4.2 2.3 3
Self-estimate of competence & success 4.6 2.6 4
Affiliation 5.5 2.8 5
Support: partner 6.5 2.7 6
Support: friends, colleagues, teachers 73 2.5 7
Commitment/investment 7.4 3.0 8
Support: parents, other family members 7.6 2.3 9
Degree of fit with view of self as a woman 8.7 3.4 10
Power 9.0 2.8 11
Role model 11.0 1.4 12

! Obtained by rank ordering the constructs according to the mean importance ranks, with 1
being the most important construct on average and 12 being the least important construct
on average.



TABLE 4 Sums
Derwving Centrality Ranks ‘;J/;Ze,,ac: Relation
in to Most
Constructs? Common Central Centrality
Constructs 2 3 4 5 6 7 8 9 10 11 12 Scores® Construct® Ranks*
1. Achievement 64 26 5 32 23 37 16 26 53 25 41 348 64 2
2. Personal growth X 37 23 41 42 38 21 19 51 38 47 421 100 1
3. Support: partner X 22 28 3 21 21 12 23 28 41 289 37 9
4. Affiliation X 24 41 11 12 3 9 22 16 188 23 10
5. Support: friends,
colleagues, teachers X 31 34 24 17 34 28 33 326 41 6
6. Enjoyment X 27 20 10 35 33 44 336 42 5
7. Power X 17 23 41 25 35 309 38 7.5
8. Support: parents,
other family members X 7 22 22 30 212 21 11
9. Role model X 2 13 21 177 19 12
10. Self-estimate of
competence/success X 37 48 379 51 3
11. Degree of fit with view
of self as a woman X 40 311 38 7.5
12. Commitment/investment X 396 47 4

1 These scores for construct pairs represent mean variance-in-common scores. Decimals have been rounded to present whole numbers.
2 Mean variance-in-common scores were added for each construct in this first step in deriving centrality ranks. The construct with the highest sum

(421 —personal growth) is the most central construct.

3 The relationship of each construct to the most central construct was assessed by its variance-in-common with the central construct.

4 Centrality ranks were obtained by rank ordering constructs according to their relation to the most central construct.

K3S[OOAA 3] 2119107] PUE UTBgOJA SUUA-eineT Qg



Women Undergraduates 167

Centrality is determined by construct interrelationships. A central
construct has many strong relations and a peripheral construct has few
and weak relations (Cochran, 1981). Thus, a central construct may be
said to be the most important construct in the meaning scheme of a deci-
der. These interrelationships will be discussed in more depth in the next
section (Question 3), where the calculation of variance-in-common
scores, from which constant relations are derived, is described in detail.
The derivation of centrality ranks is shown in Table 4.

The comparison of centrality ranks (Table 4) with respondents’ ori-
ginal rank orderings of constructs (Table 3) served as a check on the
original importance rankings. A visual inspection of the two rank order
lists revealed that the lists were very similar in their ordering of constructs.
However, one construct did move down in importance when assessed in
terms of centrality ranks—affiliation moved from fifth most important
to tenth most important construct.

The Spearman rank correlation coefficient computed on the two lists
was .73 (significant, p < .01, two-tailed test). This high correlation indi-
cated a strong relationship between the group’s original rank ordering of
construct importance and the rank ordering derived from grid centrality
ranks.

The most important construct to this group of women, as measured by
importance and centrality ranks, was personal growth. The more central
a construct is, the more strongly it will influence life role decisions. For
this group of respondents, then, the most important consideration in the
evaluation of life role alternatives was the opportunity for personal
growth provided by the role, followed by the opportunity for achieve-
ment.

Question 3: Interrelationships between constructs. For these high ability
women, how are constructs related on average?

Interrelationships between constructs are important because a con-
struct’s meaning involves, in part, its relation to other constructs (Coch-
ran, 1983a). Interrelationships were assessed by examining the mean
variance-in-common scores for constructs pairs. Each respondent’s rat-
ings on each pair of constructs were correlated using a Pearson product-
moment correlation. The absolute value (maintaining sign) of each
correlation was squared and multipled by 100 to compute a variance-in-
common score for each pair of constructs. Mean variance-in-common
scores and standard deviations were then computed for the group of 29
respondents. Each of the mean variance-in-common scores was tested
for significance. The .05 level of significance was used because of the
exploratory nature of this study. Because 66 significance tests were done,
the Bonferroni inequality for multiple comparisons (Dunn, 1961; Mara-
scuilo & Levin, 1983) was used in order to divide the probability of type
I error across the 66 tests. Thus, the maximum experimentwise type I
error probability was £ .05. The results of these calculations are pre-
sented in Table 5.



Average Interrelationships Between Constructs

TABLE 5

Constructs
Constructs 1 2 3 4 5 6 7 8 9 10 11 12
1. Achievement M X 64* 26* b5 32*% 23* 37* 16* 26*% 53* 25* 41*
SD X 26 28 21 23 24 26 22 23 25 28 28
2. Personal growth M X 37* 23* 41* 42* 38* 21* 19* 51* 38* 47*
SD X 3 29 27 29 25 25 18 31 30 28
3. Support: partner M X 22% 28% 30* 21* 21* 12* 23* 28* 4]*
SD X 24 27 24 21 27 16 24 24 27
4. Affiliation M X 24* 41 11 12 8 9 22% 16* NOTE. Theabovescores represent
SD X 25 24 21 25 20 24 31 20 and standard deviations for con-
5. Support: friends, M X 31* 34* 924*% 7% 34% 98% 33 struct pairs. Decimals have been
colleagues, teachers SD X 923 925 924 22 923 36 26 E:::ded off to present whole num-
6. Enjoyment M X 27* 20% 10 35* 33* 44%  w , ~ 05 (two-tailed) using the
SD X 22 26 19 31 27 23 Bonferroni inequality procedure
7. Power M X 17% 923*% 41* 25% 35* (Dunn, 1961: Marascuilo & Levin,
’ 1983) in which the maximum ex-
SD X 19 24 25 26 22 perimentwise type I error proba-
8. Support: parents, other M X 7 22* 22* 30*  bility for all 66 significance tests
family members SD X 12 24 29 26  8<L.05
9. Role model M X 26% 13* 21*
SD X 23 18 25
10. Self-estimate of M X 37* 48*
competence/success SD X 3 28
11. Degree of fit with view M X  40*
of self as a woman SD X 33
12. Commitment/investment M X

SD
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As noted in Table 5, almost all of the construct pairs were significantly
related. In order to examine and discuss the relationships in a more
meaningful way, construct interrelationships were also assessed in terms
of strength. Following Garrett’s (1966) discussion of the conventions sur-
rounding the interpretation of correlation coefficients in terms of degree
of relationship and Cochran’s (1983a, 1983b) use of variance-in-common
scores in assessing the strength of interrelationships between constructs,
the following simple guide to the strength of construct relationships was
chosen for use in this study: a variance-in-common score over 50 was
considered to be indicative of a strong relationship, a score between 26
and 29 was indicative of a moderate relationship, and a score below 25
and still significant was indicative of a weak relationship.

The strongest relationships were found between personal growth,
achievement, and self-estimate of competence and success. These three
constructs were all strongly related to each other. They were, in fact, the
only three constructs with such strong relationships (i.e., with variance-
in-common scores over 50). The weakest relationships were evidenced
for the relationships of affiliation, role model, and support from parents
and/or other family members. These three constructs were, on the whole,
only weakly or not significantly related to the other constructs. The con-
structs of power; enjoyment; support from partner; support from friends,
colleagues, and/or teachers; commitment/investment; and degree of fit
with view of self as a woman showed moderate to weak relationships
with most other constructs.

As previously discussed, personal growth was on average the most
central construct for this group, followed by achievement and self-
estimate of competence. All other constructs revolved around the con-
struct of personal growth. As personal growth was very strongly related
to achievement (note the very large variance-in-common score of 64
between these two constructs) and strongly related to self-estimate of
competence (variance-in-common score of 51), it can be said that, on
average, this group of women viewed personal growth predominantly in
terms of achievement. Their beliefs about their ability to succeed seemed
to strongly influence the contexts in which they planned to achieve and
thus to grow as persons. Their confidence in themselves as competent
professionals was indicated by their role preferences (Tables 1 & 2) and
their stated five-year professional aspirations. Three of their six most
preferred roles were professional roles (i.e., profession of highest aspira-
tion, expected profession, and graduate student) and, as a group, they
aspired to relatively high level careers.

Affiliation, on the other hand, was a comparatively peripheral con-
struct in the meaning schemes of these women. The only construct to
which it was moderately related was enjoyment. It was only weakly re-
lated to five of the other constructs and was not significantly related to
support from parents and/or other family members, power, self-estimate
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of competence, achievement, and role model. This pattern of relation-
ships indicated that these women viewed affiliation (i.e., the opportunity
for warm, friendly relationships) as fun, but not particularly useful for
personal growth or for getting ahead in achievement contexts.

Question 4: Conflict. What is the level of decisional conflict for this
group in regard to life role alternatives for the next five-year period of
their lives?

Decisional conflict was assessed by examining conflict among and
between constructs and by assessing conflict between roles as indicated
by the role sums. First of all, a conflict ratio was computed for each re-
spondent by squaring and adding all the negative correlations between
constructs and then dividing this sum by the overall sum of squared
correlations between constructs. Subsequently, the average conflict ratio
for the group was computed. The mean conflict ratio was.049 (SD.069).
This meant that about 5% of the variance-in-common among constructs
was negative or conflicting. This was a very low level of conflict and indi-
cated that for the group as a whole construct relationships were quite
harmonious—there was very little conflict among constructs in general.
An examination of the relationships between construct pairs as measured
by the mean variance-in-common scores (Table 5) revealed that, on
average, there were no negative relationships between constructs. This
absence of negative relationships between constructs indicated that there
was no conflict between specific pairs of constructs. The low level of
conflict among constructs in general and the absence of conflict between
specific construct pairs were indicators of clearly formulated decisional
schemes characterized by the absence of ambivalence and conflict.

To assess conflict between roles the mean role sums for the group
(Table 2) were examined for negativity and for congruence of the overall
pattern of role preferences (as per role sums) with itself and with value
priorities expressed in construct importance ranks and centrality. The
only role viewed negatively was that of homemaker (mean role sum was
-10.3). This negative score indicated that on average the women in this
group expected negative consequences if they were to assume the role of
homemaker. As this role received both preference and preferability
ranks of 12, this negative view of homemaker is congruent with the over-
all pattern of role preferences. The rest of the roles, on average, were
viewed with varying degrees of positivity. The roles of profession of
highest aspiration and expected profession were the most positively
valued, with mean role sums of 15.7 and 13.5, respectively.

The pattern of role preferences according to the role sums was congru-
ent with the group’s strong valuing of personal growth linked to achieve-
ment. The two most preferred roles (profession of highest aspiration and
expected profession) were roles which would have enabled them to real-
ize their most central values (desire for personal growth and achievement.

These women did not appear to anticipate conflict in the living out of
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their most preferred life plans. No matter how the grid was analyzed,
direct attitudinal conflict was not found.

SUMMARY AND CONCLUSIONS

Previous theory and research (e.g., Horner, 1970, 1972; Ohlsen, 1968)
had suggested that even, and perhaps particularly, intellectually gifted
women lower their aspirations for success in achievement contexts be-
cause such success conflicts with traditional sex role expectations and
threatens success in more affiliative contexts (e.g., love, marriage, family).
In addition, the literature had indicated that home/career conflict or
role conflict was a crucial factor affecting women’s career involvement
and that it often contributed to lowered career aspirations (Farmer,
1971, 1978; Farmer & Bohn, 1970; Hall, 1975, Hall & Gordon, 1973;
O’Leary, 1974, 1977; Stake, 1979).

Lowered aspirations due to conflict with traditional sex role expecta-
tions and home/career conflict appeared, from the results of this study,
to be outdated concepts with which to approach the study of these high
ability women. They were an essentially homogeneous group in terms of
conflict-free high level career aspirations. No evidence of direct attitu-
dinal conflict about life roles and, more specifically, about their high
career aspirations was found.

Personal growth was on average the most central construct in this
group’s role contrual, followed by achievement and self-estimate of com-
petence and success. The strong relationship of personal growth to
achievement and to self-estimate of competence indicated that these
women viewed personal growth predominantly in terms of achievement
and that they relied heavily on their own evaluations of themselves.

Their most central values for personal growth and achievement, along
with their beliefs about their competence and ability to succeed, seemed
to strongly influence the contexts in which they planned to achieve and
to grow as persons. Their confidence in themselves as competent pro-
fessionals was indicated by their role preferences and stated career aspir-
ations. Three of their six most preferred roles were professional roles
(i.e., profession of highest aspiration, expected profession, and graduate
student) and, as a group, they aspired to relatively high level careers.
The remaining three of their six most preferred roles were friend, part-
ner/wife, and personal well-being and enjoyment, indicating that they
were planning lives balancing the personal and the professional.

Affiliation was a relatively peripheral construct in the meaning scheme
of this group of women (importance rank of 5, centrality rank of 10,
weakly or not significantly related to the majority of the other constructs).
This finding, combined with the previously stated pattern of findings, is
in contrast to previous research and theory which has suggested that
affiliative concerns are primary motivators for women (Hoffman, 1972;

Horner, 1970, 1972; Stein & Bailey, 1973).
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The fact that affiliation was moderately related to enjoyment, and
that the essentially affiliative roles of friend and partner/wife were among
the six most preferred roles indicated that these women did enjoy and
value warm, friendly relationships. It is possible, though, that they had
learned, in their socialization into the world of business, that demon-
strated professional competence and desire and ability to achieve are
more effective passports to successful careers than are being warm and
friendly. This would be consistent with Hennig and Jardim’s (1977)
description of successful women in business:

Embedded in the relationships they established was an issue of critical impor-
tance to their future management success: they already recognized, probably
without even questioning why, that it was possible to develop working relation-
ships with men on a basis of competence and intellectual ability, that they did
not need to base relationships on personal ties or even necessarily on liking.
Where two men might hold positions on a football team, work together success-
fully during the game and dislike each other throughout, in quite different cir-
cumstances they used the same approach. (p. 111)

The findings of this study are consistent with the contemporary view
of working and professional women which emerged during the 1970’s.
Yogev (1983), upon reviewing modern theory and research in the field of
the personality of professional and working women, offered a frame-
work with which to understand the many contradictory findings. The
pattern of theory and research which emerged in the 1960’s viewed pro-
fessional women as lacking femininity, violating sex role stereotypes,
and having personality disturbances. The contemporary view which
surfaced in the 1970’s during the continuing period of rapid change in
women’s social and cultural roles, views professional women in a norma-
tive light and is indicative of the rapid change in attitudes of and toward
working and professional women. The results of the present study would
seem to lend support to the following statement:

Data on career aspirations imply that the career-marriage conflict is rapidly
diminishing in importance. Its persistence as an issue for discussion is more a
function of educators and counselors than the perceptions of women themselves,
especially of young women. (Yogev, 1983, p. 224)

A limitation of this study was that it did not include men of similar
ability, level of education, and professional field. Had men been included,
it may have been found that the women in this study were more similar
to their male peers in terms of career aspirations and values than to more
traditional women. Shann (1983) found no significant differences in the
career plans of women and men completing professional training in the
male-dominated fields of business, law, and medicine. Differences were
found, though, in plans for the accommodation of family responsibilities—
women were significantly more likely than men to plan for the addition
of marriage and child care roles to their career roles.
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Many of the women in the present study planned to marry (55%) and
to have children (20.5%) while continuing with full-time careers over the
next five years. It is possible that role overload may become a problem as
they seek to meet the time and energy demands of a multitude of roles.
However, the practical concerns and resultant role strain (Greenglass,
1985) that has affected the majority of married working women may be
changing too. We do not know what the environment will be like for the
generation of women represented in this study. As well as having no atti-
tudinal role conflict they may also have more environmental supports
(e.g., easy access to quality daycares in their places of employment) and
may thus not experience role conflict on a practical level.

This was, of course, an exploratory and descriptive study and so the
results must be interpreted accordingly. The results are limited in gen-
eralizability to very similar groups of high ability women within the
same age range, and possibly to women in business or other male-domi-
nated careers. As well, the results are limited to the 12 roles and 12 con-
structs selected for use in this study. Had different roles and constructs
been used or had subjects selected their own roles and constructs, the
pattern of results may have been different.

The results of this study underscore the importance of monitoring
closely the current trends in the attitudes, expectations, and attainments
of women. The authors surmise that, in the 1980’s, ability level and life
choices, with their subsequent differences in social environment, have
more effect on level of occupational aspiration than does gender.
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